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ACHIEVEMENT FOR LOW ATTAINERS - LITERACY

GOOD PRACTICE SCHOOL CASE STUDY D

Mandeville Primary School, St. Albans (429)

1. School Profile:

Mandeville Primary School aims to be a thriving community school. We are a one-form entry school with a part-time nursery, offering education to children aged 3-11.  The children come predominantly from the surrounding neighbourhood and reflect the ethnic diversity of the community. There are currently 170 children on roll, of whom
· 50.7%  are eligible for free school meals 

· 34.1%  have english as an additional language
·   0.6%  have a statement of special educational need (SEN)
Nursery and Infant baseline results traditionally indicate that attainment on entry is significantly below the Hertfordshire county average. Low levels of attainment in oracy are a particular feature of the early years children as they enter the school. In Key Stage One the results for 2004 were significantly below the LA average. Despite these results, the children were confirmed to have made good progress during KS2.

2. Leadership and Management:

The senior leadership team (SLT) comprises headteacher (who is also the assessment co-ordinator) and the key stage leaders (who are also SENCos for their respective phases).  This team has the responsibility for raising achievement for low attainers. Class teachers and teaching assistants implement Wave 3 work on a day-to-day basis.

The school has inclusion targets for English in the school development plan. Although staff have not necessarily been aware of the terms “Waves 1, 2 and 3”, all teachers have a clear understanding of the school inclusive ethos. 

3. Attainment and Progress – Use of data:

We are a highly “data rich” school. The attainment and progress of each child is measured at the end of the school year through end of Key Stage SATs, optional KS2 SATs and teacher assessment. This information is recorded on to the computer, using a tracking programme, by the teaching staff. At the end of each year a spreadsheet is produced to look closely at how much progress has been made by individual children over time. All teachers are involved in reviewing progress and the SLT look for teachers’ understanding of the process and for them to be able to justify the progress made by all of the children in their care. We look at the progress of all children individually to enable us to appropriately target the use of Wave 2 or 3 interventions. 

Additional data is recorded by the headteacher/assessment co-ordinator using Pupil Achievement Tracker (PAT). The benefit of this package is that children
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can be grouped in a number of different ways. For example, we can analyse data showing the progress made by EAL children or, even more specifically, the

progress of children working on the ELS programme. This data is again used to inform us about individual children and inform our decisions about interventions and strategy.

Our data has shown that the lowest attaining children make good progress throughout the school. At the end of KS1 in 2004, 9% of all children achieved below L1 in reading (4.5% of boys and 4.5% of girls) and no children were assessed at being below L1 in writing. At the end of KS2 in 2004, no children achieved less than L3 in reading or writing.

4. Provision Mapping for waves 1-3
Wave 1 inclusive teaching and learning:

Lessons are consistently well differentiated and individual and group education plan targets are incorporated into whole class planning. When necessary, objectives taken from the previous year group units of work are used to meet the needs of lower attaining pupils who form a significant proportion of a cohort. 

As a school we value the visual/auditory/kinaesthetic approach to teaching and learning and try to be sensitive to the different learning styles of individual children. The diverse social and cultural backgrounds of our children are reflected in the content of our lessons as well as in resources used.

Guided reading and writing take place outside of the literacy hour, giving the children maximum time for learning in literacy throughout the week. We have taken a thematic approach to teaching and now timetable the foundation subjects in weekly blocks of learning. This maximises the potential for cross-curricular learning. Other weekly themes include thinking skills, listening skills and general learning skills. These are priority areas for our children, which were identified by whole staff evaluation and linked to the post OFSTED action plan. 

We have a higher than average level of adult support throughout the school. In order for our teaching assistants (TAs) to be allowed to work predominantly in raising attainment (often of the lower attainers) we employ two general assistants (one for each key stage) and an administration manager. 

Effective teaching and learning is monitored through classroom observations, monitoring of planning and work sampling. The role of the deputy headteacher (who is also KS2 SENCo) is to provide cover for all preparation / planning / assessment time throughout the school. This enables her to have a good understanding of the strengths of each teacher in terms of planning and assessment, and also of areas for development. This role also means that she can monitor progression throughout both key stages and keep a close eye on the inclusion of lower attainers throughout the school. Teaching for learning remains our focus within the school and we place great value on learning from our colleagues and sharing good practice whenever we can.

Recently the SLT undertook a review of the school through an “MIR” (Mandeville Internal Review).  This was effectively an internal inspection of teaching and 
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learning, but giving us an oustider`s perspective of the school.  The high level of inclusive teaching throughout the school was highlighted in this review.  

Wave Two literacy Interventions:

literacy interventions are discussed regularly at Key Stage meetings and their advantages and disadvantages taken into consideration according to the needs of the children. ELS is being used to support the middle attaining children in Year 1 and Year 2 at the moment but is modified to reduce the pace of learning expected in order to suit the children. Teaching Assistants are trained in delivering ALS and FLS but we are not currently using these programmes.  

Wave Three Provision:

Teachers are responsible for setting and implementing IEP targets and take part in termly case conferences. In years 1 and 2 the TAs plan and deliver daily basic phonic sessions based on learning objectives set by the teacher. In KS2, we provide a similar phonics session twice a week with a mixed age group of children who are working at or below Level 2 in reading and writing. A traveller support teacher works with two children in the school on basic numeracy and literacy skills.

Wave Three interventions are targeted through termly case conferences in which the class teacher, teaching assistant and the SENCo identify the specific, individual needs of all children.  These case conferences are used to discuss children’s progress and to review the need for possible exits from individual and/or group interventions.  Data is analysed annually and pupils are highlighted for special needs interventions as appropriate. 

We believe that, as a fully inclusive school, it is not only the Wave Three provision that has an impact on lower attaining pupils. For this reason we are not currently running any published literacy intervention programmes. However, we are now considering such schemes as a result of developing this case study. 

Evaluating the impact of Wave 3 literacy provision:

The effectiveness of Wave 3 provision is evaluated in exactly the same way that we review and evaluate the impact of Waves 1 and 2. 

Training for staff:
The school places high value on ongoing staff training.  In the past 12 months, we have undertaken whole staff training (including support staff) on becoming a dyslexia friendly school; using the VAK approach to teaching through accelerated learning; boys writing; therapeutic crisis intervention and speaking and listening.  Individual teachers have also attended courses on drama, ICT opportunities in literacy, SAM learning, and various courses related to literacy in each of the year groups.

5. Other Initiatives which have impacted on raising the literacy attainment of children with special educational needs/ low attainment in literacy:

A high number of children at Mandeville bring with them social and emotional difficulties which form barriers to their learning. For this reason we run many additional initiatives which tackle these issues with the expectation that the children will be able to feel safe and confident in school in order to begin 
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learning. Such initiatives are a clear priority to the school and involve the lowest attaining children. These children do not necessarily have special educational needs but often do.
We have a particular and vested interest in our children’s eating and drinking habits and have found it necessary to implement a water policy in order to ensure that the children remain hydrated throughout the day. As many children were arriving at school without eating or drinking anything at all before leaving home, a breakfast club was set up. Every member of staff takes a close interest in the pastoral welfare of the children in their care and we keep up a high level of monitoring of those children we consider to be vulnerable or displaying unusual behaviour. 

We have a school CSF worker who works with vulnerable individuals and groups of children. Our nurture group supports children in KS1 who have behavioural and/or self-esteem difficulties. We work very closely with the team at LINKS Education Support Centre who have supported us with individual children and with some whole class issues.  A school liaison speech therapist works on site at least twice per term.

We exploit every opportunity to broaden the curriculum and run an extensive programme of offsite visits for individual classes and whole key stages, and on occasion as a whole school.  We have seen a marked improvement in literacy, in particular writing, as a result of these trips.

We strive to involve the parents and the community in the children’s learning as much as is possible, although with limited success. We run a number of family literacy and numeracy programmes, an asian women’s group, family ICT programmes which take place during holidays and a mothers and toddlers group. We are currently working on a community engagement project which is a multi-agency committee working on a shared aim.

Other initiatives which we believe to be supporting the children’s attainment in literacy and numeracy include:

· wider opportunities in music project 

· consistent use of “brain gym”

· cross-curricular focus on speaking and listening across the school
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