Year 9

Christianity         Buddhism

Unit 9a


A life for a life?

Unit 9b


Does suffering have a point?

Unit 9c


Is it ever right to fight?

Unit 9d


What’s the secret of a happy life?

Unit 9e


Where does the universe come from?

Unit 9f


Do animals have rights?

YEAR 9 AUTUMN TERM

A life for a life?


OBJECTIVES

At the end of this unit most students will:
PoS

Through direct teaching and for example: enquiry, exploration, discussion, asking and answering questions, using a range of sources (including artefacts, visits and ICT) students should be taught:

Unit Number: 9a

This unit is about capital punishment.

(6 hours)
AT 1 (Level 6) 

· How does the Christian and Buddhist idea of punishment and forgiveness affect their opinions on capital punishment

AT 2 (Level 5) 

· Recognise and express feelings about their own identity in the light of their learning


PoS Reference No.

3:17  to develop their thinking about ultimate questions and human responses to them realising that there are no easy answers;

3:18  to explore and acknowledge the basis of their own beliefs and values;

POSSIBLE TEACHING ACTIVITIES BASED ON KEY QUESTIONS
POINTS TO NOTE

WHY DO WE PUNISH? (1 hour)
· Brainstorm reasons why we punish, in pairs, and feedback to the class (punishments in school can be used as a starter!)  

· In pairs/fours rank these reasons – 1=most justifiable, etc. and then discuss as a class.  Draw in examples of God punishing people in the Bible, etc.

· Which of these reasons are behind capital punishment?

· Quiz to give students key facts on capital punishment, especially where it is used and for what crimes.  Discuss these facts, draw out any surprises. Which crimes do they think are most deserving of such punishment? Do statistics support the idea that capital punishment “works”?  News stories could be used here, e.g. terrorist attacks.

   Use photos (e.g. of anti and pro-death penalty protests in USA) or quotations to stimulate discussion about why people feel so strongly about this issue and draw out the importance of sensitivity and respect for the views of others.


Clips from the following videos may be used:

‘Taking Issue – Right or Wrong,’ BBC ,

‘Taking Issue – Forgiveness,’ BBC.

‘Christianity in Today’s World,’ (1998) by C Clinton et al , John Murray,  ISBN 07195 7193 6.

‘Ethics & Religions,’ (1992), J Rankin et al, Longman, ISBN 0582 03307 1.



ARE SOME KINDS OF KILLING WORSE THAN OTHERS? (1 hour)
· Explore the Buddhist arguments against capital punishment and think about why the death penalty is enforced in some Buddhist countries, such as Thailand and Burma/Myanmar.




POSSIBLE TEACHING ACTIVITIES BASED ON KEY QUESTIONS
POINTS TO NOTE

· Students could either produce posters that could be used by Buddhists in a protest against executions, role-play interviews with Buddhist protestors and members of the government or write letters of protest against the death penalty imagining that they are a Buddhist.

News stories, e.g. of westerners caught trafficking drugs could be discussed here.




SHOULD EVERYTHING BE FORGIVEN? (1 hour)

·    Examine Christian views on capital punishment, focusing on why there are different Christian views.

·    Speakers could be invited in to put their view across, e.g. local minister, Christian supporter of Amnesty International.

·    Students could be split into groups and asked to research different Christian viewpoints (Sermon on the Mount, Matthew 5-7; Parable of the Last Judgement, Matthew 25:31-46;  “Let him who is without sin among you be the first to throw a stone at her”, John 8:7).  Students could then report back and the class could decide which view they think is truest to Christianity. Include ideas such as retribution and reform.

·    Art could be used as stimulus material, for example, Schiele’s “Crucifixion with darkened Sun” or Bosch’s “Christ Carrying the Cross”.

· George Bush’s (a very public Christian) attitude to capital punishment could be looked at here.

· News stories such as the case of Gordon Wilson who forgave those responsible for killing his daughter in the 1987 bombing at Enniskillen could be discussed. 
Alternatively a clip from the ‘Test of Time’ video, BBC Forgiveness.

Artwork on the internet.

There is an interview with Gordon Wilson in, ‘Taking Issue – Forgiveness.’

SHOULD THE FAMILY OF THE VICTIM DECIDE? (optional research 1 hour)

· What are the advantages and disadvantages of the approach whereby the family of the victim decide 
· Consider other types of punishment, e.g. cutting off hands for theft, etc.  
· Appropriate news stories could be researched.  Why do our newspapers often come out so strongly against this type of punishment?  Do we have any right to pass judgement on the laws and practices of another country?


The HGFL ‘Pro-Quest News Articles’ are a good source of information.



POSSIBLE TEACHING ACTIVITIES BASED ON KEY QUESTIONS
POINTS TO NOTE

IS EXECUTION WORSE THAN MURDER? (1 hour)

· This could be the focus of a formal debate or written assessment.
· The following role-play could take place:

    Imagine a group of people who have been stranded on a desert island and are unable to communicate with the rest of the world.  They have already set up an organisation with a leader.  A young man/woman kills another in the course of an argument over food rations.  Some of the group believe that such a crime should be punished by execution otherwise there will be no hope of order being maintained in their community.  The leader calls a meeting to take advice from the whole group.
The characters should include members of the religions studied in this unit.  The teacher could chair the meeting.  The focus should not be on whether the accused committed the crime but on how s/he should be punished.  Students could be encouraged to adopt views that they do not actually support.
Amnesty International could be contacted.  Their website has a section devoted to their campaign to abolish the death penalty.

· http://web.amnesty.org
 Search for relevant artwork on the Internet.



ASSESSMENT OPPORTUNITY (1 hour)

a)
Explain how the Christian ideas of punishment and forgiveness might affect Christians’ opinions on capital punishment.  

b)
Which of the views studied to you most agree with?  Give detailed reasons.


Higher ability students will recognise and seek to explain the varying opinions within Christianity.

YEAR 9 AUTUMN TERM

Does suffering have a point?


OBJECTIVES

At the end of this unit most students will:
PoS

Through direct teaching and for example: enquiry, exploration, discussion, asking and answering questions, using a range of sources (including artefacts, visits and ICT) students should be taught:

Unit Number: 9b

This unit is about what is the purpose of suffering.

(7 hours)
AT1 (Level 6)

· Give a coherent account of what it means to belong to a particular faith community, exploring the principal beliefs and demonstrating an understanding of variations within individual religions
PoS Reference No.

3:21  about a variety of types of prejudice and discrimination that affect relationships between individuals and groups, and ways of counteracting these effects;




AT2  (Level 6) 

· Understand and begin to evaluate religious perspectives in relation to a range of ultimate questions


POSSIBLE TEACHING ACTIVITIES BASED ON KEY QUESTIONS
POINTS TO NOTE

WHAT IS SUFFERING? (2 hours)
· Look at a selection of daily newspaper headlines and find examples of suffering.  Ask the students to classify them into types (e.g. natural or caused by humans, avoidable/unavoidable, affecting individuals or groups).  This activity works very well using the newspapers available via www.re-xs.ucsm.ac.uk.  Lower ability students should be guided to simpler sites (e.g. The Mirror), whilst an extension task could be to select examples from foreign papers such as ‘The Jerusalem Post’.  Higher ability students could also generate more types of suffering.

· Students should end the lesson by raising questions about suffering which they find difficult to answer or come to terms with, such as “Why do children suffer?”  Don’t try to answer the questions but students should keep a record of them and return to them later in the unit.
‘The Buddhist Experience’, (foundation edition) (2000) by Jan Thompson, Hodder & Stoughton, ISBN 0 340 77583 1;  (mainstream edition) (2000) by Mel Thompson, Hodder & Stoughton, ISBN 0 340 74771 4.

‘The Christian Experience’ (foundation level) (2000) by Jan Thompson, Hodder & Stoughton, ISBN 0 340 77580 5; (mainstream edition) (2000) by Kevin O’Donnell and J F Aylett, Hodder & Stoughton, ISBN 0 340 74768 4.

Hertfordshire Grid for Learning (Intranet) has a vast range of searchable newspapers free to Hertfordshire schools – ‘Pro Quest News’.

HOW DO BUDDHISTS RESPOND TO SUFFERING? (2 hours)
· Retell the story of Kisa Gotami.  Students could role-play or perhaps re-write the story for a modern audience.  This task will introduce the Four Noble Truths.  Students could then reflect upon the key message of this story, “All life is suffering” and that the answers to such suffering can be found within.  This could be the focus of a group discussion.
‘Living Buddhism: Buddhism for Key Stage 3,’ 

(1996 The Clear Vision Trust).

Email: clearvision@c.vision.demon.co.uk



POSSIBLE TEACHING ACTIVITIES BASED ON KEY QUESTIONS
POINTS TO NOTE

· Group-work: students could be given a dilemma and then asked to identify suffering (potential or real) and apply the Eight-fold Path, unpacking what each step on the path would mean in real terms.  Finally, the group could evaluate the usefulness of the Eight-fold Path.  Present findings to the class.  Groups could be given the same dilemma or different ones.

· Task – ask students to choose one dilemma and write up their answer to the question: How do Buddhists believe suffering can be overcome?


Dharma

‘Jesus Through Art,’ Margaret Cooling (RMEP).

HOW DO CHRISTIANS RESPOND TO SUFFERING? (2 hours)
· Look at copies of paintings/hymns produced by different Christians on this topic, especially the suffering of Jesus.  Discuss what each artist/writer is trying to convey.  This could be done as a class or small groups could study their resource and report back.  Draw out and discuss how responses to suffering may illustrate philosophical or theological ideas about its cause or purpose, e.g. punishment for sin, vicarious suffering.  Paintings that could be used include: ‘The Good Samaritan’ – Rodolfo Arellano; ‘Christ on the Cross’ – Tidjani Agona; ‘The Crucifixion of Christ’ – Salvador Dali; ‘In The Image of Man’ – Robert Henderson Blyth.

· Undertake a reflective listening exercise on suffering.  Read an account of suffering.  What sound do you associate with it, what colour, what plant, what type of weather?  Ask students to produce a response – collage, poem.


‘If I had a friend,’ The Practical Assembly Guide by Ann Lovelace, Heinemann 1993, p.58

ISBN 0-435-30240-X.

ASSESSMENT OPPORTUNITY (1 hour)

Which explanation of suffering do you find most convincing: Buddhist or Christian?  Give detailed reasons. 


YEAR 9 SPRING TERM    

Is it ever right to fight?


OBJECTIVES

At the end of this unit most students will:
PoS

Through direct teaching and for example: enquiry, exploration, discussion, asking and answering questions, using a range of sources (including artefacts, visits and ICT) students should be taught:

Unit Number: 9c

This unit is about different attitudes to war and peace.

(7 hours) 


AT1 (Level 6)

· Give a coherent account of what it means to belong to a particular faith community, exploring the principal beliefs and demonstrating an understanding of variations within individual religions
PoS Reference No.

3:20
about issues relating to fairness, justice and duty, within society and the world;




AT2  (Level 6) 

· Respond to the views of others on a range of contemporary moral issues giving well-argued reasons for supporting one view rather than another


POSSIBLE TEACHING ACTIVITIES BASED ON KEY QUESTIONS
POINTS TO NOTE

WHAT ARE THE DIFFERENT CHRISTIAN VIEWS ABOUT WAR? (1 hour)
· Wordstorm the students’ knowledge about different attitudes to war.

· Use a painting such as the image of Jesus as a liberation fighter (see points to note) to provoke discussion.  Discuss reactions. Who might have painted it? Why? What kind of fighting is being justified here?  Who might approve/disapprove of such a painting?

· Build on previous unit’s work – ‘Why are there wars?’  In groups students research one of the key terms and present their findings.

WHAT IS HOLY WAR? (1 hour)
· Present class with 3 or 4 unidentified texts about holy war and students try to identify the sources.  Pope Urban’s recruiting speech in 1095 Crusades, 1 Samuel 15:2-3 and Bin Laden’s remarks all provoke interesting discussion.
‘Religion in Focus – Christianity,’ Clinton and Team (1998), John Murray, ISBN 0719571936  p. 87.

‘Christianity in Today’s World’ by Murray.

‘GCSE for You’.

‘One World, Many Issues’ (2nd edition) by B. William, Nelson Thornes, ISBN 0 7487 6257 4.

Draw out the key technical terms: 

Liberation Theology – the idea that God stands up for the oppressed.   

Pacifism – no violence in any circumstance.

Holy War – war commanded by God.

Just War -  ‘fair’ war which must fulfil a number of criteria, e.g. a just cause.

Conscientious Objectors – people who choose not to fight in a particular conflict.



POSSIBLE TEACHING ACTIVITIES BASED ON KEY QUESTIONS
POINTS TO NOTE

· Do you think God really backed any of these wars?  Focus on how theists describe God eg judge, creator, protector, all loving (omnibenevolent), all knowing (omniscient), all powerful (omnipotent).  How do these ideas sit with the idea of a God who commands wars?  Why might some people claim God is backing their war?  Discussion/debate.

IS THERE SUCH A THING AS A JUST WAR? (1 hour)
· Explain this key term – a war on the side of justice/fairness.

· Students to brainstorm possible conditions for a just war in pairs and then feedback as a class.

· Apply the just war criteria to the Second World War and the most recent well-known conflict.  Tony Blair’s speeches justifying war (Kosovo or the “War Against Terror” are great resources as he appeals to the just war criteria).

· How useful are these criteria?  Can they be followed?  If they can, do they guarantee a just war?  Is there such a thing? 


‘Religion in Focus – Christianity’ has information on the Crusades.  Bin Laden’s speeches can be found on the internet.

Note:  Holy war is an idea found in many religions/cultures.

Could use current material here about Iraq, e.g. speech by Tony Blair, Geoge Bush.

(Chart and information supplied in Religion in Focus: Christianity, Teachers Resource Pack).



WHAT DOES A CONSCIENTIOUS OBJECTOR BELIEVE AND HOW MIGHT THEY INFLUENCE US TODAY? (1/2 hours)
· Research Muhammad Ali’s attitude to war using a variety of resources, including the recent film ‘Ali’.

· Students either write a speech defending Muhammad Ali or a speech trying to prove he should be punished for refusing to fight.

· Students to research local conscientious objectors, e.g. via local old papers or interviews with grandparents.

PACIFISM – COWARDLY OR COURAGEOUS? (1 hour)
· Study photos such as the famous image of the student standing in front of the tank in Tiannamen Square.

· Alternatively, students could role-play situations from school/their lives in which violence might be used.  Students could prepare two endings for their role-play, one in which violence is the response and one in which it is not used.  This could provoke discussion on the pros and cons of using violence.  

· Investigate Biblical contributions to this debate (e.g. Jesus’ teachings on agape, ‘Love your enemies,’ a chart, identifying teaching for/teachings against.


‘Ali’

You might find some of the students’ grandparents may have information on this.

· Students can draw around their hands and identify key teaching on each finger.  Arguments for on one hand and against fighting on the other hand. 

· Students turn the above information into two paragraphs:
………..   on the one hand     :    ……….    on the other hand.?

ASSESSMENT OPPORTUNITY (1 hour)

· Think of 5 arguments for and against pacifism.

· Explain why each argument is viable.

· Write a paragraph explaining your own point of view drawing on well-argued reasons for supporting one view or another.  Give examples and back up the arguments for level 6.
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YEAR 9 SPRING TERM  

What’s the secret of a happy life?


OBJECTIVES

At the end of this unit most students will:
PoS

Through direct teaching and for example: enquiry, exploration, discussion, asking and answering questions, using a range of sources (including artefacts, visits and ICT) students should be taught:

Unit Number: 9d

This unit is about Buddhism and the Dalai Lama

(8 hours)

AT 1 (Level 7)

· Relate religious beliefs, teachings practices and lifestyles to their historical and cultural contexts and to their relevance today 
PoS Reference No.

3:1
key beliefs of major religious systems;

3:3
about the lives of key religious figures and the way in which they are regarded as sources of authority and  inspiration by religious communities today;

3:5
about and reflect on the way in which belonging to a religion affects a believer’s lifestyle;


AT 2 (Level 7) 

· Evaluate the effects of applying religious and moral values to the lives of individuals and societies


POSSIBLE TEACHING ACTIVITIES BASED ON KEY QUESTIONS
POINTS TO NOTE

WHAT MAKES YOU HAPPY? (2 hours)

· Discuss what happiness means.  Students could complete the phrase ‘Happiness is …’ and then compare answers.  Discuss how important is worldly wealth.  Did the students’ suggestions focus mainly on material happiness, e.g. a big house, TV, car?  What is more important for our happiness, material possessions or other things, for example, a loving family or self confidence?  Examples of celebrities or soap characters could be used as a springboard for discussion.

· Read and discuss an outline of Siddhartha’s life.  As a prince he had all the possessions that he wanted but this did not bring him happiness.  What did his parents want him to be? Focus on the 4 sights and the effect that these had on his life.  Why did he think that leaving the Palace was the only way to achieve happiness?  Was this a wise move? 

· Show students the story of Prince Siddhartha on ‘Living Buddhism,’ stop the video before he leaves his wife.  Ask students to create a conscience tunnel.  They imagine that they are trying to act as Gotama’s conscience to persuade him to stay in the palace or leave his family and find the answer to why people suffer.  Send a student through the tunnel as the prince and question how many points they can remember after the activity.


Refer to QCA Unit 7D.  

Using Buddha images is a very helpful way in to this topic.

Concept of protection.  What do your parents protect you from?

Have you or has anyone you know ever had a ‘wake up call’?  What effect did that have?

Video:  ‘The Little Buddha’.

Resource:  ‘RE in Practice’.  Why do people suffer?
Teaching RE: Buddhism 11-16, CEM.  
The Tibetan Wheel is a useful resource for understanding change.

‘Looking for Happiness,’ (1988), Robert Kirkwood, Longman, ISBN 0 582 20311 2.



POSSIBLE TEACHING ACTIVITIES BASED ON KEY QUESTIONS
POINTS TO NOTE

· Write a letter from Siddhartha to his family explaining his decision to leave.  Alternatively students could prepare and perform a role-play of the last conversation between the young prince and his chariot driver.

· Use a stilling exercise (guided journey) to focus on the key question: ‘What makes you happy?’ and place students in Siddhartha’s shoes.  ‘Living Buddhism,’ the teacher’s guide, has one that could be adapted.


ACCORDING TO THE BUDDHA, HOW CAN REAL HAPPINESS BE ACHIEVED? (2 hours)
· Is there something about yourself that you would like to change?  Is there something about your life that you are completely happy with?  If so, how long will it last?  Discuss responses.  Do you think it is true that people are not satisfied with life?  Use students’ ideas and examples from their own life or focus on celebrities eg Michael Jackson’s use of plastic surgery.  He appears never to be satisfied with life and how he looks no matter how many changes are made.
· Change – The Three Universal Truths.  Does everything change and is it inevitable?  Buddhists believe that we must learn to accept change, appreciate what we have now but no become too attached to what we have as it will pass away.

· Using the Tibetan Wheel of Life where do you think you/your friends are.  How effective is it in describing the journey of life?

· Teach the four Noble Truths, the Eight-fold Path and the five Precepts (guidelines).

· How effective are the Four Noble Truths and the Eight-fold Path as a guide for life?  Students could apply the Eight-fold Path to a tricky situation and evaluate its effectiveness at dealing with unhappiness.  Alternatively, students could look at the Five Precepts and consider which careers/lifestyles would be suitable/unacceptable for a Buddhist and why. Using job adverts, make adverts for a Buddhist magazine.  Would school be better if we had precepts (guidelines) rather than rules?  What might those precepts be?


‘Living Buddhism for Key Stage 3’ (1996), The Clear Vision Trust.  The teacher’s guide has a stilling exercise that could be adapted. 

‘The Buddhist Experience’, Mel Thompson (2000), Hodder & Stoughton, ISBN 0340747714, which also has a foundation issue, is very useful here.



CAN BUDDHISM BRING HAPPINESS TO THE PEOPLE OF TIBET? (2-3 hours)

· Introduce this key question by focusing on the Dalai Lama and his response to the Chinese invasion of Tibet.  Can students identify Tibet and the surrounding countries on a map?  Does anyone know why Tibet isn’t featured in some atlases?  (It is seen as part of China.)
· If you became leader of the UK at 15 what changes would you make?


‘Exiled Leader: The Story of the 14th Dalai Lama,‘ Ahmed & Gray (1997) RMEP, ISBN 1851751319 and ‘The Buddhist Experience’ provide good material.



· Students could work in groups, present their ideas in the style of election promises and the class could vote on the winning party.  

· Student could watch an extract from the film ‘Kundun.’  The young Dalai Lama decided to flee the country as his presence there was threatening the safety of his people.  He was determined to stick to the principle of non-violence (see the Eight-fold path and the Five Precepts).  Consider the question, did the Dalai Lama make the right decisions?

· What is the situation today?  Students could research the work of charities such as ‘Tibet Relief Fund’ and the ‘Free Tibet Campaign’ using their websites.  The contribution of celebrities such as Richard Gere might be a point of interest.  Why are these people taking action?  What should the UK/UN do?

ASSESSMENT OPPORTUNITY (1 hour)

· “Using force is not a sign of strength but rather a sign of weakness” – the Dalai Lama.  

Explain what the Dalai Lama means and his reasons for holding such a view.  Be sure to refer to Buddhism.  Do you agree?  Give detailed reasons.  

· Do you think the Dalai Lama’s response to events in Tibet has been the correct one?  

Give detailed reasons.  Show that you have considered different points of view.  

Be sure to refer to Buddhism in your answer.


‘Kundun’ (the 10-minute section where, shortly after his visit to China, the Dalai Lama is briefed on the atrocities carried out by the Chinese, is very powerful).

ICT Lesson – researching these campaigns.

www.dalailama.com
www.tibet-society.org.uk/tibet.html


YEAR  9 SUMMER TERM  

Where does the universe come from?


OBJECTIVES

At the end of this unit most students will:
PoS

Through direct teaching and for example: enquiry, exploration, discussion, asking and answering questions, using a range of sources (including artefacts, visits and ICT) students should be taught:

Unit Number: 9e

This unit is about the interaction between science and religion and our responsibility to the earth.

(6 hours)


AT 1 (Level 7)

· Link the meanings of text, language and symbolism to the key beliefs of religions


PoS Reference No.

3:16
how questions about the origins of the universe are answered by religion and science and reflect on their own beliefs;




AT 2 (Level 7)

· Evaluate the effects of applying religious and moral values to the lives of individuals and societies


POSSIBLE TEACHING ACTIVITIES BASED ON KEY QUESTIONS
POINTS TO NOTE

WHERE DID THE UNIVERSE COME FROM? (1 hour)
· Each student could think of something from the natural world that they find amazing.  These could be discussed as a class.  The teacher can give their own example, such as the fact that we all have our own individual fingerprints.  Video clips from wildlife documentaries/the Discovery Channel would be useful here.  The world is an awe inspiring place.  What can be drawn from this?  Read and discuss the poem.  ‘Things that make me stop and think.’  Draw out the key ideas: evolution, big bang theory, concept of a designer God.  What do you think?  Why?  Are scientific ideas more convincing than religious ones?  Can the two go together?

· Compare with Humanist (non-religious) reflections on similar topics.  Humanists may feel the same awe and wonder at seeing amazing, natural sights, e.g. a sunset, but will not conclude it is evidence for a designer God.  

· Students could write and illustrate a poem about what makes them stop and think about the origins of the universe and creation of our world.

· Collages could be produced of images, which provoke such reflection.


Refer to QCA Unit 9b: excellent activities and outcomes.

Opportunities to expand to Level 8 (AT1), Expressing Meaning.

‘Modern World Religions – Christianity,’ Teachers Resource Book, p. 90.

Resource CD Rom – ‘Living without God,’ British Humanist Association.

Songs such as Louis Armstrong’s, “What a Wonderful world” and poems such as Olaf Skarsholt’s, “If the earth were small,” could also be used to stimulate discussion and ideas.

‘Spirituality in Focus,’ edited by W Owen Cole (1997), Heinemann, ISBN 0435302450.



POSSIBLE TEACHING ACTIVITIES BASED ON KEY QUESTIONS
POINTS TO NOTE

MORE THAN JUST A STORY? (1 hour)

· Students could explore a creation story that they are all unfamiliar with, such as The Rainbow Serpent, an Australian Aboriginal account.  Does this have any value for those of us who do not think it’s literally true? The meanings could be discussed, such as how human beings should treat animals and the rest of creation.  A parallel could be made here to Aesop’s Fables … stories which are not true, but which many people think teach important messages.

· Students could produce their own creation story, story board or role-play, designed not to be strictly factual, but to illustrate how they see the place of humans in the world and how they think we should behave, especially with regard to the natural world.

ADAM & EVE & DARWIN? (1 hour)

· Students should explore both the Genesis creation stories and Darwin’s Theory of Evolution.  Are the two in any way compatible? Could God be the creator of evolution?  How might this affect people’s ideas of God?  Would this spoil the special status of human beings or enhance it?

·  Class could watch “Creation & the Flood” from the ‘Testament’ series (BBC).  

DO WE HAVE A RESPONSIBILITY TO LOOK AFTER THE WORLD? (2 hours)

· Students could investigate the work of various environmental groups (such as WWF, Friends of the Earth, Greenpeace) and consider why a religious believer and a humanist might support their work.   Findings could be presented to the class, using Powerpoint if time and resources permit.  Alternatively, students could produce flyers on behalf of environmental groups, encouraging students from all religions and none to support them.  PagePlus has a variety of formats to use.

· A council meeting could be staged debating a topical issue such as a proposed airport expansion or new bypass.  Religious groups, environmental groups, the local Humanist Society, local residents, business people, etc. should be present.  Each group should prepare their statement and questions for the other participants.  At the end, pupils could debate out of their allotted characters.

· Christian/Humanist speakers could be invited in and perhaps a debate held.  For example ‘The environment would receive far better protection if people abandoned outdated ideas of God as creator and protector.’

You could include creation myths from many other less familiar cultures.  ‘Creation Stories,’ Maurice Lynch.

BFSS – National RE Centre - has a whole variety.

‘Modern World Religions: Christianity,’ Teacher’s Resource Book, p.92 has a clear explanation of Darwin and the 7 days in Genesis.  

‘This is RE!’ (2002) by Cath Large, John Murray, ISBN 0 7195 7439 0, also has good information on Genesis.

If possible, link up with the science department.  Find out what exactly they have taught the students?  What resources they have used?  Would they be interested in getting involved in the lesson?

‘This is RE!’, pp. 92-93, has an excellent section on a wide selection of faiths and their answers to this key question (looking at the concepts of stewardship, interdependence and celebration).  The same book has interesting questions based on “Ten Environmental Commandments” as well.

www.panda.org/ - World Wildlife Fund

www.foe.co.uk – Friends of the Earth

www.greenpeace.co.uk - Greenpeace

ASSESSMENT OPPORTUNITY (1 hour)

a)
Explain how believing that God created the world might affect the life of a believer and the community to which they belong.


Hint:  Think about the things they might be encouraged to do and why.  

b)
“The environment would receive far better protection if people abandoned outdated ideas of God as creator and protector!”

Why might someone make such a claim?  

Do you agree?  Give detailed reasons.




YEAR  9 SUMMER TERM  

Do animals have rights?


OBJECTIVES

At the end of this unit most students will:
PoS

Through direct teaching and for example: enquiry, exploration, discussion, asking and answering questions, using a range of sources (including artefacts, visits and ICT) students should be taught:

Unit Number: 9f

This unit is about religious and secular views about the place of animals in our world.

(7 hours)


AT 1 (Level 7 )

· Relate religious beliefs, teachings, practices and lifestyles to their historical and cultural contexts and to their relevance today


PoS Reference No.

3:17
to develop their thinking about ultimate questions and human responses to them 
realising that there are no easy human 
answers;

3:18
to explore and acknowledge the basis of their own beliefs and values;

3:19
about the ethical issues raised by the ways in which human beings use the earth’s resources and explore a range of religious and personal responses to these;


AT 2 (Level 7)

· Evaluate the effects of applying religious and moral values to the lives of individuals and societies




POSSIBLE TEACHING ACTIVITIES BASED ON KEY QUESTIONS
POINTS TO NOTE

WHAT IS ACCEPTABLE TREATMENT OF ANIMALS? (1 hour)

· Brainstorm ways in which we use animals (food, clothing, cosmetic testing, sport, medical research, zoos, etc.)  Then, individually, split these into those which you think are acceptable, unacceptable and those which you are unsure about.  These categories could then be ranked.  Follow with class discussion on views and reasons behind them.  Should some animals get better treatment than others?  Focus may be on the treatment of monkeys and dolphins, those perceived to be ‘intelligent’ animals.

· Read the poem “If I could be God for just one day.”

· What kind of world do you think this poet would like to see?  What would you like to do if you were God for one day? Would animal rights be your priority? Do you think there are more important issues to be concerned about, for example, human suffering in the form of war, disease, famine. etc.  Students could express their ideas in the form of a poem, illustration, poster or song.  


Video link – short clips from 

‘BBC Animal Hospital’,

‘Pet Rescue’, C4,

BBC ‘Vets in Practice’.

Websites – Cat Protection League, RSPCA.

Modern World Religions: ‘Christianity,’ Teacher’s Resource pack, p.98.

‘Compassion in World Farming’ has helpful literature.



POSSIBLE TEACHING ACTIVITIES BASED ON KEY QUESTIONS
POINTS TO NOTE

HOW SHOULD FARM ANIMALS BE TREATED? (1 hour)
· Explore a range of arguments including those from religious groups and environmental campaigners.  Are there any pupils who feel very strongly about these issues?  How do their beliefs affect their lives, e.g. do they buy only free-range eggs, are they vegetarian/vegan?

· Students could read and discuss the poem and arguments for and against battery farming in ‘This is RE!’

·  ‘Compassion in World Farming’ has speakers available to talk in schools.

· Students could visit Bhaktivedanta Manor to investigate their scheme of vegetarian, non-violent farming of cows and bulls.  

· Alternatively, students could read about this scheme in ‘This is RE!’, pp. 110-113 and prepare a list of questions that they would like answered on this scheme. Students and their teacher could then try to answer these questions.

FOOD FOR THOUGHT? (1/2 hours)

· Explore the many reasons for vegetarianism, including health, ethical and religious. Find out if there are any vegetarians in the class.  Does anyone know any vegetarians?  Can they name any famous vegetarians?  What reasons do these people give for their diet?

· Students could investigate religious responses to vegetarianism.  

· Findings could be presented in the form of interviews for radio/TV or magazine.  

· Students’ own responses to these ideas could be discussed and personal written conclusions should be documented.


See Hertfordshire Faith Communities Contact Directory at www.thegrid.org.uk/learning/re/

teaching/index.htm and Bhaktivedanta Manor at

www.krishnatemple.com

‘This is RE!’ (2002) by Cath Large, John Murray, ISBN 0 7195 7439 0,  pp. 100-101.

Alternative belief systems could be used here – e.g. Aboriginal and Native American beliefs.

For many Hindus and Buddhists their vegetarianism is related to their ideas of Karma (actions), reincarnation (rebirth of the soul in a new body) and ahisma (non-violence to any living thing) 

For members of other religions the choice to be vegetarian may be a way of showing respect for God’s creation.

‘Taking Issue 2’ provides thought-provoking video material. ‘This is RE! 1’, pp. 100-113, ‘Religion in Focus: Christianity’, p.80-81 and ‘The Buddhist Way’, pp.38-39 all provide interesting information. 

SHOULD ANIMALS BE USED FOR MEDICAL RESEARCH? (1 hour)
· ‘Pig Heart Boy’ (a BBC series) could be used to stimulate debate. Should organs from other animals, e.g. specially bred pigs, be used to save human lives?

· Students could work in small groups and present their ideas to the class.  Perhaps email could be used between groups, with the whole exchange being printed off at the end.  Alternatively, pupils could work in pairs, with one arguing for and one arguing against the issue.  Ideas could be presented to the class as though a telephone conversation is taking place, with the two pupils sitting back to back.  The class could comment on which pupils present the strongest argument (this may not necessarily be the one with which they agree.)


‘This is RE!’, pp.106-107 provides lots of good material.



POSSIBLE TEACHING ACTIVITIES BASED ON KEY QUESTIONS
POINTS TO NOTE

CLASS DEBATE on the key question:

‘Should animals be used for medical research?’ (1 hour)
· You will need a chair, two speakers for each side and a group of researchers.  After hearing the arguments, students could write a balanced essay giving various viewpoints and religious views.  Teachers might like to split the class into four groups and try two debates. 

· Another key question could be:

· DO RELIGIOUS PEOPLE CARE MORE ABOUT THEIR ANIMALS?

ASSESSMENT OPPORTUNITY (1 hour)

AT1
Explain how the teachings of either Christianity, Buddhism or Hinduism affect believers’ attitudes towards animal welfare.

AT2
Explain why religious people hold differing views about eating meat.  Give your view on this issue, backed up with detailed reasons.
SmithKline Beecham can provide excellent speakers.

‘Beliefs, Values and Traditions’ book as a picture of the mouse and ear.

‘Contemporary Moral Issues’ (4th edition) by J Jenkins, Heinemann, ISBN 0 435 303 090.

CEM ‘Secondary RE’ - Citizenship and RE.

‘The Animal Rights Debate,’ (2002), Independence Educational Publishers, ISBN 1 86168 201 8.
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