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ACHIEVEMENT  FOR LOW ATTAINERS – INTERVENING FOR SUCCESS

GOOD PRACTICE SCHOOL CASE STUDIES - LITERACY

An emphasis of the Every Child Matters: Change for Children national agenda is high achievement for all children and the impact of educational opportunities for individuals and vulnerable groups.  The Primary National Strategy has a clear focus on raising the achievement of vulnerable groups of low attainers and reducing the tail of underachievement in English and Mathematics.   

Hertfordshire's strategy for low attainers includes working with a number of targeted schools to develop and share good practice.  An initial group of schools began this work in the Spring Term 2005  by identifying key aspects of their provision and practice, and producing case studies to exemplify their work in relation to low attainers in English.

The case studies describe whole school approaches that resulted in a low percentage of children achieving below Level 3 in English at the end of KS2
. They provide an overview of good practice that can be drawn upon by all schools
.  A number of key features (see page 2,3) are exemplified across the schools and these echo the features of effective practice identified nationally.   Attention is drawn to particular features for emphasis through the use of bold print.  A range of lengths and content of case studies has also been used to emphasise certain features across the schools.

The schools that have contributed to this work vary in their profile and context  eg. percentages of free school meals, English as an additional language and of children with statements of special educational need.  They also vary in their additional resourcing and additional educational needs funding.

Particular thanks go to the schools involved for sharing their work in this important area.

Ayala Wilkinson

Wave 3 Project Manager, Standards & School Effectiveness, Primary Strategy 

Wheathampstead Development Centre

(Tel: 01582 830218 or e-mail ayala.wilkinson@hertscc.gov.uk)

NB For more information on any aspects of the case studies please contact  Ayala Wilkinson and not the schools direct. Thank you.
HIGH QUALITY

PROVISION AT WAVES 1, 2, 3 


The schools involved have identified the practice and the provision that they make under the Primary National Strategy “Waves” model. 

· Wave 1 = involvement of all children in a high quality literacy hour and daily mathematics lesson 

· Wave 2 = NLS/NNS catch-up interventions for children working just below age-related expectations (eg ELS/ALS/FLS, Springboard Maths)

· Wave 3 = targeted intervention for individual children who are working well below age-related expectations in literacy and/or mathematics

A consistent message of effective practice is that high quality Wave 1 and Wave 2 provision is instrumental to effecting high achievement for all children, and can be preventative of the need for Wave 3 provision.

ACHIEVEMENT FOR LOW ATTAINERS – LITERACY

KEY FEATURES OF SCHOOL PROVISION & PRACTICE

1.   Senior Leadership team focus on the achievement of low attainers  

  as an important priority for the school 

2.   Use of assessment data to continuously track progress and 

  achievement

3.   Strong focus on early identification and intervention

4.   Whole school emphasis on high quality teaching and learning 

  opportunities for all children (Wave 1 provision)

5.   Strategic use of effective Wave 2 interventions

6.   Wave 3 intervention targeted to address identified areas of 

  need, within set timescales, and closely monitored to review impact

7.   Effective use of skilled, trained teaching assistants

8.   Ongoing training for all staff 

9.    Pupil and parental involvement 

10.   Continuous monitoring, review and development of policy,  

  provision and practice

Close attention to ensuring high quality teaching and learning opportunities (Wave 1) was emphasised as a particular feature of effective practice – see next page

EXAMPLES OF WAVE 1 (QFT) LITERACY PRACTICE INCLUDE:

· Following the principles of the statutory National Curriculum 2000 Inclusion Statement of 

· Setting suitable learning challenges

· Responding to pupils` diverse needs

· Removing barriers to learning 

· Differentiated planning and teaching opportunities 

· Use of assessment for learning for all pupils

· ICT used to motivate, support and extend learning

· Strong emphasis on developing early literacy skills – including phonological awareness, phonic skills and use of other searchlights for reading and writing

· Regular high quality guided reading sessions

· Pre-teaching in preparation for literacy hour (eg preparing responses to text)

· Reading resources developed to meet the needs of all learners  eg. books for different attainment levels, range of material/genre, visual resources, games etc

· Regular paired reading with adults or other children 

· Encouraging reading at home 

· Targeting speaking and listening skills

· Visiting writers, poets, theatre groups 

· Literacy across the curriculum approach

· Opportunities to consolidate learning across all subjects

· Dyslexia friendly classroom practice

GOOD PRACTICE SCHOOL CASE STUDY A

Bowmansgreen Primary School (453)

Bowmansgreen is a large, rapidly growing, primary school with 363 children on roll, of whom

· 11.3%  are eligible for free school meals
·   6.6%  have english as an additional language
·   1.4 % have a statement of special educational need (SEN).
There are 68 children on the SEN register. Of these, 29% have social, emotional, behavioural difficulties. 

Analysis of Foundation Stage baseline data has demonstrated that children entering Bowmansgreen obtain an average score 3% below the Hertfordshire average in Language and literacy. The school instigated a policy of early intervention for children’s individual needs and advice has been sought from external agencies for specific difficulties. One particular area of concern was speech and language and advice from speech and language  therapists led to the formation of a small group concentrating on this area using ‘Time to Talk’ in Reception and Year 1.  

It was decided to use money from the school’s general budget to employ more teaching assistants (TAs) to enable all children to have equal access to the curriculum. We now have a large team of TAs attending relevant training and supporting all classes in the school. Support takes the form of small group work, general classroom support and work with individual children, in particular for children with particular social, emotional, behavioural difficulties.

ALS, ELS and FLS were implemented at Wave 2 and adapted for use at Wave 3 where considered appropriate (e.g. using the year 3 programme with children in year 4).  A range of other support is provided to target children requiring individual or small group work such as extra phonics, reading partnerships etc.  

The Ofsted inspection of 2000 highlighted writing as an area for development. The senior management team (SMT) looked at a general overview of literacy in the school using data from PANDA, in-school tracking and observations, as well as SATS and optional test analysis. The analysis confirmed that girls were performing better than boys in writing and that a number of children were not achieving their targeted grades. A number of measures to improve the standard of writing throughout the school was agreed upon and implemented eg. writer of the month; making books for younger children; focusing on modelling writing; incorporating writing in other curriculum areas. Teaching across the school was observed, with a particular focus on questioning and gender issues. Findings were discussed at a staff meeting and further observations made.

A focus on reading included developing resources to introduce a variety of reading books and reading and spelling games for low attainers. In addition the SENCo and ethnic minority achievement (EMA) teacher started a parent/child reading group for KS1 to encourage and teach parents how to listen to their children read. The reading group was supported by governors who regularly read with individual children.

Bowmansgreen School case study (continued)…………..

Teacher assessments and end of year test results have been monitored closely and have shown a rising trend in attainment with the majority of children with special educational needs reaching at least Level 3 by Year 6.  

March, 2005

ACHIEVEMENT FOR LOW ATTAINERS - LITERACY
GOOD PRACTICE SCHOOL CASE STUDY B

Holtsmere End JM School (868)

Holtsmere End Junior School has 200 children on roll, of whom 

· 13.0%     are eligible for free school meals
·   6.5%  have english as an additional language
·   0.5%  have a statement of special educational need (SEN)
The headteacher, literacy co-ordinators, SENCos and staff at the school work as a team to analyse the progress of children and formulate appropriate intervention. Class teachers and teaching assistants monitor the progress of the children with whom they work.  The headteacher has an overview of children`s progress throughout the school.

The school improvement plan has identified raising standards in reading and writing as a continuous emphasis. It is our aim to ensure children make at least 2/3rd of a level progress per year.  Early identification of children with low attainment is considered vital so that appropriate interventions can be used.  

The headteacher tracks progress using the annual optional SATs results. In addition, teachers assess the children’s unaided writing on a half-termly basis.  Reading and spelling ages are calculated twice a year using standardised tests.  Each teacher regularly assesses children`s progress in reading, writing, spelling and mathematics. The children are given individual targets for writing and the school aims to ensure that feedback to the children is acted upon. Where concerns are raised about a pupil’s progress, tests may be carried out more often.

The headteacher begins with the KS1 SATS results as a basis for analysing pupil progress.  She also breaks down her analysis of KS2 results according to gender and those pupils who have been identified as having Special Educational Needs.  This detailed overview, combined with the judgements of class teachers and teaching assistants, ensures children receive the appropriate Wave 1, 2 or 3 interventions.

Wave 1 intervention throughout the school is managed by the individual class teachers who differentiate their planning and make targeted use of their teaching assistants. It is a priority to continue to train staff to enable them to teach literacy effectively.

As writing is always a high profile on the school improvement plan, substantial training and staff meeting time have been donated to it.  An inspirational training session run by an Essex adviser looked at visual learning.  The teachers who have used visual resources in their literacy lessons have observed improvements in the children’s writing, especially work produced by boys and those identified with special educational needs.

The school has also employed the SENCo and literacy co-ordinator to plan and teach writing with the class teachers in Years 5 and 6.  This enables the children to work in smaller groups for writing sessions. Each child has an 

Holtsmere End JM school case study (continued)……………

“unaided” writing book that they use once each half term.  This book is a place where specific individual targets can be set and progress can be clearly monitored.  The book begins in Year 3 and stays with the individual as they progress throughout the school. 

To encourage reading at home and during the school holidays the school has devised a reading reward system, the Readogram.  The impact of the readogram on the number of children reading at home has been very beneficial. 

The school uses ALS, FLS and Springboard Maths as Wave 2 interventions.  The Wave 2 interventions are implemented by very competent and well trained teaching assistants. Lesson observations by co-ordinators and work sampling have been used as methods to evaluate pupils` progress against these interventions.

A literacy intervention programme (Tracks) has been successfully used for some individual children for several years and is the main Wave 3 literacy intervention we use. Before the intervention is used there will be a meeting with parents to explain the key principles and how they can best support their children at home. Traveller children are the other group of children who receive individual programmes particularly for literacy and maths.  These programmes are often devised in consultation with the traveller support teachers.

All Wave 3 interventions are used only as long as necessary.  This may mean some children receive Wave 3 literacy intervention for a few weeks, others a few months. The decision about who receives support and for how long is based on the assessments taken before and during the period of intervention.  

These assessments will include curriculum levels monitoring, additional reading and spelling age tests, analysis of work produced and discussion with the child, teaching assistant, parents and teachers. Overall monitoring is conducted by the SENCo and headteacher.

March 2005

ACHIEVEMENT FOR LOW ATTAINERS - LITERACY

GOOD PRACTICE SCHOOL CASE STUDY C

Mandeville Primary School, Sawbridgeworth (221)

Mandeville school is a primary school with 223 children on roll, of whom

·   5.4%  are eligible for free school meals
·   4.5%  have english as an additional language
·   1.3%  have a statement of special educational need (SEN)
The school’s analysis of its value added data showed that children with average prior attainment did better at the end of Key Stage 2 than similar children nationally.  However boys` attainment at the end of Key Stage 1 was worse than girls and further support was placed in the Reception class to specifically work on phonics and writing.

The school ensures that Wave 1 provision (quality first teaching) is very good in the first instance to reduce the need for Wave 3 intervention.  

The senior management team has a clear system of monitoring teaching and learning and teachers observe each other to allow good practice to be shared.  

Guided reading, comprehension activities and parent paired reading have been removed from the literacy hour in Years 2 to 6 and sit in a regular slot at the beginning of the day.  Children are ability grouped and lower attainers receive more support from teaching assistants.  

Children are regularly monitored against national curriculum levels and national strategy objectives.  Children who do not make expected progress either follow ALS in Year 3 or 4, or ELS in Year 1 or 2.  Children in Year 3 (who had ELS support in Year 1 and were mainly boys) were also found to require ALS. It was felt that they had not made expected progress with ELS in Year 1 because of immaturity.  

As a result, ELS has been used in Year 2 for the lowest attainers.  These children followed an adapted 8 week course rather than the usual 12 weeks and achieved a jump of 2/3rd  level in reading and 2/3rd  level in writing and spelling and one child moved up a complete level.  These children were predicted to make only 1/3rd  level progress.

Children needing specific literacy interventions are supported by an experienced SEN TA working across all years.  Individualised work is planned alongside the teacher.  This focuses on phonics, spelling, writing and reading.  Children are targeted early so that support is less likely to be needed later on.

The school receives advice from the Education Support Centre and the SpLD Base, which it uses to set up individual support programmes as appropriate.

The role of the SENCo has evolved from the role of specialist teacher into one of overall co-ordinator – working with parents, facilitating meetings between SEN TA and teachers and dealing with administration.  This has been very cost effective.

June 2005

ACHIEVEMENT FOR LOW ATTAINERS - LITERACY

GOOD PRACTICE SCHOOL CASE STUDY D

Mandeville Primary School, St. Albans (429)

1. School Profile:

Mandeville Primary School aims to be a thriving community school. We are a one-form entry school with a part-time nursery, offering education to children aged 3-11.  The children come predominantly from the surrounding neighbourhood and reflect the ethnic diversity of the community. There are currently 170 children on roll, of whom
· 50.7%  are eligible for free school meals 

· 34.1%  have english as an additional language
·   0.6%  have a statement of special educational need (SEN)
Nursery and Infant baseline results traditionally indicate that attainment on entry is significantly below the Hertfordshire county average. Low levels of attainment in oracy are a particular feature of the early years children as they enter the school. In Key Stage One the results for 2004 were significantly below the LA average. Despite these results, the children were confirmed to have made good progress during KS2.

2. Leadership and Management:

The senior leadership team (SLT) comprises headteacher (who is also the assessment co-ordinator) and the key stage leaders (who are also SENCos for their respective phases).  This team has the responsibility for raising achievement for low attainers. Class teachers and teaching assistants implement Wave 3 work on a day-to-day basis.

The school has inclusion targets for English in the school development plan. Although staff have not necessarily been aware of the terms “Waves 1, 2 and 3”, all teachers have a clear understanding of the school inclusive ethos. 

3. Attainment and Progress – Use of data:

We are a highly “data rich” school. The attainment and progress of each child is measured at the end of the school year through end of Key Stage SATs, optional KS2 SATs and teacher assessment. This information is recorded on to the computer, using a tracking programme, by the teaching staff. At the end of each year a spreadsheet is produced to look closely at how much progress has been made by individual children over time. All teachers are involved in reviewing progress and the SLT look for teachers’ understanding of the process and for them to be able to justify the progress made by all of the children in their care. We look at the progress of all children individually to enable us to appropriately target the use of Wave 2 or 3 interventions. 

Additional data is recorded by the headteacher/assessment co-ordinator using Pupil Achievement Tracker (PAT). The benefit of this package is that children

can be grouped in a number of different ways. For example, we can analyse data showing the progress made by EAL children or, even more specifically, the

progress of children working on the ELS programme. This data is again used to inform us about individual children and inform our decisions about interventions and strategy.

Mandeville Primary School, St Albans case study (continued)………….

Our data has shown that the lowest attaining children make good progress throughout the school. At the end of KS1 in 2004, 9% of all children achieved below L1 in reading (4.5% of boys and 4.5% of girls) and no children were assessed at being below L1 in writing. At the end of KS2 in 2004, no children achieved less than L3 in reading or writing.

4. Provision Mapping for waves 1-3
Wave 1 inclusive teaching and learning:

Lessons are consistently well differentiated and individual and group education plan targets are incorporated into whole class planning. When necessary, objectives taken from the previous year group units of work are used to meet the needs of lower attaining pupils who form a significant proportion of a cohort. 

As a school we value the visual/auditory/kinaesthetic approach to teaching and learning and try to be sensitive to the different learning styles of individual children. The diverse social and cultural backgrounds of our children are reflected in the content of our lessons as well as in resources used.

Guided reading and writing take place outside of the literacy hour, giving the children maximum time for learning in literacy throughout the week. We have taken a thematic approach to teaching and now timetable the foundation subjects in weekly blocks of learning. This maximises the potential for cross-curricular learning. Other weekly themes include thinking skills, listening skills and general learning skills. These are priority areas for our children, which were identified by whole staff evaluation and linked to the post OFSTED action plan. 

We have a higher than average level of adult support throughout the school. In order for our teaching assistants (TAs) to be allowed to work predominantly in raising attainment (often of the lower attainers) we employ two general assistants (one for each key stage) and an administration manager. 

Effective teaching and learning is monitored through classroom observations, monitoring of planning and work sampling. The role of the deputy headteacher (who is also KS2 SENCo) is to provide cover for all preparation / planning / assessment time throughout the school. This enables her to have a good understanding of the strengths of each teacher in terms of planning and assessment, and also of areas for development. This role also means that she can monitor progression throughout both key stages and keep a close eye on the inclusion of lower attainers throughout the school. Teaching for learning remains our focus within the school and we place great value on learning from our colleagues and sharing good practice whenever we can.

Recently the SLT undertook a review of the school through an “MIR” (Mandeville Internal Review).  This was effectively an internal inspection of teaching and learning, but giving us an oustider`s perspective of the school.  The high level of inclusive teaching throughout the school was highlighted in this review.  

Mandeville Primary School, St Albans case study (continued)………….
Wave Two literacy Interventions:

literacy interventions are discussed regularly at Key Stage meetings and their advantages and disadvantages taken into consideration according to the needs of the children. ELS is being used to support the middle attaining children in Year 1 and Year 2 at the moment but is modified to reduce the pace of learning expected in order to suit the children. Teaching Assistants are trained in delivering ALS and FLS but we are not currently using these programmes.  

Wave Three Provision:

Teachers are responsible for setting and implementing IEP targets and take part in termly case conferences. In years 1 and 2 the TAs plan and deliver daily basic phonic sessions based on learning objectives set by the teacher. In KS2, we provide a similar phonics session twice a week with a mixed age group of children who are working at or below Level 2 in reading and writing. A traveller support teacher works with two children in the school on basic numeracy and literacy skills.

Wave Three interventions are targeted through termly case conferences in which the class teacher, teaching assistant and the SENCo identify the specific, individual needs of all children.  These case conferences are used to discuss children’s progress and to review the need for possible exits from individual and/or group interventions.  Data is analysed annually and pupils are highlighted for special needs interventions as appropriate. 

We believe that, as a fully inclusive school, it is not only the Wave Three provision that has an impact on lower attaining pupils. For this reason we are not currently running any published literacy intervention programmes. However, we are now considering such schemes as a result of developing this case study. 

Evaluating the impact of Wave 3 literacy provision:

The effectiveness of Wave 3 provision is evaluated in exactly the same way that we review and evaluate the impact of Waves 1 and 2. 

Training for staff:
The school places high value on ongoing staff training.  In the past 12 months, we have undertaken whole staff training (including support staff) on becoming a dyslexia friendly school; using the VAK approach to teaching through accelerated learning; boys writing; therapeutic crisis intervention and speaking and listening.  Individual teachers have also attended courses on drama, ICT opportunities in literacy, SAM learning, and various courses related to literacy in each of the year groups.

5. Other Initiatives which have impacted on raising the literacy attainment of children with special educational needs/ low attainment in literacy:

A high number of children at Mandeville bring with them social and emotional difficulties which form barriers to their learning. For this reason we run many additional initiatives which tackle these issues with the expectation that the children will be able to feel safe and confident in school in order to begin learning. Such initiatives are a clear priority to the school and involve the lowest attaining children. These children do not necessarily have special educational needs but often do.
Mandeville Primary School, St Albans case study (continued)………….

We have a particular and vested interest in our children’s eating and drinking habits and have found it necessary to implement a water policy in order to ensure that the children remain hydrated throughout the day. As many children were arriving at school without eating or drinking anything at all before leaving home, a breakfast club was set up. Every member of staff takes a close interest in the pastoral welfare of the children in their care and we keep up a high level of monitoring of those children we consider to be vulnerable or displaying unusual behaviour. 

We have a school CSF worker who works with vulnerable individuals and groups of children. Our nurture group supports children in KS1 who have behavioural and/or self-esteem difficulties. We work very closely with the team at LINKS Education Support Centre who have supported us with individual children and with some whole class issues.  A school liaison speech therapist works on site at least twice per term.

We exploit every opportunity to broaden the curriculum and run an extensive programme of offsite visits for individual classes and whole key stages, and on occasion as a whole school.  We have seen a marked improvement in literacy, in particular writing, as a result of these trips.

We strive to involve the parents and the community in the children’s learning as much as is possible, although with limited success. We run a number of family literacy and numeracy programmes, an asian women’s group, family ICT programmes which take place during holidays and a mothers and toddlers group. We are currently working on a community engagement project which is a multi-agency committee working on a shared aim.

Other initiatives which we believe to be supporting the children’s attainment in literacy and numeracy include:

· wider opportunities in music project 

· consistent use of “brain gym”

· cross-curricular focus on speaking and listening across the school

March 2005
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GOOD PRACTICE SCHOOL CASE STUDY E

Parkgate Infant & Nursery School (738)

Parkgate Infant and Nursery School has 202 children on roll, of whom

·   5.4%  are eligible for free school meals
· 22.8%  have english as an additional language
·   0.0%  have a statement of special educational need (SEN)
We have a team approach to SEN. The responsibility for our strategy for raising attainment for our low attainers is the combined responsibility of the senior management team. The SENCo leads on Wave 3 work on a day-to-day basis within a strategic role. Close liaison with our junior school enables smooth transition for our pupils.

SEN has a high profile in our school improvement plan and specific targets have been addressed to establish the SENCo monitoring role within the school’s self evaluation and review process and the following targets have been set:

· The development of inclusive practice.

· Equality of opportunity.

· Success for all pupils.

· SENCo to work with subject co-ordinators to ensure that policies reflect the diversity of learning needs within our school and address inclusion issues.

We also identified a priority target of developing a programme of training for our teaching assistants.

We track individual children’s progress carefully against LA and national data and identify at the earliest opportunity those children whose progress gives cause for concern.

We also utilise the Foundation Stage profiles and ELS screening for early identification.

Wave 1

We place great emphasis on good quality Wave 1 inclusive teaching and learning, including all children in the Literacy Hour. Good quality Wave 1 and Wave 2 provision is effective as a preventative measure for requirement for Wave 3 / low attainment. All teachers plan suitable learning objectives and incorporate a range of inclusive teaching and learning strategies and use differentiated resources.

We have excellent, well-trained teaching assistants (recognised by Ofsted), who provide support to maximise attainment and independent learning.

To develop our work on inclusive Wave 1 teaching the SENCo worked with staff on an audit of our Wave 1 teaching using the proforma from “Including All Children in the literacy hour
”. This highlighted the strengths of our inclusive teaching and learning in all year groups with some areas for development. The benefit of this activity was that it enabled the sharing of good practice amongst staff. An example of the good practice we shared was pre-teaching by TAs in preparation for whole class activities. This pre-teaching would take place daily, 

Parkgate Infants case study (continued)

during story time or during group guided reading sessions. We monitor teaching and learning in literacy through classroom observations, work sampling and monitoring of plans for differentiation.

Wave 2

We use Early literacy Support in Year One. This Wave 2 intervention is carefully monitored and has resulted in accelerated progress. The children involved progressed through 2/3rd  national curriculum level in one term. There has been a considerable emphasis on close liaison between the teacher and teaching assistant who is delivering ELS to establish a clear understanding of roles. 

Effective timetabling ensures children do not miss any curriculum area and continue to have access to the full range of word, sentence and text level work covered in the literacy hour.  

Parental involvement is essential and we have received very positive feedback from parents. 

Wave 3

Our Wave 3 literacy interventions are targeted to address priority children identified through tracking pupil progress. Targeted work with pupils with special educational needs is the responsibility of class teachers supported by teaching assistants. Wave 3 provision is based on a child’s strengths and learning style and we use intensive intervention within a time-scale, which is monitored and reviewed. Our children and parents are involved in both the target setting and review process, and the monitoring and evaluation of the impact of our Wave 3 provision is an essential part of our school self evaluation process. 

We have clearly defined time-scales and explicit exit strategies. We have a priority of early identification and intervention. 

We provide:

· Teaching assistant support for targeted children

· Paired reading in Year 1

· Small group withdrawal during word level/phonic work to focus on specific learning objectives from NLS word level objectives

· Modified ELS

The SENCo and headteacher monitor the teaching and learning of pupils involved in Wave 3 intervention through classroom observations and careful monitoring of teachers’ plans and SEN link books. Observations are made of individual and group work with TAs. 

An important aspect of our approach to SEN is the sharing of good practice. Staff have observed the SENCo/leading literacy teacher and have discussed strategies such as multi-sensory approaches and providing a range of opportunities for recording.

We evaluate the impact of our Wave 3 interventions through the use of quantitative data i.e. NC levels and through qualitative data such as motivation and attitudes to learning through discussions with children and observations.

Parkgate Infants case study (continued)
Training 

Training is an essential part of our development and we have benefited from exemplar teaching support from external agencies. We have recently focussed on Dyslexia. All staff attended Inset on identifying Specific Learning Difficulties (SpLD) and with support from the SpLD Base we produced an information booklet for creating a dyslexia friendly classroom.

All of our teaching assistants (TAs) have attended accredited LA Inset on supporting during the Literacy Hour. A TA attended Inset at Colnbrook Outreach Centre for training in the use of P scales  and, with help from the SENCo, she disseminated advice gained to colleagues. The literacy co-ordinator arranged Inset on differentiation in questioning in the Literacy Hour.

Additional Initiatives

There are some additional initiatives in our school which we believe contribute to the raising of attainment in literacy for all pupils. Speaking and listening are given a high profile in our school improvement plan and all children are encouraged to participate in class and school performances. We also have a passion for poetry and have regular visits from a poet to work with children and parents. We hold regular parental information evenings on supporting children in literacy. These are led by staff and literacy consultants.

Our EAL support staff also run regular sessions for our EAL parents to help support their children in literacy. These initiatives have resulted in improved writing throughout the school and received praise from Ofsted.

We are constantly evaluating the impact of our work with low attaining pupils and our aim is to carefully plan provision to match the need. We then monitor and review this provision to enhance the achievements of our vulnerable learners. 

March 2005
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GOOD PRACTICE SCHOOL CASE STUDY F

Parkgate Junior School (737)

(NB - based on the work of the school during 2003-2004)

Parkgate Junior School is situated in a suburb of Watford and serves an ethnically diverse community. There are 230 children on the roll of whom

· 12.0%  are eligible for free school meals
· 18.0%  have english as an additional language
·   0.0%  have a statement of special educational need (SEN)
The school has had a particular focus on all aspects of literacy attainment.  Over a period of time the school has focused on the progress of children who would not attain Level 3 at the end of Key Stage 2. 

During 2003-2004 the senior leadership team (some of whom were new to the school) monitored the progress of pupils throughout the school, identifying those pupils who would benefit from additional input in literacy. The literacy and numeracy co-ordinators as well as the SENCo are part of the senior leadership team (SLT). SLT put into place a focused approach concentrating on - early intervention, the use of quality first teaching (QFT) and Wave 2 (ALS) catch-up programmes. The school examined the data on those with low attainment in literacy and monitored progress. The use of assessment and tracking systems throughout the school identified vulnerable children at the earliest opportunity.

At Wave 1 – QFT, the school regularly monitors the teaching and learning of all pupils with lesson observations, detailed feedback and the opportunity for teachers to give comprehensive evaluations.  Additional evidence to support lesson observations is collected by the SLT who monitor the medium term and weekly plans and pupils’ work.  In addition, the pupils are given responsibility for self-evaluation using a traffic light scheme which was introduced early in the year across the school. The children are also given the opportunity to express their own views on their learning alongside the teachers` feedback.

Those children who are identified as requiring additional support in literacy participate in ALS programmes in Year 3 and 4 as well as booster literacy classes in Year 6.  Wave 2 interventions are targeted specifically at those vulnerable children, to ensure that the children do not become part of the SEN register because of inadequate progress.  In addition, the school uses parental support to develop reading skills with those children causing concern.

Wave 3 interventions include the use of Phonological Awareness Training (PAT), Speed-up handwriting programme, focused use of KS1 high frequency words and the KS1 programme of phonics and sight vocabulary (ELS and PIPS).  

Literacy objectives are met through the tracking back of word, sentence and text level objectives and the Spelling Bank strategies are used in addition to QFT.

In addition, Wave 2 programmes are differentiated as Wave 3 support. The school has also introduced an SEN Reading Scheme (Tracker), with
Parkgate JM case study (continued)………….. 
input from trained teaching assistants. The EAL teacher plays a significant role in supporting those children with EAL.  Each year, an action plan with EAL targets is set for children in this group. 
The impact of Wave 1 QFT has been significant with children in the Year 2003/4 group. In September 2003, 4% of the Year 6 children were identified as potentially achieving below Level 3  in reading and by the end of May, only 0.6% achieved below Level 3.  In writing, 15% were identified as cause for concern and 1.2% failed to achieve Level 3.

Wave 3 interventions are targeted with the advice of SEN external agencies, and regular monitoring by the SENCo, classteachers and specialist teachers.  The school prioritises early intervention. Monitoring and evaluation of progress is carried out by all involved in the programmes.

The School has focussed on training and support for staff with staff training  and support on differentiation and EAL training for literacy development. Teaching assistants have been given comprehensive training on Wave 2 and 3 programmes with regular meetings with the SENCo to discuss concerns.  The LA works with the school through literacy consultants and the SEN advisory team.  The literacy team and the school effectiveness adviser support the school with a focus on raising standards in teaching and learning and have assisted in the monitoring of the children and their progress. Information and support from the SEN advisory team ensures that the SENCo has a clear understanding of the SEN needs and issues within the school.

The school evaluates the impact of Wave 3 literacy interventions through the use of teacher assessment and QCA/SATs data. The use of these assessments enables the school to assess the children prior to the interventions, assist in target setting and give evidence of progress towards these targets. Additional monitoring takes place through the use of standardised tests for reading and spelling ages. This ensures Wave 3 intervention is effective and closely targeted for maximum impact.

The school has used additional initiatives to support those with low attainment in literacy. The purchase of interactive whiteboards and the integration of ICT into many lessons have impacted on the learning and attainment of the children. Evidence from work scrutiny suggests that those children with Wave 3 support are benefiting from the use of the new interactive white board technology in the classroom.  Also, where teachers are planning for cross-curricular activities, these children are also benefiting.  The involvement of parents has also been a major factor in the improvement of reading and the effective intervention for low attainers.
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St. Mary`s JM School, Baldock (2)
St. Mary’s Junior is a school with 238 children on the role, of whom 

· 15%     are eligible for free school meals
·   0.0%  have english as an additional language
·   0.0%  have a statement of special educational need (SEN)
The members of the senior management team include the headteacher, deputy, literacy and numeracy coordinators.  They work closely with the SENCo, who works on a 0.5 basis, to identify concerns and monitor progress. 

Current school development plan targets include: making better use of data software to plot progress through NC levels; developing guided reading sessions throughout the school; developing the role of the literacy governor; equipping the new school library; implementing a Wave 3 literacy intervention programme and ensuring that all children have better access to the curriculum through greater differentiation and awareness of learning styles.

Data from the following sources is collected and used to identify need and  monitor progress and achievement: KS 1 SAT results, optional SATs results in years 3, 4 and 5, regular testing of spelling and reading ages, the use of TRACA and teachers` professional judgement.

Wave 1 Policy and Practice and associated activity:

· High quality and differentiated inclusive teaching and learning

· Developing the roles of subject co-ordinators to focus on writing,  and school wide commitment to the development of literacy skills across the curriculum

· Termly staff meetings focused on monitoring literacy development across the school through levelling unaided writing covering specific genre

· Effective use of teaching assistants

· Support of parental helpers in school working individually with every child at least once per month in years 3 and 4

· Buddy reading between years 3 and 6

· SMILE trophy awarded to children and photograph added to SMILE board weekly to recognise outstanding achievement in all areas of literacy across the curriculum. (St. Mary’s Inspiring literacy in Education)

· Head teacher’s award, class merits and house points awarded for good work

· Annual performance by professional theatre group based on a classic children’s story which is enjoyed by the whole school.  Follow up work by individual classes such as Reading Passport activities.

· After school drama club

· Yearly book fair and reading week 

St Mary`s JM School, Baldock case study (continued)…………

· “Share a book” transition programme 

· Building and stocking of new library and weekly timetable set up

· Commitment to updating reading resources, especially those appealing to boys and books of high interest / low reading age

· Weekly guided reading in years 3, 4 and 5 involving trained TAs and the link literacy governor.

· Time allocated to literacy work timetabled beyond the daily hour

Wave 2 interventions used in our school include ALS in Years 3 and 4 and booster work with small groups in Year 6.
Wave 3 interventions used in our school:

· Tracks literacy programme

· Speech and language therapy programmes

· PAT (Phonological Awareness Training programme)

· Reading intervention programme

· “Write from the Start” handwriting programme

· Use of reading scheme books with supportive comprehension work

· Use of games to apply reading skills

The effectiveness of these interventions is under constant review.  Only interventions which show sound progress through the national curriculum levels are maintained.

The staff have found the following INSET and courses very useful:

· An Inset with Tom Barwood on learning styles

· Tracks literacy intervention training undertaken by the SENCo and shared with the class teachers and classroom assistants.

· Use of story boxes

· Teaching assistant and literacy link governor training in the effective leading of guided reading sessions

· Termly moderation of unaided writing across the school

· Moderation of KS1 and KS2 SATs

· NQT training at the SPLD base

The LA has effectively supported the school in the following ways:

Advice and visits from the literacy consultant 
Support from the SpLD and Outreach bases

Advice from external professionals such as the educational psychologist and speech therapist

Suggestions from these sources for improving the children’s access to the curriculum have been taken on board and those most effective in improving the school’s ability to meet the children’s needs have been adopted.

St Mary`s JM School, Baldock case study (continued)…………

St. Mary’s has a strong commitment to the early identification of children with weak literacy skills, implementing programmes which specifically address each child’s needs, close monitoring and reviewing of progress.  This can be clearly seen in the following examples:

The school’s analysis of the spelling ability of the year 3 children showed below chronological age attainment.  It was then decided to implement small group tuition with 8 children of greatest concern using a phonics programme.  This took the form of twice weekly sessions of 20 minutes with the SENCo.

During the 7 months this programme ran the average spelling age attainment rose by 11.5 months and 4 of the 8 children doubled their rate of progress in spelling age and improved by 14 months.

Concurrent to the phonics programme the children also read regularly at home and completed comprehension worksheets from reading scheme books.  It is believed that this emphasis on independent learning supported at home has also been instrumental in building self-confidence and attainment.

The school’s analysis of the year 5 optional SAT tests showed that three children were working below level 3.  An individualised literacy programme was implemented with these children. The programme addressed decoding and comprehension skills, sustained independent story writing, building a personal word bank, and teaching specific spelling rules and phonetic patterns.   The children received 1 hour weekly tuition with the SENCo, 3 x 20 minutes follow up work with trained teaching assistants, and completed weekly comprehension homework activities.  In addition two of the children received input from the SpLD base to support the programme.

During the 11 months this programme ran the children’s literacy skills improved significantly so that they each received solid level 3 SAT Key Stage 2 scores in literacy.
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South Hill Primary School, Hemel Hempstead (833)

South Hill School is a medium sized primary school serving children from a range of different backgrounds.  There are 227 children on roll of whom
· 4.4% are eligible for free school meals
· 6.0% have english as an additional language
· 1.0% had a statement of special educational need (SEN)
The school’s analysis of its value added data showed that in writing in Year 5 20% of children, who were also all boys, were Level 2 at writing, much below the national average for this year group.  
This group of children had been tracked through the school and had received Wave 2 type interventions up to this point and the school then decided to target these children more closely.  The school gained advice from external professionals including the SpLD Base.

The school then implemented a Wave 3 intervention programme of one to one and small group work on phonological awareness, spelling and reading skills to improve the children`s overall literacy skills to match the needs identified through assessment. 

The Wave 3 intervention took the form of weekly sessions using both teacher and TA support with the children able to take some responsibility for their own learning through follow up work at home. 

Assessment before and after the Wave 3 intervention which took place over 8 months between years 5 and 6 showed that the children who took part made on average 12 months progress  reading age and 10 months progress in spelling age. Gains were then maintained over the following months although progressing at a slower rate.  The impact on their self esteem and self perception had been of great benefit in enabling them to continue making progress at their level when the Wave 3 intervention ended.  Their progress continued to be monitored closely by the class teacher and SENCo.  No children achieved below Level 3 at the end of KS2 in 2004.
This is the only evidence of Wave 3 provision made by our setting.  The majority of our children’s needs are identified at an early stage in their development and carefully targeted provision at Wave 1 and 2 has meant that the need for implementing Wave 3 provision in our school has been generally unnecessary.
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Summerswood  School, Borehamwood (613)
Of the children on roll at Summerswood 

· 11.0%  are eligible for free school meals
·   5.5%  have english as an additional language
·   1.0%  have a statement of special educational need (SEN)
The school’s analysis of its value added data showed that children with average prior attainment did better at the end of Key Stage 2 than similar children nationally.  Children starting Year 3 with low prior attainment also followed this trend.

There is high emphasis on Wave 1 quality first teaching for all children  including:

· Differentiation in the Literacy Hour based on tracking back objectives through the NLS framework
· Opportunities to reinforce work using word grids, alphabet strips, high frequency words on the wall etc

· Using a range of inclusive teaching and learning strategies and resources

· Effective use of guided reading and writing sessions

· Good selection of parallel reading books to consolidate progress

· High interest / low reading age books

· Adult support used to maximise attainment and independent learning

· Taking account of equality of opportunity and promoting maximum curriculum access

Other work has included information meetings for parents in Key Stage 1 on “how we teach children to read”, and a learning skills seminar for parents which resulted in children reading more at home.  The library has been updated with more specific books for boys and through input from all classes from each Key Stage.

Wave 2 and 3 Provision in KS1 and 2:

In Key Stage 1 using the Foundation Stage profile we identified a group of children who required Wave 2 intervention.  We used ELS and the Fischer Family Trust (ELS-type) Wave 2 intervention.  Achievement was tracked and the data was used by the year 2 teacher to inform her literacy planning. For those children in Year 2 needing further intervention Wave 3 provision was made to focus on reading (including high frequency words, phonics, comprehension) using the Tracks literacy programme and a listening programme.   

In Key Stage 2 a range of resources were used as part of Wave 3 literacy intervention for children requiring targeted support. The school introduced a Tracks literacy intervention programme, and a reading programme for children with high interest levels but low reading age.  The school has also invested in teaching assistants for every class.

Summerswood School case study (continued)…………

Wave 3 provision available includes the use of:

· Delivery of interventions by skilled, trained staff 

· Regular timetabled sessions using appropriate resources

· Wave 2 interventions used in a differentiated way

· programmes based on high frequency words for reading and spelling

· Tracks literacy spelling

· P.A.T.

· Phonics pack from the SpLD Base

· Speech and Language Therapy advice

· Write from the Start (used for children with poor hand/eye co-ordination affecting handwriting)

· Wellington Square (used as part of intervention programme)

Evidence of the effectiveness of Wave 1, 2 and 3 provision is regularly monitored through:

continuous assessment; teachers` weekly plans; regular observations; regular staff meetings focused on  agreement trialling; consultations with parents/carers reports from external professionals; SMART IEP targets; children`s feedback on reviewing targets; regular evaluation of pupils` motivation for reading; assessment of reading and spelling ages.

June 2005

ACHIEVEMENT FOR LOW ATTAINERS - LITERACY

GOOD PRACTICE SCHOOL CASE STUDY K

Trotts Hill Primary School (154)
Trotts Hill JMI & Nursery School in Stevenage has 240 children on roll of whom:

· 12.0%  are eligible for Free school meals
·   2.5%  have english as an additional language
·   0.4%  have a statement of special educational need (SEN)
The SENCo has the responsibility for the day to day management of the SEN provision in the school supported by the headteacher and senior leadership team (SLT).

Trotts Hill School carries out a thorough analysis of test results, comparing them to LA and national data before implementing procedures to improve children’s attainments.

 By using the Early Learning Goals records scores and teachers` assessments we are able to target support immediately for children in the nursery who are showing they have problems in literacy, numeracy, language or social skills.

Wave 1 interventions start with the careful monitoring of children of all abilities in the literacy hour by the headteacher and SLT. We have dyslexia friendly classrooms and all classes have teaching assistants (TAs) to support during the literacy hour.

The Wave 2 interventions we use are – ELS for a group of year 1 children for 2 terms, ALS for year 3 and booster classes for the year 6 children.

Our school uses a range of intervention strategies to support children at Wave 3. We ensure there is early intervention for maximum impact. Interventions are tailor-made to suit year groups and individual children .We timetable regular sessions following tightly structured teaching programmes.

Several infants do “catch-up” reading and writing .This is an intensive phonological programme of work, developed within the school, one-to-one with a teaching assistant for 45 minutes a day. It has been most effective when started in years 1 or 2. Children on this programme will often catch up with peers within a year.

Parts of the Tracks literacy intervention programme are also used. It is used as a multi-sensory targeted intervention to address specific needs.

The SENCo organises weekly spelling programmes for all children taking part in Wave 3 interventions. The first 175 high frequency words are organised into 18 sets. These words are sent home to learn from reception continuing to year 3 if necessary.

Trotts Hill Primary School case study (continued)……………

Our school also has an extensive range of catch-up reading books. These books are in 8 levels and are separate from the school’s reading scheme. They are books with low reading ages but high interest levels.

There are consistent reward systems for all children receiving Wave 3 support.

Assessment for learning has been targeted in literacy and is proving successful in the boosting of effective and inclusive Wave 1 quality first teaching.

We assess children`s progress on a continual basis using Early Learning Records in the nursery and reception class. We use optional SATs papers at the end of each KS2 year. We also do half-termly assessments in literacy.

We evaluate the effectiveness of our Wave 3 support by tracking the progress of children throughout their time at Trotts Hill. Our data shows that most children who were found to be below level 2 at the end of KS1 leave year 6 at level 4.

We believe that this is the result of consistent, well organised classroom and SEN support for children with special educational needs over several years. We also find that this improvement in literacy has had a marked effect on the children’s behaviour.

Other initiatives that we use to support children requiring Wave 3 provision are;

· A lunchtime nurture group for children with social, emotional and behavioural difficulties

· Homework progress charts

· Weekly reading target charts

· Support from Bridge Builders, (a support and mentoring programme)

· Intense support in school for pupils with speech and language difficulties by trained TA who works closely with a speech therapist

· Brain gym and accelerated learning activities.
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	ALS
	Additional Literacy Support
	
	PANDA
	Performance and Assessment Data for Schools

	DfES
	Department for Education and Skills
	
	PNS
	Primary National Strategy

	ELS
	Early Literacy Support
	
	P Scales
	P scales  1-8 for assessment purposes for   children working below national curriculum Level 1

	EMA
	Ethnic Minority Achievement
	
	QCA
	Qualifications and Curriculum Authority

	FFT - ELS
	Fischer Family Trust ELS programme (supplementary to national ELS programme)
	
	QFT
	Quality first teaching

	FLS
	Further Literacy Support
	
	SAM Learning
	e-learning SATs revision and related work programme

www.samlearning.com

	ICT
	Information and Communication Technology
	
	SATs
	Standard Achievement Tests

	LA
	Local Authority
	
	SEA
	School effectiveness adviser

	NC
	National Curriculum 
	
	SENCo
	Special Educational Needs Co-ordinator

	NLS
	National Literacy Strategy
	
	SpLD
	Specific Learning Difficulties (eg. Dyslexia)

	NNS
	National Numeracy Strategy
	
	Springboard Maths
	KS2 Wave 2 maths programme 

	Ofsted
	Office for Standards in Education
	
	TA
	Teaching Assistant

	
	
	
	Trackers 
	Oxford University Press Reading Scheme (also see Trackers for Clicker ICT version at www.cricksoft.com)

	For further information on effective practice and a list of Wave 3 literacy interventions see document: “Targeting support: Choosing and implementing interventions for children with significant literacy difficulties”
http://www.standards.dfes.gov.uk/literacy/publications/intervention/63437/
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� Based on 2004 end of KS2 data.


� NB These case studies exemplify key features of effective whole school policy and practice re low attainers and NO endorsement of particular Wave 3 interventions is  intended. Recommendation of specific Wave 3 interventions will form part of general countywide guidance and training.


� Designated Excellence In Cities School 


� Including all children in the literacy Hour and Daily Mathematics Lesson – ref  DfES 0465/2002
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WAVES MODEL







Wave 1

Quality first teaching

Effective whole-school policies

 and frameworks

Wave 2

Catch-up small group 

intervention

Wave 3

Individualised  

support



Refer back to the slide showing great variation s , between similar schools, on the percentage of children  leaving KS2 with very low attainment. In one school, this figure was 41% for mathematics and 44% for English. If a school’s data showed this –pattern, the leadership team would probably not want to look first at intensive (and expensive) additional  provision for this large group of children. Rather, they would want to look first at the quality of learning and teaching overall in the school . 

Relate this to Wave 1 on the ‘funnel ‘ model on the slide: the higher the quality of teaching for all children, the fewer children then require additional provision .

Having worked on Wave 1 quality first teaching, the leadership team might then consider the provision that the school puts in for children who, with a short period of additional help from a teaching assistant working closely with the class teacher on a carefully structured and largely ‘scripted' small group  intervention, are likely to be able to catch up with their peers.



The more effective are these interventions, the fewer children are likely to need the  more  individualised approaches we can call Wave 3 interventions.














