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ACHIEVEMENT FOR LOW ATTAINERS - LITERACY

GOOD PRACTICE SCHOOL CASE STUDY C

Mandeville Primary School, Sawbridgeworth (221)

Mandeville school is a primary school with 223 children on roll, of whom

·   5.4%  are eligible for free school meals
·   4.5%  have english as an additional language
·   1.3%  have a statement of special educational need (SEN)
The school’s analysis of its value added data showed that children with average prior attainment did better at the end of Key Stage 2 than similar children nationally.  However boys` attainment at the end of Key Stage 1 was worse than girls and further support was placed in the Reception class to specifically work on phonics and writing.

The school ensures that Wave 1 provision (quality first teaching) is very good in the first instance to reduce the need for Wave 3 intervention.  

The senior management team has a clear system of monitoring teaching and learning and teachers observe each other to allow good practice to be shared.  

Guided reading, comprehension activities and parent paired reading have been removed from the literacy hour in Years 2 to 6 and sit in a regular slot at the beginning of the day.  Children are ability grouped and lower attainers receive more support from teaching assistants.  

Children are regularly monitored against national curriculum levels and national strategy objectives.  Children who do not make expected progress either follow ALS in Year 3 or 4, or ELS in Year 1 or 2.  Children in Year 3 (who had ELS support in Year 1 and were mainly boys) were also found to require ALS. It was felt that they had not made expected progress with ELS in Year 1 because of immaturity.  

As a result, ELS has been used in Year 2 for the lowest attainers.  These children followed an adapted 8 week course rather than the usual 12 weeks and achieved a jump of 2/3rd  level in reading and 2/3rd  level in writing and spelling and one child moved up a complete level.  These children were predicted to make only 1/3rd  level progress.

Children needing specific literacy interventions are supported by an experienced SEN TA working across all years.  Individualised work is planned alongside the teacher.  This focuses on phonics, spelling, writing and reading.  Children are targeted early so that support is less likely to be needed later on.

The school receives advice from the Education Support Centre and the SpLD Base, which it uses to set up individual support programmes as appropriate.

The role of the SENCo has evolved from the role of specialist teacher into one of overall co-ordinator – working with parents, facilitating meetings between SEN TA and teachers and dealing with administration.  This has been very cost effective.
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