1.
INTRODUCTION

The Hertfordshire Secondary Scheme of Work for Religious Education (RE) has been developed to accompany the Hertfordshire Agreed Syllabus for Religious Education 2000-2005.  It is not a legal requirement to plan RE using this document, but if you do so, your school will be meeting the statutory requirements of the Agreed Syllabus.  This Scheme of Work provides a model for teaching and learning in Key Stage 3 Religious Education.  It is not necessary to follow it in the order it appears on these pages.  Some Heads of Departments may wish to adapt the order or substitute suggested activities with successful units from their existing planning.  The important factors to consider when making any changes are that:

· all parts of the Programmes of Study from the Agreed Syllabus must be taught: (Agreed Syllabus pages 18-19,3.1-3.21)

· Christianity and at least one other religion are taught in each Key Stage;

· the six principal religions are taught in greater depth by the end of Key Stage 4.

The Learning Objectives have been designed to ensure that students reach appropriate levels at the end of Key Stage 3.  Changes to the content will necessitate changes to the Learning Objectives and consequently changes to the tasks set.

All schools will have received a copy of the QCA Scheme of Work for RE.  Planning solely using this document will not allow the school to meet the legal requirements (Chapter 3).

In Voluntary Aided Schools with a religious character there is no requirement to teach RE according to the Agreed Syllabus.  The required provision for RE is either: according to the trust deed of the school or according to the tenets of the religion or religious denomination (where provision is not specified in the trust deed) or according to the Hertfordshire Agreed Syllabus where parents request it (if a child cannot reasonably attend a school where the Agreed Syllabus is being taught).

The St. Albans Diocese has made it clear to all its Anglican schools that planning RE provision according to the Hertfordshire Agreed Syllabus will provide rich curriculum experiences.

2.
THE EIGHT LEVEL SCALE OF ATTAINMENT
The Eight Level Scale of Attainment in the Agreed Syllabus has been used to frame the Learning Objectives in the Units of Work.  Assessment has two main functions: as a guide to planning (i.e. assessment for learning); and in order to summarise what a pupil has learned (i.e. assessment of learning).  The former should be used at all times to inform planning.  The latter will be used more regularly when report writing or preparing for consultation meetings with parents.  The LEA via the Standing Advisory Council for RE (SACRE) will collect end of KS3 levels in July each year.  These can be used to provide a baseline for future performance at GCSE as well as allowing schools to compare their own results with those across Hertfordshire (see KS3 Results Data Collection Sheet over the page). 
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            School No:
          Head of Department:

 Schools are required to provide summary data on the number of pupils achieving each level listed below:

Disapplied  = withdrawn from RE               W=working towards Level 1                1-8 = TA levels                E=exceptional performance
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Signed:  ………………………………………………..                                                                          Date: ………………………….

Please complete and return this form by …………… July  by post or fax to:

Stephen Lavender, County Adviser for Religious Education, Wheathampstead Development Centre, Butterfield Road, Wheathampstead, Herts AL4 8PY.  Tel:  01582 830376; Fax: 01582 830267
AMPLIFICATION OF THE STATEMENTS OF ATTAINMENT

This table outlines the 8 level scale of attainment together with practical examples of tasks or outcomes for each level.

Level
Beliefs & Teachings
Practices & Lifestyles
Expressing Meaning
Identity & Experience
Meaning & Purpose
Values & Commitments

Level 1
Recount elements of religious stories.
Recognise religious

objects/places/

people/practices.
Recognise some religious symbols and use some technical words correctly.
Say what is important in their own lives using

religious material as a

starting point.
Recognise aspects of life which they find intriguing.
Recognise that life

involves choices between right and wrong.

Examples for

Level 1
Retell part of the story of Mohammed and the Crying Camel using words or pictures.
Recognise that a church is a special place for some religious people.
Recognise the Khanda as a faith symbol.
Using examples of wedding clothes as a starting point, talk about how they feel

when they dress up for special occasions.
Show curiosity by

returning several times to the spring bulbs, or bringing an adult to look at the world around them.
Be able to talk about their own choices between right and wrong when facing a

specific incident at school.

Level 2
Describe some religious ideas from stories and

some basic  religious beliefs, teachings and

events.
Describe some religious/objects/

places/people/

practices.
Describe what messages and meanings are expressed through some religious symbols.
Describe experiences and feelings they share with others, including characters

in stories with religious meaning.
Ask a range of questions about puzzling aspects of

life and experience;

suggest answers, including religious ones.
Identify the effects of

actions on others when considering moral dilemmas.

Examples for

Level 2
Talk about the idea that for some people God is the creator by re-telling the Christian/Jewish

Creation story.
Draw a picture of a

prayer mat, say that it faces towards Mecca and describe what some Muslims do when they pray.
Express their understanding of religious symbols as

badges of belonging.
When hearing the Joseph story describe feelings of jealousy or anger which they might share with the

brothers.
Raise and respond to

puzzling questions about new life in the natural world.
Talk sensitively about the effects on others of actions

such as stealing, fighting and telling tales.

Level
Beliefs & Teachings
Practices & Lifestyles
Expressing Meaning
Identity & Experience
Meaning & Purpose
Values & Commitments

Level 3
Demonstrate some

knowledge of key

religious beliefs, ideas and teachings.
Demonstrate some

knowledge of the

functions of

objects/places/

people within religious practices

and lifestyles.
Identify religious

symbolism and use some technical words correctly.
Demonstrate an

understanding that

personal experiences and feelings can influence their

attitudes and actions.
Identify questions to which there are no universally agreed answers.
Explain how

common/shared beliefs of what is right and wrong

affect behaviour.

Examples for

Level 3
Know some of the ideas and  teachings of Guru

Nanak and know that Sikhs believe that he is a

messenger of God.
Know how some features of religious buildings and

artefacts are used in festivals, worship and everyday life.
Using stories and works of art identify how the Easter

story expresses the message of new life.
Say how your experiences of belonging to a

friendship group affects how you treat newcomers to your class.
When sorting a range of ultimate and non-ultimate questions, pick out those to

which there are no

generally agreed answers.
Reflect upon how agreed codes of conduct, for example, classroom rules, affects the behaviour of individuals and groups.

Level 4
Explain the significance

of some religious

beliefs, teachings and events for members of

faith communities.
Explain what is involved in belonging to a faith community in terms of practices and lifestyles.
Explain some of the

differing ways in which believers express their

beliefs, ideas and teachings.
Ask questions and suggest own answers about the significant experiences of others, including religious

believers.
Explain their own ideas and beliefs in relation to a range of ultimate questions.
Ask questions about

matters or right and wrong and suggest answers which show understanding of

moral and religious

teachings.

Examples for

Level 4
Explain how the

Buddha’s enlightenment

is significant in the Buddhist’s search for inner peace.
Using a case study,

explain how a Hindu

practices their faith

through their daily

routine.
Using dance, art and poetry, explain how good triumphs over evil in the story of

Diwali.
Talk about experiences of prayer and meditation.  Ask questions and suggest

own answers about the

value of having times of stillness and silence.
Produce personal belief statements in response to a variety of questions about

the nature of God/gods.
Share own opinions about respect for animals and show an understanding of

why religious people hold differing views about eating meat.

Level
Beliefs & Teachings
Practices & Lifestyles
Expressing Meaning
Identity & Experience
Meaning & Purpose
Values & Commitments

Level 5
Explain how some

beliefs and teachings are

shared by different

religions and how they affect the lives of individuals and communities.
Explain how religious life and practice affects the lives of individuals and

communities.
Explain how religious

beliefs and ideas can be expressed in a variety of forms using correct terminology.
Recognise and express

feelings about their own identity in the light of their learning.


Explain why there are differences between their own and other people’s ideas about ultimate questions.


Express their own and respond to other people’s

values and  commitments in

the light of their learning.



Examples for

Level 5
Explain how a belief in life after death affects the

actions of  individual

Christians and Hindus and how it is seen in the

practices of their

communities.


Explain how going to

worship regularly makes a difference to the lives of Muslims and their communities.
Explain what various

Christian  denominations

believe about the meaning and practice of communion, using correct terminology.
Talk about how the

meanings behind the

Pesach Plate could be

related to their own lives, e.g. What ties me down?  What sets me free?


Explain the different

responses, including a

personal point of view to “human beings have souls.”  Discuss why there are a variety of responses.
Make an informed

response to a statement such as “treat others as

you wish to be treated.”



Level 6
Give a coherent account of what it means to belong to a particular faith community, exploring the principal beliefs and demonstrating an understanding of

variations within individual religions.
Explain how examples of religious experience link to the beliefs, ideas and feelings which underlie them.
Identify and evaluate the teachings and experience of inspirational people by

relating these to their own and others’ lives.


Understand and begin to evaluate religious

perspectives in relation to a range of ultimate questions.
Respond to the views of others on a range of contemporary moral issues giving well-argued reasons

for supporting one view rather than another.



Level
Beliefs & Teachings
Practices & Lifestyles
Expressing Meaning
Identity & Experience
Meaning & Purpose
Values & Commitments

Examples for

Level 6


Explain fully the laws of Kashrut and demonstrate a clear understanding of how orthodox and progressive Jews interpret these laws in practice.
Through a study of the Amrit Ceremony explain how the outward symbols and

rituals reinforce and express belief and conviction.


Assess the extent to which the suffering of Anne Frank teaches us how to treat other people today.
Show an understanding

and express own opinions on the Christian and

Buddhist responses to why innocent people suffer.
Explain different attitudes to divorce and be able to

justify one  particular viewpoint.

Level 7
Relate religious beliefs, teachings, practices and lifestyles to their historic and cultural contexts and to their relevance today.
Link the meanings of texts, language and symbolism to the key beliefs of religions.
Explain and compare religious, non-religious and their own views about human identity and experience, with supporting arguments and evidence.
Evaluate their own and religious perspectives on ultimate questions using a range of arguments and

evidence.
Evaluate the effects of applying religious and moral values to the lives of individuals and societies.



Examples for

Level 7


Explain how and why there are similarities and differences between Sunni and Shiite Muslims and describe how they practice their faith.
Explain how and why

different interpretations of

the Creation Story in Genesis have led to conflict within

Christianity.
Explain and compare

religious, non-religious

and their own views on a person’s right to die, using appropriate evidence and examples.
Evaluate religious, non-religious and their own views on the existence of God/gods, using

appropriate evidence and examples.
Assess the advantages and disadvantages to

individuals and societies of living life according to the

Eight-fold Path.

Level 8
Critically analyse the influence of religious beliefs, teachings, practices and lifestyles on individuals, communities and society.
Critically analyse different interpretations of religious texts.


Give an informed and well argued account of their own and others’ views on human identity and experience in the light of different religious and other views

and feelings.
Give an informed and well argued account of their own and others' views on ultimate questions referring to moral principles and religious teaching.


Give an informed and well argued account of their own and others' values and commitments, referring to moral principles and

religious teaching.

Level
Beliefs & Teachings
Practices & Lifestyles
Expressing Meaning
Identity & Experience
Meaning & Purpose
Values & Commitments

Examples for

level 8


Respond to the rationale behind arranged marriages and evaluate their place in today’s society.


Give a critical account of how and why Jews vary in their interpretations of the Sabbath Laws, using evidence and examples of different views of authority.
Give an informed and well argued explanation of where they think they are going in life, and what meaning life has for them in the light of different religious and non-religious views and feelings.
Give an informed and well argued explanation of their

views on the existence of God in the light of different religious and non religious views and feelings.
Give an informed and well argued explanation of their

own and others’ views on “dying for what you believe in” in the light of different religious and no religious teachings.

Exceptional Performance
Demonstrate

understanding of the nature of faith and belief.

Appreciate different 

interpretations of spirituality. Give a balanced evaluation of a

number of key beliefs.


Assess the importance of religious practices for believers and, in particular, offer a well argued evaluation of

Some of the issues which may be raised by the presence of diverse lifestyles within a pluralist society.


Assess the importance of language in religion

showing appreciation of some of the modern philosophical questions about the status and function of religious language.


Place religious and non-religious interpretations of

human identity and

personality within a wider context and make reasoned

judgements about their significance. Offer a balanced evaluation of

psychological explanations

of religion.
Assess the significance of

a variety of perceptions of

the nature of reality and existence with due regard to the context in which these are presented.
Give a balanced evaluation of the ways in which some of these interpretations

lead to belief in God/gods.

Give a mature assessment of the reasons for and

significance of a range of ethical theories. Give a reasoned evaluation of the relationship between religion and morality.

Level
Beliefs & Teachings
Practices & Lifestyles
Expressing Meaning
Identity & Experience
Meaning & Purpose
Values & Commitments

Examples for

Exceptional

Performance


Evaluate the origin, development and

meaning of the Apostle’s Creed to different

Christian communities,

relating them to other statements of faith.
Considering the

importance of different

practices for believers within a pluralist society, discuss the issues raised when there is friction between  communities;

such as in Northern

Ireland.  Discuss the importance of inclusive language when referring to God/gods in  religious language and practice.
Discuss the importance of inclusive language when referring to God/gods in religious language and practice.
Evaluate the proposition that “it is the spiritual that

makes us fully human.”
Evaluate the proposition

that “nothing is real except God/gods.”


Critically examine

different interpretations of

moral issues, evaluating the relationship between

religion and morality and the effect of these on belief

in God/gods.



3.
THE QCA SCHEME OF WORK

The QCA Scheme of Work was sent to schools in March 2000.  The Hertfordshire Agreed Syllabus was not the basis for it and ,therefore, whilst it has many very good features, it does not meet the legal requirements for Hertfordshire schools.  Many schools will wish to use some of the units as the basis of their planning, or to supplement the Hertfordshire Scheme of Work with ideas found in its pages.  This is a useful way of using it, but it cannot be used alone.  The chart below gives brief analysis of where the links do exist and a list of the parts of the Hertfordshire Programme of Study omitted.  

QCA Units

Year 7
7a

Where do we look for God?
7b

What does Justice mean to Christians
7c

Religious figure

(generic)
7d

Who was Gotama Buddha?
7e

What are we doing to the environment?


Hertfordshire Agreed Syllabus PoS References
3:17
3:20
3:3
3:3
3:19


QCA Units

Year 8
8a
8b
8c
8d
8e
8f

Hertfordshire Agreed Syllabus PoS References
3:5

3:5

3:11
3:5

3:11
3:8

3:4
3:8

3:4

QCA Units 

Year 9
9a

Where are we going? Rites of passage
9b

Where did the universe come from
9c

Why do we suffer?
9d

Why are some places special to religious believers?





Hertfordshire Agreed Syllabus PoS References
3:15
3:16
3:17
3:20

3:17



The main religions that the QCA Scheme of Work focuses upon are Christianity, Sikhism and Buddhism.  Areas of the Hertfordshire Agreed Syllabus KS3 Programme of Study not dealt with adequately by QCA are: 3.2, 3.9, 3.10, 3.12, 3.14, 3.18, 3.21.

4.
TRANSFER FROM PRIMARY TO SECONDARY

This scheme builds in the knowledge, skills and understanding developed throughout the primary years and encouraged in the Hertfordshire Primary Scheme of Work for RE.  The cycle of religions covered in KS3 builds on the cycle at KS2 and the expectation is that most pupils starting KS3 are working at Level 4.  The first unit in Year 7 encourages teachers to undertake a transitional assessment task to ascertain students’ existing knowledge and understanding.  Thereafter, the unit gives students the opportunity to look at the scheme as individuals and reflect on the “religious” environment around them.  In addition, Year 7 units further develop concepts of God/gods and Jesus in art which builds on the Year 6 programme.

5.
RESOURCES

Throughout the Scheme of Work useful resources have been identified.  Please note, that the resources are constantly changing, with faith communities and others regularly publishing good materials.  Whilst we cannot guarantee the availability of the resources recommended in this Scheme of Work, they will be available for reference through the Resources Library at Wheathampstead Development Centre.  The attachments provided in the scheme are all to copy for classroom use.  Some specialist stockists of RE resources are listed below.  They are useful for books, posters, videos, ICT and artefacts.

· The RE Advisory Team - 01582 830376

· The Resources Centre at Wheathampstead Development Centre – 01582 830318

· Artefacts to Order – 01945 587452

· Articles of Faith – 0161 763 6232

· County Supplies – 01707 281800

· The Festival Shop – 0121 444 0444

· Religion in Evidence – 0800 318686

The Hertfordshire Communities Faith Contact Directory can be obtained from Wheathampstead Development Centre (01582 830311) and is available on the intranet site of the Hertfordshire Grid for Learning (www.intra.thegrid.org.uk/learning/re/index.htm).  The Hertfordshire Grid for Learning website (www.thegrid.org.uk/learning/re) is a developing internet resource with useful information and practical ideas for teaching RE.

6.
OVERVIEW OF LONG TERM PLANNING FOR THIS SCHEME OF WORK

RE must be taught in every year group in KS3.  The minimum time requirement in the Agreed Syllabus is 135 hours over KS3.  The units in this Scheme of Work are generally 7 hours in length; you may find that some are slightly shorter – this is to give you some flexibility in timings so teachers can pursue topics of interest at greater length if needed and/or adjust their programme to accommodate teaching during the year.

Term
Year 7

Christianity  Islam  Sikhism
Year 8

Christianity  Judaism  Hinduism
Year 9

Christianity  Buddhism 

Autumn

(15 hours per term) 


7a  Who am I?

3:5

3:18
8a  WILL YOU BE MY PEOPLE      IF I WILL BE YOUR GOD?

3:10

3:11

3:12
9a  A LIFE FOR A LIFE?
3:17

3:18

3:6


7b GOD FOR ALL FAITHS OR 
NONE?


3:9

3:17

3:18 
8b  How do ordinary      people live in extra-     ordinary times?

3:14

3:21
9b  does suffering have

A pOINT?

3:21

Spring

(15 hours per term)


7c  WHAT IS THE nature of God in Islam AND SIKHISM?

3:1

3:2

3:17
8c  JESUS  – was he a       troublemaker?

3:3

3:4

3:9

3:20
9c  IS IT EVER RIGHT TO       FIGHT?

3:20

Spring (continued)


7d  Jesus – man or god?

3:2

3:3

3:9
8d  Moving on up or going round in circles?

3:5

3:15

3:17
9d WHAT’S THE SECRET OF A HAPPY LIFE? 
3:1

3:3

3:5

Summer 

(15 hours per term)


7e  CHRISTIAN JUSTICE : FOR WIMPS OR THE BRAVE HEARTED? 
3:3

3:5

3:20
8e   Is there power in 

peace?  Ghandhi, MARTIN Luther King, Desmond Tutu

3:3

3:13
9e  WHERE does the 

universe come from?

3:16


7f  HOW DO WE KNOW WHAT’S RIGHT OR WRONG?

3:5

3:10

3:18


8f  what makes a journey special?

3:7

3:8

3:10
9f  DO ANIMALS HAVE 
RIGHTS?

3:18

3:19
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