
Wave 3 literacy intervention: seven key pointers to effective school  practice 
The seven key pointers below are those published by the National Literacy Strategy in its guidance to schools: Targeting support: choosing and implementing interventions for children with significant literacy difficulties (DfES 0201-2003). Each key pointer is supported by some examples of effective practice drawn from Primary National Strategy visits to schools in a Spring term 2005 monitoring exercise. We have also taken the opportunity to suggest some possible pitfalls. 
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1. We have identified members of the leadership group within the school who are


jointly responsible for our strategy for Wave 3 literacy intervention – for example,


the headteacher, SENCO and literacy coordinator.











‘In the school there is total commitment of headteacher, literacy coordinator, mathematics coordinator and SENCO to the development of Wave 3 provision.


The leadership team convey a strong and coherent message to all staff, parents and children about intervention and support programmes in the school.’








‘Removing barriers to learning are seen as at the hub of raising standards in the school; Wave 3 provision is integral to this. The leadership team is able to link Wave 3 provision with other priorities, for example improving the quality of teaching overall, improving Wave 2 provision, the deployment of teaching assistants, the remodelling agenda etc.’





‘The leadership team has a coherent system for auditing pupil need and this is used to clarify year groups and classes where additional provision is required. A review system is in place to monitor and evaluate Wave 3 provision in the light of pupil need and progress ’





‘The commitment of all staff overcomes any organisational or logistical barriers and ensures that Wave 3 provision is integrated into whole class activities.’








‘The leadership team ensures coherence in provision between the infant and junior schools. Early intervention is regarded as an essential to the school’s work on inclusion.’











‘Evidence from Wave 3 work informs whole school development – for example, the school is now reconsidering the way phonics is taught and plans to make it more rigorous and systematic in  the Foundation Stage and Key Stage 1. ‘








Possible pitfalls:





Where Wave 3 intervention is solely owned and led by the SENCO it may become marginalised and confused with SEN provision and not an integral part of raising standards for all. In this case it is less likely to improve quality first teaching in the school and inform whole school developments. There is a risk that Wave 3 is used to identify groups of children (our ‘Wave 3 children’) and not as provision – i.e., specific intervention to raise literacy levels quickly and effectively. Provision can become dependent on an individual and is at risk if there were to be a change in personnel.





Where Wave 3 is seen as short term or dependent on additional LEA funding it will not be sustainable.











2. We have identified the individual who leads on our Wave 3 work on a day-to-day basis (implementation, monitoring and evaluation) – for example, the SENCO.











‘In this school the SENCO, as a key member of the leadership team,


holds meetings with all class teachers where every child's progress is discussed;


devises provision maps to track and monitor the impact of all forms of support;


models how links can be made between Wave 3 provision and work being undertaken by the rest of the class through joint planning with the class teacher; 


deploys teacher assistants flexibly on the basis of audited need; 


ensures the development of the TA team;


facilitates planning and review between the TA  and class teacher;


meets with the headteacher once a week to review the progress of individual children;


reports to the leadership group and governing body on a regular basis;


briefs other teachers and ensures parents are informed.


with the class teacher integrates Wave 3 provision into any other SEN interventions and into discussions with other professionals about individual children.’








3. We track individual children’s progress carefully against LEA and national comparators, and identify at the earliest opportunity all those whose progress gives cause for concern.








‘The school makes good use of data, including the Foundation Stage Profile, to identify children with difficulties, those who are achieving below their peers and high-achieving children in each year group. Fischer Family Trust data is used to consider projections and accelerated progress is expected, particularly from most of the children supported in small groups. Their progress is carefully monitored.’











‘There is good assessment practice in the school, both summative and formative.’











‘Pupil tracking systems have been established to set curricular targets throughout the school in order to establish collective responsibility for the progress of the pupils.’  











‘Learning targets are shared with children and parents with positive feedback on progress to boost self esteem.’





‘There are clear entry and exit criteria for Wave 3 (and Wave 2) interventions.’











Possible pitfalls: Data is collected but not used to inform decisions about interventions.  Lack of progress is ascribed to children rather than the effectiveness of the intervention. �









‘The school is committed to protect the time required to carry out Wave 3 intervention. Sessions are highly structured. They are carried out with a fast pace. They reflect the different learning styles of the children. They use a wide range of materials when appropriate.’








4. We target intervention on the basis of our pupil tracking data.











Possible pitfalls:





There is an over-reliance on additional screening and diagnostic instruments. Effective use of the Foundation Stage Profile, National Curriculum Teacher Assessment and test results, curricular targets and good assessment for learning practice in the school should give enough evidence in order to establish which children will benefit from Wave 3 intervention. Further assessment is unlikely to be illuminating, except in the most complex individual cases.





Wave 3 is perceived in the school to be year-round individual or group TA support in classrooms, rather than time-limited intervention with a clear focus and structure. Nationally, the evidence is that this type of support does little to raise literacy levels.








‘Small group and individual provision is made where appropriate on a systematic basis. Small groups are supported using ELS, FLS, or Wave 3 interventions. Provision is prioritised depending on the children's needs and different year groups are supported accordingly, with different patterns of support each year. For example, this year, the school is implementing: 





Y1: in-class support through QFT(Quality First Teaching) for children with low prior attainment on the Foundation Stage Profile; ELS ((2 groups of 6 children), this term.





Y4: extra support for language development from trained TA; Catch-up; writing group with SENCO (5 children); structured reading group using Reading Recovery methods.





Y5: FLS.





Y6: QFT includes working with a writer. There are 2 literacy catch-up groups as part of a project working with a Premiership football club.  Individual children have support with speech articulation. A maths Booster group is run by SMT member (mathematics coordinator) for 2 sessions per week during the Spring term.’














‘The school uses Wave 2 provision effectively.  Care is taken to select the right children who will benefit from these interventions.’





‘Any child who has received Wave 2 provision is monitored throughout the school and class teachers are aware of the intervention programmes in which the children have engaged.’





5. We are familiar with the evidence base for different Wave 3 interventions.





Possible pitfalls





A school might rely on its historical practice (e.g. the use of certain reading schemes for low attaining children). It might feel that this works but has not evaluated outcomes or compared these with the benchmark set by the most effective Wave 3 interventions, which are able to at least double the normal rate of progress in reading.





‘The school policy has been informed by the research on Wave 3 literacy interventions commissioned by the NLS and the leadership team have chosen the interventions used in school in the light of this evidence.’








‘All literacy interventions are rigorously monitored to ensure effectiveness. If an intervention is found not to be effective in improving reading and/or writing skills it is abandoned.’





6. We are able to offer a range of Wave 3 interventions, matched to children’s needs and delivered by skilled, trained staff.








‘Staff have attended training on the interventions used. The school monitors teaching to ensure fidelity to the programme design. It reflects on its practice and joins with other schools to share good practice.’








‘Practitioners attend regular training to ensure they are up-to-date with Wave 3 and its connection to Wave 2 and Quality First Teaching. There are opportunities for peer coaching and mentoring.’























‘Parents are encouraged to learn about the work their children are doing and linked activities are given for parents/carers to work on with their children.’











‘The school puts a priority on KS1 and on interventions with a strong phonic component but has recognised a need to work on reading comprehension in KS2 and uses Reciprocal Teaching to good effect.’























‘The school knows how well it is doing for lower attaining children, how it compares with similar schools , what it needs to do to improve and how it will monitor and evaluate progress. ‘











‘Subject specific language describes what the children have been learning. Approaches to phonic teaching are robust. Within the Wave 3 intervention the need to develop children's independence and enable them to succeed in the context of Wave 1 teaching (QFT) is addressed.’











7. We routinely evaluate the impact of our own Wave 3 interventions, to make sure that they are, on average, at least doubling the normal rate of progress.








‘Assessment shows improvements and barriers in targeted areas e.g. word reading, comprehension etc.’








‘There is clear summative pre- and post- intervention assessment evidence available.’





‘Evidence of impact is clear and robust.  The school uses fine-grained teacher assessment and expects children taking part in Wave 3 intervention to make twice the ‘normal’ NC points score gains in the course of a year – a minimum of 6 points instead of 3. ‘





‘The school uses Book Bands for Guided Reading to judge whether children are doubling the expected rate of progress – one Book Band jump equating to about six months’ progress in reading.’ 




















‘Individual children’s progress is closely monitored. TAs use weekly records to identify those children within the target group who have exceeded expectations or need additional support. Regular liaison with class teachers is timetabled as an essential part of provision.














