General Lesson Observation Prompt

Teaching should be judged on its impact on learning, achievement, attitudes and behaviour. Judgements on learning, achievement, attitudes and behaviour should be CONNECTED to the aspects of teaching that lead to these being as they are. To ensure an accurate fix on learning and achievement the observer should focus on the learning and achievement of particular groups of pupils. It is advised that the word 'pupils' only be used with a qualifying adjective, so 'all pupils', 'some pupils', 'a few pupils', 'most pupils', 'HA pupils', 'most LA pupils', ‘pupils with SEN’, ‘all girls’, 'some boys'. Then the reasons in the teaching for these groups' learning and achievement being as they are should be clarified. 

For example: 'All HA pupils made very rapid progress throughout the lesson because the teacher had planned specific and challenging learning objectives based on accurate knowledge of these pupils' prior learning. These learning objectives were continually and effectively shared with these HA pupils and they were given on-going feedback on their work and they were often helped gain a clear idea of how to make improvements in their work'

	What is the impact of teaching on learning, achievement, attitudes and behaviour?


	Aspects of teaching and assessment that can influence pupil's learning, achievement, attitudes and behaviour

	Learning

· How many pupils and which pupils/groups make exactly which gains in skills, knowledge, ideas and understanding?

· Pace, quantity and quality of work?

· How many pupils and which pupils and to what extent are they developing the capacity to work independently and collaboratively?

· Can they explain confidently and clearly what they have learned and why?

· Do they know how today's work relates to previous work and what may be the next stage?

· Do they ask questions about their work and learning?

· Are they used to reviewing their work in relation to objectives and targets?

· Do pupils understand how well they are doing and how they can improve

· Are pupils clear about the criteria used to assess their work?

· How many pupils know their targets?

· Which pupils are aware of what they were supposed to be learning and where to focus their efforts to learn and improve their work?

· Can they apply new ideas in different contexts? 

Achievement (relates to potential)

· How much and which pupils are being stretched and working to their capacity?

· Are they doing as they as they can?

· Are most pupils making at least the expected progress in relation to their capabilities?

· To what extent are pupils working close to their capacity?

· What proportion of pupils is working to capacity?

Attitudes, relationships and behaviour

· How attentive are pupils? What % of pupils or different groups of pupils are attentive?

· Which pupils show engagement, application and concentration and work productively?

· Are pupils too easily satisfied / distracted?

· Are pupils developing interest in the subject?

· Are they keen to work? Keen to answer questions? Keen to get on with the task in hand? Take pride in their work? Self esteem?

· Do they sustain concentration? Interested? Motivated? Productive? Persevere? Independent? Aware of own strengths and weaknesses and learning needs? Respond well to challenge? Alert? Confident? Work without supervision? Committed to tasks? Response to homework? Positive self esteem? Enjoy work? Evaluate work? Are pupils polite to each other, and to adults?

· Pupils know what behaviour and attitudes are expected? Respect own and others' property? Respect others' values?

· Do they form constructive relationships with one another and other adults
	Subject knowledge?
· Subject knowledge secure and confident & used to ensure appropriate challenge & expectations, effective planning and accurate assessment?

· Demonstration & explanations clear?

· Questioning perceptive and based on secure subject knowledge?

· Clear understanding of how pupils learn the subject shown?

· New ideas explained well?

· Accurate use of subject vocabulary?

· Questions answered well?

· Interesting examples, contexts and first-hand experiences used to support teaching and learning?

NB. Be alert to situations where pupils are misinformed or where knowledge and understanding are not built up systematically

Planning is based on clear learning objectives and teaching points. 

· Planning shows evidence of clear understanding of how learning is built up?

· Planning supports effective teaching and learning during the lesson?

· Planning takes account of learning needs of all groups of pupils

· Learning objectives are clear, specific, concise, achievable and appropriate to pupils' learning needs?

· Effective strategies for ensuring that pupils are aware of where to focus their efforts to learn and improve?

· Too many learning objectives?

How well do teachers interest, encourage and engage pupils?                                       
· How enthusiastic is the teacher and how is enthusiasm promoted?

· Content and learning real, relevant, imaginative and interesting?

· Reluctant learners coaxed and coached?

· Pupils encouraged to work independently and to try out new tasks?

· Some pupils easily distracted or do most pupils sustain interest and commitment to work?

How well does the teacher challenge pupils, expecting the most of them?

· Teacher committed to getting the best out of pupils?

· Questioning, problem setting, choice of materials & resources sufficiently challenging?

· Work of all groups of pupils hard enough? Too hard? Too easy?

· Praise used effectively to provide feedback and further challenge?

· Methods & quality, first-hand resources motivate pupils to develop ideas?

· Teaching strategies take account of pupils' differing learning styles?

· Grouping based on assessment & conducive to teaching & learning?
	· Applications & development of English, maths and ICT across the curriculum?

· Use of quality materials, especially books and literature? Love of books and reading engendered?

· Learning over or under-directed?

· Beginnings, middies and ends of lessons focus on learning objectives and teaching points?

· Teacher focuses on learning more than behaviour?

Use of assessment
· Pupils' work assessed thoroughly & constructively?

· Assessment used to inform planning & target setting? Targets used regularly, reviewed and refined?

· Assessment of pupils with SEN thorough and used?

· Pupils informed of what they are learning & how they can improve? On-going feedback provided on errors, good work and underachievement?

· Targets specific, well matched & referred to often?

· Marking and feedback well focused & diagnostic?

· Pupils helped to judge the success of their work?

Management of time and behaviour?
· Focus on learning more than behaviour?

· Pace good & no learning time wasted?

· Clear, high expectations of behaviour are effectively communicated and monitored?

· Positive & clear feedback on behaviour & relationships provided?

· Clear, efficient, organisation of activities & groups?

· Fair, clear exercise of authority, mutual respect & good work habits/routines?

· Behaviour management consistent?

N.B. Though classroom management is important, it should not overshadow analysis of learning & achievement.  Occasionally despite effective strategies, the behaviour of one pupil or so defies all reasonable management strategies

Use of TAs and other support?
· TAs' expertise known & used effectively?

· TAs know learning objectives & teaching points? TAs promote achievement?

· TAs enable teacher to use time to teach?

Use of homework (where appropriate)?
· Does work done at home complement work in class?

· Do pupils find homework helpful? Is it well matched? Home reading?

· Good feedback on homework provided?

How well do teachers promote equality of opportunity?
· All pupils treated with respect, contributions encouraged and valued?

· Methods and resources free from bias & stereotyping & well matched to needs of all pupils. Sensitivity shown to individual circumstances, beliefs & cultures?

· Teaching has regard for Codes of Practice for SEN and promoting race equality?

· Teacher works to overcome barriers to underachievement (e.g. pupils' poor literacy and numeracy skills, low expectations by teacher, parents, other teachers or the pupils themselves; lack of parental involvement in their children's education, anti-academic culture and peer pressure, poor attendance?

· Planning and teaching take account of learning needs of EAL pupils and pupils from ethnic minority groups. 




