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YEAR 8 AUTUMN TERM 

Will you be my people if I will be your God?


OBJECTIVES

At the end of this unit most students will:
PoS

Through direct teaching and for example: enquiry, exploration, discussion, asking and answering questions, using a range of sources (including artefacts, visits and ICT) students should be taught:

Unit Number: 8a

This unit is about Jewish identity and commitment.

(8 hours)
AT 1 (Level 5)

· Explain how the belief that Jews are a special people affects the lives of Jews today


PoS Reference No.

3.10
the various ways people express their religious beliefs, both cultural and personal;

3.11
ways in which religious communities express beliefs and values through celebrations, further developing knowledge and understanding of symbolism;

3.12
about themes which underlie festivals within and across religions;




AT 2 (Level 5/6) 

· Express their own feelings about the meanings behind the symbolism of the Seder meal


POSSIBLE TEACHING ACTIVITIES BASED ON KEY QUESTIONS
POINTS TO NOTE

How does being a 'chosen people' affect the life of a jew? ( 2 hours)
· Read Genesis 12:1-6.  Highlight historical context - polytheistic society.

· Consider why God chose Abraham (belief in one God).

· Why did Abraham have to move? (standing up for beliefs, commitment to/ freedom to express beliefs).

· Using the Covenant - highlight two contrasting promises - What does God promise Abraham? (bless, curse, land, children) What does Abraham promise God? (leave and obey)

· Read Genesis 17.  Consider what is added to the Covenant here? (change of names and circumcision).

· Write two paragraphs to summarise: What God promises Abraham? What Abraham promises God? 

Use suggested writing frame.


Folens, ‘Judaism.’

'Religions in the World,' OUP Chris Wright Unit 5.

'Religions in the World,' Teacher Resource book has a writing frame on the Covenant and promises for both sides (page 49). 

http://ezra.mts.jhu.edu/~rabbiars/index.html 

http://www.jewfaq.org/index.htm

Do jewish boys really have to be circumcised? (1 hour)
· Discuss circumcision and its meaning, clarify any misconceptions about what circumcision involves.  Invite questions.  Highlight the traditional reasons for Jews choosing this rite of passage.

Key vocabulary: Chasidic, circumcision, bestial, barbarity, mohels, garb, shtremeils, primitive.



POSSIBLE TEACHING ACTIVITIES BASED ON KEY QUESTIONS
POINTS TO NOTE

· A good resource is the article by Jack Shamash (see attachments).  Best read out in sections by students or led by teacher.  Some explanations needed.  Key question while reading is: ‘Was this Jewish family convinced circumcision was the right thing to do?’ Students predict the answer.
· Highlight feelings of father/mother in different colours. 

· Students reflect on a controversial statement such as, ‘Circumcision is an out of date practice in a civilised religion.’  Do you agree?  Look for balance in the answer and an appreciation of the traditional meaning of circumcision as against the moral issues surrounding its use, e.g. that it causes suffering/distress to the child.  Consider the father’s ideas.
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This can form the basis of a discussion in a class where small groups could identify arguments for and against circumcision using the article.  Textbooks could still be used to gain factual information.

There is scope to turn this activity into a 'dilemma' in which students have to use pieces of information about Jack to decide what they think he should or did actually do. See resource sheets for supporting material. You may need to try this out first as a Department to ensure you are aware how the material is likely to work, whether it needs adjusting for the ability groups, etc.

HOW DOES THE CELEBRATION OF PESACH (PASSOVER) HELP TO MAINTAIN A SENSE OF JEWISH IDENTITY?  (2 hours)
· Students need a brief overview of the story.  Bullet point into five points - who, what, why, where, when?

· Research into the Seder using artefact.  Students create a still human picture to summarise the information found. Teacher asks students to freeze and, when given a signal, unfreeze and state their role at the Seder table. Focus on the role of the Jewish children learning about their roots and identity.

· Students are then asked to create their own Seder plate which personalises the meaning of the symbolic foods, e.g. what ties me down, what sets me free, what makes me cry, what gives me hope …..?

Students respond to the question; 'In every generation everyone should regard themselves as if he/she had personally come out of Egypt.'  How does the Passover meal reinforce a sense of Jewish identity?

HOW DO JEWISH TEENAGERS SHOW THEIR COMMITMENT TO THE JEWISH COMMUNITY? (1 hour)
· Use some recommended video material. Give students some focus questions, e.g. what ensures the Bar/Bat Mitzvah will not go wrong?  What is the hardest part of the Bar/Bat Mitzvah?  Why might the parents be nervous too?  Is it just an excuse for a party?

Videos: Animated World Faiths Quest – ‘Moses and the Passover Meal,’ 4 Schools.
The 'Prince of  Egypt,' Dreamworks Pictures.

See non-statutory QCA guidance on RE (www.qca.org.uk) page 30.

‘Teaching RE Festivals: 11-16’  (CEM).

Seder is 'order'. Food is eaten in a set order and aspects of Jewish history are remembered. This includes elements of pain and joy.



POSSIBLE TEACHING ACTIVITIES BASED ON KEY QUESTIONS
POINTS TO NOTE

· Using attached resource sheet on David's Bar Mitzvah students write a letter to non-Jewish friend inviting them to attend their own Bar Mitzvah and clearly explain what their friend should expect. Include their feelings about the event, explain what happens at the ceremony, what is their role, the role of the rabbi and the role of their family? What symbols or symbolic actions are there?

· Consider why David could not invite Jim.


Belief file: see attachment ‘David’s Bar Mitzvah.’
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HOW DO JEWS SHOW THAT THEY ARE BEING GOD'S PEOPLE? (1 hour)
· Create a concept map showing how different Jewish beliefs and customs affect a Jewish person’s sense of who they are; their sense of identity.

· Groups can work on different themes studied ( i.e. Covenant separating the Jews as a special people, circumcision, outward sign that they are special people, historical event of the Passover and Bar/Bat Mitzvah claiming the Jewish identity for themselves).  Brainstorm how each theme in previous lessons has contributed to their understanding of who Jewish people are, how each aspect of their religious life influences them and how they see themselves and the world around them.

ASSESSMENT OPPORTUNITY (1 hour)
AT1 L5
Using the mind map created, provide an answer to the question: ‘How do Jews show that they are being a chosen people?’

AT2 L5/6
Talk about how the meanings behind the Seder plate could be related to their own lives.


My son at the cutting edge

There were tears and tantrums the day Jack Shamash had his baby son circumcised. They mostly came from his wife.

The ceremony was easy for me. But, for my wife, it was a little harder. She went upstairs with a couple of friends, got quite drunk and wept buckets.

Five months ago my wife gave birth to a son, and we decided to have him circumcised. It was not a straight- forward decision. Over the past few years, circumcisions have come to be seen as almost bestial. Campaigners against circumcision - and there are many - lament the barbarity, the trauma to the child, the loss of sexual pleasure for the adult and the lasting physical and psychological wounds.

The best-selling guide to childcare, 'Your Baby and Child' by Penelope Leach claims that some babies go into shock during circumcision, and that the procedure leaves some men with a life-long sense of being deformed. She says: ‘there is no possible good to balance out the probable harm’.

I decided to disregard this advice and go ahead with a circumcision - not just because I’m an unfeeling brute, but because we’re Jewish and that’s what Jews do. And also because - to be honest - I think uncircumcised penises look funny, and I don't really want my son to look different from me.

Jewish circumcisions are done by mohels (special circumcisers), most of whom have no formal medical training. Jewish boys are usually circumcised at the age of eight days, so after the birth we had to work quickly. A friend of ours who had recently had a son recommended a mohel from Stamford Hill in North London - an area which has become almost a Chasidic ghetto - so we called him.

The following day, a large Renault Espace pulled up outside our door. Out stepped two fat men with long beards and forelocks. They wore formal garb. Black silk kaftans belted around the waist, white stockings and polished black slippers. On their heads were the large, fur hats known as shtreimls. They looked as if they’d come straight out of central casting.

The older rabbi was called Rabbi Ashkenasy - it seemed an impertinence to ask his first name. My wife asked whether the baby would suffer any pain. The rabbi dismissed this suggestion contemptuously. He seemed to imply that there was nothing a Jewish boy liked better than to have the end of his penis hacked with a blade.

He said the only problem was that the mothers often became agitated, and this could communicate itself to the child. ‘I tell you this,’ he said, ‘when I hand him back, he will be completely happy and peaceful.’

The rabbi gave us his card - on the back of which was a shopping list of things we had to provide for the operation. They included a sterile dressing-pack, six packs of gauze swabs, five disposable nappies, cotton

wool, a pillow, two prayer shawls, a bottle of Kedem Traditional Kiddush wine and an unopened bottle of olive oil. We also bought a tub of anaesthetic cream - although the rabbi told us it would have no effect.

The day of the circumcision arrived. For Jews, circumcisions usually involve a party - a bit like weddings or Bar Mitzvahs. I can't say I enjoyed this one very much.

The circumcision was held at my mum’s house, which was packed with guests. We were late. My wife, Carol, dashed upstairs and drank a large glass of whiskey - partly to calm her nerves and partly so that the alcohol in the milk would subdue the baby. She was too upset to face the crowds.

Half an hour later, the rabbi arrived with his assistant. They set up shop on a small card table, bringing out bandages, surgical clips and beakers, as if they were about to perform a bloodthirsty conjuring trick.

I brought the baby downstairs. It is regarded as a blessing to help carry the baby to the circumcision, so he was passed through the crowd from hand to hand.

During the operation, it is traditional for the baby to be held by his godfather. We had picked my wife’s cousin Graham for this job. Unfortunately, Graham faints at the sight of blood. The rabbi assured Graham that he would be fine, so Graham sat there with a fixed smile on his face, imagining he was somewhere else.

The rabbi asked me what name I’d chosen for the baby. I told him we were calling him Nathan, which in Hebrew means ‘given.’ And then the rabbi called for hush and started chanting. As the rabbi recited the prayers, he grasped a clip from among the tools on the card-table and put it over the baby’s foreskin, pulled it forward and, with a yank of his knife, the foreskin came off in one clean movement. The baby cried, blood flowed onto his penis and - as the rabbi had predicted Graham did not faint. He then gave the baby a few drops of kosher wine as a primitive anaesthetic.

The rabbi had lied to us. The baby was not at all happy and peaceful after the operation. He was in a horrible mood and whined intermittently for the next day or so. It was tricky changing his nappy - we used two nappies at a time to ensure that the wound wasn't disturbed. After a week, we were allowed to bathe the baby and the dressing floated off. His penis looked rather as one might have expected: a bloody mess. Over the next few days, the bruising went down and the penis began to look like a purple acorn.

Do I have any regrets? None at all. Nathan is a happy lively boy. And his penis? It’s delightful - just like his dad’s.

A Dilemma: Should Jack have his son circumcised? 

[image: image1.wmf] 

Moksha

 


Jack had read a book on childcare which said that some babies go into shock when they are circumcised.

Jack had found out some local groups were campaigning against circumcision because they said it was barbaric.

Jack thought that uncircumcised penises looked peculiar.

Jack did not want his son to feel he was different from other boys.

Jack was a modern father who liked to feel he was caring and sensitive.

When Jack's wife heard her son was going to be circumcised she went upstairs and wept buckets.

Jewish circumcisions are done by people called mohels. They do not often have any formal medical training.

Jewish boys are usually circumcised at the age of 8 days.

The decision about whether to go ahead with the circumcision had to be made very quickly.

The rabbi had told Jack that baby boys usually do not suffer and are completely happy and peaceful after circumcision.

The rabbi told Jack that mothers often get worried - it was natural and not something to worry about.

Circumcision ceremonies usually involve a big party when all the family join together to celebrate.

Jack could not remember his own circumcision and never felt it damaged him. 

Jack was proud that he had been circumcised as a baby.

Jack was always proud that he kept the important Jewish family traditions.

It was considered a great honour to help carry the baby to the circumcision.

It was a tradition to give the baby a few drops of wine as an anaesthetic to help stop any pain.

All the male members of Jack's family had been circumcised.

Jack and his wife intended to send their son to a Jewish school.

Jack knew that being circumcised was a very important part of Jewish tradition.
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How do ordinary people live in extraordinary times?


OBJECTIVES

At the end of this unit most students will:


PoS

Through direct teaching and for example: enquiry, exploration, discussion, asking and answering questions, using a range of sources (including artefacts, visits and ICT) students should be taught:

Unit Number: 8b

This unit is about what we can learn from the experiences and suffering of Anne Frank.

(7 hours)
AT 1 (Level 5)

· Explain how religious life and practice affects the lives of individuals and communities 

AT2 (Level 6)

· Identify and evaluate the teachings and experience of inspirational people by relating these to their own and others’ lives 


PoS Reference No.

3:14
about different forms of commitment within families and religious groups, the notion of vocation and the teachings and moral principles upon which these are based;

3:21
about a variety of types of prejudice and 
discrimination that affect relationships between individuals and groups, and ways of counteracting these effects;

POSSIBLE TEACHING ACTIVITIES BASED ON KEY QUESTIONS
POINTS TO NOTE

WHY ARE FAMOUS PEOPLE REMEMBERED TODAY? (1 hour)
Word storm names of people who were famous in the past and are remembered today.  Ask the students to list the qualities the person had that made their life story endure.

· List the characteristics  which have helped the notorious achieve fame. (Display opportunity)

· Establish prior knowledge about Anne Frank. If their responses are limited then show the video ‘Dear Kitty’ and ask students to make notes on Anne Frank.

WHY IS ANNE FRANK INFLUENTIAL TODAY? (1hour)
· Define the term ‘holocaust.’  Research the key events in the life of Anne Frank using a number of resources (include: moving from Germany to Holland, being discriminated against, moving schools, removal of freedom, wearing the badge, Margot being called up to go to the camp, hiding in the annex).

· Mark these events on a timeline of Anne’s life, from birth to 13 years of age.

· Discuss with students why they think we need to learn about the Holocaust and why Anne Frank is important?


www.annefrank.com; www.afet.org.uk; www.yadvashem.org.il/
Resources/videos:  ‘Dear Kitty,’  Anne Frank Remembered;

Other videos from the Anne Frank Foundation.

CD-Rom from Anne Frank Foundation, Amsterdam/London.

Books – various, including photographs of ‘The Frank Family’ (Anne Frank Foundation).

Visits:  Jewish Museum Finchley, Anne Frank House in Amsterdam.

Anne Frank Foundation, Princengracht, Amsterdam, The Nederlands.



POSSIBLE TEACHING ACTIVITIES BASED ON KEY QUESTIONS
POINTS TO NOTE

WOULD YOU HAVE SAVED HER? (2 hours)
· Do not tell the students that they are taking part in an exercise. As they enter the room separate the blond haired students from the others (without making reference to their blond hair). The blond haired students are told to sit around a table that does not have enough chairs... ...the other students may sit wherever they wish.

· Explain that it is necessary for this group (indicate the blond haired students) to be separated from the rest of the class. Give some reasons for this decision... e.g. this group has prevented the rest of the class from making progress because they are not equipped for the lesson, and make a point that a number of them still have not found a chair on which to sit. Continue with a number of “reasons” why this particular group is a problem (lack of homework, poor grades, lazy, rude...).
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This is a challenging lesson for the teacher, who needs to stay in role, and ad-lib responses to student reaction. As the teacher, set up the situation, but allow “bully boys” to suggest punishments for the outsiders. Always act calmly and reasonably using statements like “What should be done with these students, we all know they are holding us back?” It is an idea to ignore any dissenters and focus on those students who are ready to play along with you: this can be a discussion point after the role play.

· After setting the scene begin to draw suggestions from the rest of the class about what can be done with this group. Surprisingly, some students will be very ready to condemn the group to awful punishments. Play along with them, collecting punishments and “solutions.”

· Then stop the “role play.” Ask the students to assess what has just taken place. “Why was the group segregated?” “Why did the others unquestioningly offer punishments?”

· Compare the situation with Nazi Germany. Hitler had the power and the propaganda - the people found it easier to unquestioningly go along with regime.

· Read Pastor Niemoller's poem. What does the poem mean? In pairs, students make up and perform their own contemporary poem.  Based on the role-play, would you have saved her?

A useful resource to enable students to think about how the Holocaust could happen again can be found on p.51,’ Religions in the World’, Teachers Resource File by Chris Wright OUP.

Poem is in ‘The Jewish Experience’- J Aylett,  published by Collins.

First they came for the Jews

First they came for the Jews 


And I did not speak out –

           Because I was not a Jew.

DOES EVIL PREVAIL WHEN GOOD PEOPLE DO NOTHING? (1 hour)
· Explain what is meant by the phrase “evil prevails when good people do nothing” (Edmund Burke).

· Analyse the various roles in society represented in the class role-play and the motives for action and inaction.
· Read the Anne Frank declaration. Highlight key words such as bigotry, intolerance and prejudice. What key messages have the world leaders taken from the events of Anne Frank’s life?
· Students reflect on what they think can be learnt from these key events today. They must include words such as bigotry, e.g. Today people learn that ..X..  (racial intolerance) is wrong. Instead people should  …X.. (accept people of different cultures). A modern day example of this happening is …X … (when people treat asylum seekers badly). I think ….

Then they came for the communists

            And I did not speak out –

            Because I was not a communist.

Then they came for the trade unionists

            And I did not speak out –

            Because I was not a trade unionist.

                  Then they came for me –

And there was no-one left

            To speak out for me.

Pastor Niemöller, 1938

A copy of the Anne Frank declaration can be found at: www.aset.org.uk.

POSSIBLE TEACHING ACTIVITIES BASED ON KEY QUESTIONS
POINTS TO NOTE

IF GOD LET THE HOLOCAUST HAPPEN DOES THIS MEAN THAT THE JEWS CANNOT BE THE CHOSEN PEOPLE? (1 hour)

· Identify and explain the necessary conditions for an event like the Holocaust to happen again.

· Explain that students will be taking part in a role-play. Set the scene. The students are Jewish and in a work/death camp (What work would they be doing?) Brief students on their daily routine. Then explain the role play: 

· It is Christmas. The camp commandant has decided the prisoners can write a postcard to anyone. The Red Cross will deliver the postcard. Give each student a postcard. They must not talk as they write the card.  They must decide to whom they will write (in role) and what they will say to them. Give students 10 minutes to write and address the card.

ASSESSMENT OPPORTUNITY (1 hour)

· An extended piece of writing about how the experiences of Anne Frank help us to understand the way we treat others.

· To achieve a Level 6 the following framework could be used:-

(a)  Select relevant experiences from Anne’s life

(b)  Relate these experiences to current events 

(c)  Add your own evaluative thoughts


See Exemplification of Standards in the Hertfordshire Agreed Syllabus for Religious Education, page 44. 

website:  www.thegrid.org.uk/learning/re/teaching/index.htm

YEAR 8 SPRING TERM 

Jesus – was he a troublemaker?


OBJECTIVES

At the end of this unit most students will:
PoS

Through direct teaching and for example: enquiry, exploration, discussion, asking and answering questions, using a range of sources (including artefacts, visits and ICT) students should be taught:

Unit Number: 8c

This unit is about the accusations made about Jesus and the significance of his death for Christians today.

(7hours)
AT 1 (Level 5)

· Explain how religious beliefs and ideas can be expressed in a variety of forms using correct terminology

AT 2 (Level 5-6)

· Express their own and respond to other people’s values and commitments in the light of their learning

· Respond to the views of others on a range of contemporary moral issues giving well-argued reasons for supporting one view rather than another


PoS Reference No.

3:3
about the lives of key religious figures and the way in which they are regarded as sources of authority and inspiration by religious communities today;

3:9
about different ways of expressing meaning; 

3:20
about issues relating to fairness, justice and duty, within society and the world;

3.4
about the nature of sacred texts, their role in worship and in the lives of believers;



POSSIBLE TEACHING ACTIVITIES BASED ON KEY QUESTIONS
POINTS TO NOTE

WHY WAS JESUS CRUCIFIED? (2hours)

· Recall what Jesus did during his ministry. This builds on unit 7d. The following four aspects are important to set the scene for the accusations:- disregarding the Sabbath (Lk 4:31-f, Mk 2:23-28); mixed with wrong people (Lk7: 36-50); offers a new set of ideas (Mt 7:1, Mt 18,21,35, 5:39, Lk 23:2); he does incredible acts (Mk 4:37-41, Mk 1:40-42, Mk 2 1-12, Mk 8 22-26, Lk 7: 11-15). 

· Students could be divided into groups and given a pack of cards with the above passages on them. First they are to sort them into 4 groups. Then they are to give a title to each of the groups to summarise what the passages in that group are about. They could then write a summary paragraph about Jesus’ ministry. Alternatively, students could construct a concept map. 


The significance of Jesus’ death from a historical focus.

Bible / Laminated cards of suggested text: colour coded.

Create grid to match statements to analyse. Roman/Jewish perspective (see attachments).

Roman authorities accused Jesus of sedition (treason) – he claimed to be “King of the Jews”. 

Jewish authorities accused Jesus of blasphemy and breaking the Jewish traditions – he claimed to be the Messiah/Son of God.



POSSIBLE TEACHING ACTIVITIES BASED ON KEY QUESTIONS
POINTS TO NOTE

· They need to select what the good and bad things are to come out of each event. If there is nothing in the passage then they should use their imagination. Present findings back to the class.

· As a class, draw a chart with two columns: Actions of Jesus and Possible Problems (see attachment).  In the Actions of Jesus column, students should write in the four categories from above. Then in the second column suggest possible problems that might arise.

· Examine the accusations made at Jesus’ trials to establish the claims made about him. Analyse the accusations from a Roman and Jewish perspective, i.e. was he a secular or religious rebel (Mtt 26:57-68; Mk 14:53-65; Lk 22:66-71; Lk 23: 1-25; Mtt 27:11-26; Mk 15:1-15)?  What are the accusations? What is the evidence? What judgement is passed? 

· Students could re-enact the trial of Jesus using defence lawyers, eyewitness accounts, prosecution, jury, etc.

· Then students complete a chart summing up the accusations, evidence and judgements made concerning the Jewish accusations and the Jewish accusations to the Romans (see appendix). 

· Discuss:- Do they think Jesus was a rebel? Does he deserve crucifixion? What do you think are the other accusations made?

· Students then write three paragraphs using the following writing frame:-The Jews thought it was right to crucify Jesus because ….The Romans thought … .I think … .

WHAT IS THE MEANING OF THE DEATH OF CHRIST FOR CHRISTIANS TODAY? 

(2½ hours)
· What has gone wrong with the world? Students are to think of 26 things that are wrong with the world – one for each letter of the alphabet. What do they think are the causes of these problems? How would they try to sort out 5 of the problems they have listed? How do they think a Christian would respond? Explain to students what the Christian explanation is: human rebellion against God (Genesis 3:1-24) and that Christians believe that Jesus’ death on the cross was the solution.

· Show video clip of the crucifixion of Jesus.  Following the clip, brainstorm in groups/pairs the ideas, images and feelings concerning the events of the crucifixion.


Students will be expected to explain some of the above accusations directed at Jesus, either in discussion or in written form.

The significance of Jesus’ death from a Theological perspective.

Franco Zeffirelli’s Polygram video, ‘Jesus of Nazareth’ Pt. 4.

‘Son of God,’ BBC (video).

ICT Link; ‘Stations of the Cross.’  Virtual tour of the cathedral www.westminsterdiocese.org.

Use poetry, art, drama and modelling as possible methods of assessment.



POSSIBLE TEACHING ACTIVITIES BASED ON KEY QUESTIONS
POINTS TO NOTE

· Using a sheet of A4 paper, tear out the shape of a cross, be aware of the sounds and the feel of the paper as it is ripped, allow the paper to become crumpled.  Students write on to the cross words which define this activity, e.g. ripped, waste, crumpled, torn, destroyed. Collect students’ ideas. 

· Consider situations in which people may have experienced these feelings e.g. feeling torn, being destroyed.

· Create a class poem…’people are torn when…, people are destroyed when…’ Display crosses, with poems, written in the gaps behind them, on A4 paper.

· Explain that Christians believe that through Jesus dying on the cross God participates within all aspects of human experience, he understands the suffering of his people. By dying Jesus bridged the gap between God and humanity. Christians believe that this was an act of unconditional love on God’s behalf. Introduce some correct religious terminology (see key vocabulary).

· Discuss the following:- ‘In what ways do you think Jesus suffered?’ Explore the emotional, physical, mental and spiritual aspects of the suffering of Jesus.

· Students can complete this unit by answering the following questions:-Why do Christians claim it was necessary for Jesus to die? What do Christians claim Jesus achieved by dying on the cross?

· Alternatively, provide students with a range of images of Jesus on the cross. Ask them to select one and answer the following questions:- If I was Jesus I would have felt … on the cross … because … The Jewish leaders accused him of … People remember Jesus for … Christians believe Jesus was … Jesus was important to them because … I think God must have felt … when Jesus was crucified because …


Draw out the importance of the role of the Bible in the lives of believers.

See ‘Religions in the World,’ by Chris Wright p19f for ideas on how the world has gone wrong.  

See Teacher’s resource book, ‘Religions in the World’ by Chris Wright p19 for activity.
Key vocabulary: sacrifice, atonement, redemption, eternal life.
Chris Wright, ‘Key Christian Beliefs’ – The Easter Events pg. 50-65.

By sharing the plight of his people Christ died to take away their suffering. Christians see God transforming a situation of despair to an occasion for joy, through the death of Jesus. This is why today some Christians see it as important to challenge the causes of unfairness and injustice in the world today.



HOW HAS JESUS’ CRUCIFIXION AFFECTED PEOPLE TODAY? (1½ hours)

Provide students with a range of sources which illustrate the different ways the crucifixion has affected people. These could include: conversion experiences: bad people being given a second chance (e.g. Nicky Cruz); people fighting to get rid of poverty, slavery, abuse and injustice (Jaime Cardinal Sin, Toyohiko Kagwa, Archbishop Romero, James Mawdsley, Maria Cristina Gomez); people campaigning to bring people together (Corrymelia community, Salim Munayer).


For examples of possible source material see Unit 2, ‘Religions in the World’  by Chris Wright or Unit 4, ‘ ‘This is RE!’ (2002) by Cath Large, John Murray, ISBN 0 7195 7439 0.

ASSESSMENT OPPORTUNITY (1hour)
AT1 L5 
What are the most important images expressed in the crucifixion? Give reasons for your view. Explain the different ways Christians have been influenced by the crucifixion.

AT2 L5 
Do you think that Jesus’ crucifixion was right (justifiable)? How would Christians answer this question? Give reasons to support your view.

 

Actions of Jesus


Possible Problems

Not paying any attention to the Sabbath


Mixed with the wrong types
of people


Offers new ideas


Does amazing things



Jewish
Jewish accusations to the Romans

Accusation





Evidence





Judgement





Why was Jesus Crucified?
Luke 4
Jesus Drives Out an Evil Spirit 

31Then he went down to Capernaum, a town in Galilee, and on the Sabbath began to teach the people. 32They were amazed at his teaching, because his message had authority. 
33In the synagogue there was a man possessed by a demon, an evil[7] spirit. He cried out at the top of his voice, 34"Ha! What do you want with us, Jesus of Nazareth? Have you come to destroy us? I know who you are--the Holy One of God!" 
35"Be quiet!" Jesus said sternly. "Come out of him!" Then the demon threw the man down before them all and came out without injuring him. 
36All the people were amazed and said to each other, "What is this teaching? With authority and power he gives orders to evil spirits and they come out!" 37And the news about him spread throughout the surrounding area.



Mark 2
Lord of the Sabbath
23One Sabbath Jesus was going through the grainfields, and as his disciples walked along, they began to pick some heads of grain. 24The Pharisees said to him, "Look, why are they doing what is unlawful on the Sabbath?" 
25He answered, "Have you never read what David did when he and his companions were hungry and in need? 26In the days of Abiathar the high priest, he entered the house of God and ate the consecrated bread, which is lawful only for priests to eat. And he also gave some to his companions." 
27Then he said to them, "The Sabbath was made for man, not man for the Sabbath. 28So the Son of Man is Lord even of the Sabbath."



Luke 7
Jesus Anointed by a Sinful Woman 

36Now one of the Pharisees invited Jesus to have dinner with him, so he went to the Pharisee's house and reclined at the table. 37When a woman who had lived a sinful life in that town learned that Jesus was eating at the Pharisee's house, she brought an alabaster jar of perfume, 38and as she stood behind him at his feet weeping, she began to wet his feet with her tears. Then she wiped them with her hair, kissed them and poured perfume on them. 
39When the Pharisee who had invited him saw this, he said to himself, "If this man were a prophet, he would know who is touching him and what kind of woman she is that she is a sinner." 
40Jesus answered him, "Simon, I have something to tell you." 
"Tell me, teacher," he said. 

Luke 7
Jesus Anointed by a Sinful Woman 

41"Two men owed money to a certain moneylender. One owed him five hundred denarii,[
] and the other fifty. 42Neither of them had the money to pay him back, so he cancelled the debts of both. Now which of them will love him more?" 
43Simon replied, "I suppose the one who had the bigger debt cancelled." 
"You have judged correctly," Jesus said. 
44Then he turned toward the woman and said to Simon, "Do you see this woman? I came into your house. You did not give me any water for my feet, but she wet my feet with her tears and wiped them with her hair. 45You did not give me a kiss, but this woman, from the time I entered, has not stopped kissing my feet. 46You did not put oil on my head, but she has poured perfume on my feet. 47Therefore, I tell you, her many sins have been forgiven--for she loved much. But he who has been forgiven little loves little." 
48Then Jesus said to her, "Your sins are forgiven." 
49The other guests began to say among themselves, "Who is this who even forgives sins?" 
50Jesus said to the woman, "Your faith has saved you; go in peace." 


Matthew 7
Judging Others


1"Do not judge, or you too will be judged.”

Matthew 18
The Parable of the Unmerciful Servant 

21Then Peter came to Jesus and asked, "Lord, how many times shall I forgive my brother when he sins against me? Up to seven times?" 
22Jesus answered, "I tell you, not seven times, but seventy-seven times.”[1] 
23"Therefore, the kingdom of heaven is like a king who wanted to settle accounts with his servants. 24As he began the settlement, a man who owed him ten thousand talents[2] was brought to him. 25Since he was not able to pay, the master ordered that he and his wife and his children and all that he had be sold to repay the debt. 
26"The servant fell on his knees before him. 'Be patient with me,' he begged, 'and I will pay back everything.' 27The servant's master took pity on him, cancelled the debt and let him go. 
28"But when that servant went out, he found one of his fellow servants who owed him a hundred denarii.[3] He grabbed him and began to choke him. 'Pay back what you owe me!' he demanded.  

Matthew 18
The Parable of the Unmerciful Servant 

29"His fellow servant fell to his knees and begged him, 'Be patient with me, and I will pay you back.' 
30"But he refused. Instead, he went off and had the man thrown into prison until he could pay the debt. 31When the other servants saw what had happened, they were greatly distressed and went and told their master everything that had happened. 
32"Then the master called the servant in. 'You wicked servant,' he said, 'I cancelled all that debt of yours because you begged me to. 33Shouldn't you have had mercy on your fellow servant just as I had on you?' 34In anger his master turned him over to the jailers to be tortured, until he should pay back all he owed. 

35"This is how my heavenly Father will treat each of you unless you forgive your brother from your heart." 



1.
18:22 Or seventy times seven 


2.
18:24 That is, millions of dollars 


3.
18:28 That is, a few dollars 



Matthew 5
39But I tell you, do not resist an evil person. If someone strikes you on the right cheek, turn to him the other also.



Luke 23
 2And they began to accuse him, saying, "We have found this man subverting our nation. He opposes payment of taxes to Caesar and claims to be Christ,[1] a king."



Mark 4

37A furious squall came up, and the waves broke over the boat, so that it was nearly swamped. 38Jesus was in the stern, sleeping on a cushion. The disciples woke him and said to him, "Teacher, don't you care if we drown?" 
39He got up, rebuked the wind and said to the waves, "Quiet! Be still!" Then the wind died down and it was completely calm. 
40He said to his disciples, "Why are you so afraid? Do you still have no faith?" 
41They were terrified and asked each other, "Who is this? Even the wind and the waves obey him!"



Mark 1
A Man With Leprosy
40A man with leprosy[1] came to him and begged him on his knees, "If you are willing, you can make me clean." 

41Filled with compassion, Jesus reached out his hand and touched the man. "I am willing," he said. "Be clean!" 42Immediately the leprosy left him and he was cured.

Mark 2

Jesus Heals a Paralytic
1A few days later, when Jesus again entered Capernaum, the people heard that he had come home. 2So many gathered that there was no room left, not even outside the door, and he preached the word to them. 3Some men came, bringing to him a paralytic, carried by four of them. 4Since they could not get him to Jesus because of the crowd, they made an opening in the roof above Jesus and, after digging through it, lowered the mat the paralysed man was lying on. 5When Jesus saw their faith, he said to the paralytic, "Son, your sins are forgiven." 
6Now some teachers of the law were sitting there, thinking to themselves, 7"Why does this fellow talk like that? He's blaspheming! Who can forgive sins but God alone?" 


8Immediately Jesus knew in his spirit that this was what they were thinking in their hearts, and he said to them, "Why are you thinking these things? 9Which is easier: to say to the paralytic, 'Your sins are forgiven,' or to say, 'Get up, take your mat and walk'? 10But that you may know that the Son of Man has authority on earth to forgive sins . . . ." He said to the paralytic, 11"I tell you, get up, take your mat and go home." 12He got up, took his mat and walked out in full view of them all. This amazed everyone and they praised God, saying, "We have never seen anything like this!"

Mark 8
The Healing of a Blind Man at Bethsaida
22They came to Bethsaida, and some people brought a blind man and begged Jesus to touch him. 23He took the blind man by the hand and led him outside the village. When he had spit on the man's eyes and put his hands on him, Jesus asked, "Do you see anything?" 
24He looked up and said, "I see people; they look like trees walking around." 
25Once more Jesus put his hands on the man's eyes. Then his eyes were opened, his sight was restored, and he saw everything clearly. 26Jesus sent him home, saying, "Don't go into the village.[1] "

Luke 7
Jesus Raises a Widow's Son 

11Soon afterward, Jesus went to a town called Nain, and his disciples and a large crowd went along with him. 12As he approached the town gate, a dead person was being carried out - the only son of his mother, and she was a widow. And a large crowd from the town was with her. 13When the Lord saw her, his heart went out to her and he said, "Don't cry." 
14Then he went up and touched the coffin, and those carrying it stood still. He said, "Young man, I say to you, get up!" 15The dead man sat up and began to talk, and Jesus gave him back to his mother.

· Not paying any attention to the Sabbath

· Mixed with the wrong types of people

· Offers new ideas

· Does amazing things

Task

Read through your set of stories. 

Decide which of the headings match your stories.

Now answer the questions below. Be ready to present your findings to the class.

Our group looked at stories which show that Jesus ……………………………

In these stories Jesus …………………………………..

People thought it was good because …………………………………………………………

People might have thought it was bad because …………………………………………

Jewish Authorities Accusations Against Jesus
Matthew 26

Before the Sanhedrin
57Those who had arrested Jesus took him to Caiaphas, the high priest, where the teachers of the law and the elders had assembled. 58But Peter followed him at a distance, right up to the courtyard of the high priest. He entered and sat down with the guards to see the outcome. 
59The chief priests and the whole Sanhedrin were looking for false evidence against Jesus so that they could put him to death. 60But they did not find any, though many false witnesses came forward. 
61Finally two came forward and declared, "This fellow said, 'I am able to destroy the temple of God and rebuild it in three days.' " 
62Then the high priest stood up and said to Jesus, "Are you not going to answer? What is this testimony that these men are bringing against you?" 63But Jesus remained silent. 
The high priest said to him, "I charge you under oath by the living God: Tell us if you are the Christ,[5] the Son of God." 
64"Yes, it is as you say," Jesus replied. "But I say to all of you: In the future you will see the Son of Man sitting at the right hand of the Mighty One and coming on the clouds of heaven." 
65Then the high priest tore his clothes and said, "He has spoken blasphemy! Why do we need any more witnesses? Look, now you have heard the blasphemy. 66What do you think?" 
"He is worthy of death," they answered. 
67Then they spit in his face and struck him with their fists. Others slapped him 68and said, "Prophesy to us, Christ. Who hit you?"



Mark 14

Before the Sanhedrin 

53They took Jesus to the high priest, and all the chief priests, elders and teachers of the law came together. 54Peter followed him at a distance, right into the courtyard of the high priest. There he sat with the guards and warmed himself at the fire. 
55The chief priests and the whole Sanhedrin were looking for evidence against Jesus so that they could put him to death, but they did not find any. 56Many testified falsely against him, but their statements did not agree. 



Mark 14

Before the Sanhedrin 

57Then some stood up and gave this false testimony against him: 58"We heard him say, 'I will destroy this man-made temple and in three days will build another, not made by man.' " 59Yet even then their testimony did not agree. 
60Then the high priest stood up before them and asked Jesus, "Are you not going to answer? What is this testimony that these men are bringing against you?"

61But Jesus remained silent and gave no answer. 
Again the high priest asked him, "Are you the Christ,[6] the Son of the Blessed One?" 
62"I am," said Jesus. "And you will see the Son of Man sitting at the right hand of the Mighty One and coming on the clouds of heaven." 
63The high priest tore his clothes. "Why do we need any more witnesses?" he asked. 64"You have heard the blasphemy. What do you think?" 
65They all condemned him as worthy of death. Then some began to spit at him; they blindfolded him, struck him with their fists, and said, "Prophesy!" And the guards took him and beat him.



Luke 22

Jesus Before Pilate and Herod 

66At daybreak the council of the elders of the people, both the chief priests and teachers of the law, met together, and Jesus was led before them. 67"If you are the Christ,[4] " they said, "tell us." 
68Jesus answered, "If I tell you, you will not believe me, and if I asked you, you would not answer. 69But from now on, the Son of Man will be seated at the right hand of the mighty God." 
70They all asked, "Are you then the Son of God?" 
He replied, "You are right in saying I am." 
71Then they said, "Why do we need any more testimony? We have heard it from his own lips."

The Jewish Authorities present their case to the Romans

Luke 23

1Then the whole assembly rose and led him off to Pilate. 2And they began to accuse him, saying, "We have found this man subverting our nation. He opposes payment of taxes to Caesar and claims to be Christ,[1] a king." 
3So Pilate asked Jesus, "Are you the king of the Jews?" 
"Yes, it is as you say," Jesus replied. 
4Then Pilate announced to the chief priests and the crowd, "I find no basis for a charge against this man." 
5But they insisted, "He stirs up the people all over Judea[2] by his teaching. He started in Galilee and has come all the way here." 
6On hearing this, Pilate asked if the man was a Galilean. 7When he learned that Jesus was under Herod's jurisdiction, he sent him to Herod, who was also in Jerusalem at that time. 
8When Herod saw Jesus, he was greatly pleased, because for a long time he had been wanting to see him. From what he had heard about him, he hoped to see him perform some miracle. 9He plied him with many questions, but Jesus gave him no answer. 10The chief priests and the teachers of the law were standing there, vehemently accusing him. 11Then Herod and his soldiers ridiculed and mocked him. Dressing him in an elegant robe, they sent him back to Pilate. 12That day Herod and Pilate became friends--before this they had been enemies. 
13Pilate called together the chief priests, the rulers and the people, 14and said to them, "You brought me this man as one who was inciting the people to rebellion. I have examined him in your presence and have found no basis for your charges against him. 15Neither has Herod, for he sent him back to us; as you can see, he has done nothing to deserve death. 16Therefore, I will punish him and then release him."[3] 
18With one voice they cried out, "Away with this man! Release Barabbas to us!" 19(Barabbas had been thrown into prison for an insurrection in the city, and for murder.) 
20Wanting to release Jesus, Pilate appealed to them again. 21But they kept shouting, "Crucify him! Crucify him!" 


22For the third time he spoke to them: "Why? What crime has this man committed? I have found in him no grounds for the death penalty. Therefore I will have him punished and then release him." 

Luke 23

23But with loud shouts they insistently demanded that he be crucified, and their shouts prevailed. 24So Pilate decided to grant their demand. 25He released the man who had been thrown into prison for insurrection and murder, the one they asked for, and surrendered Jesus to their will.



Mark 15

Jesus Before Pilate
1Very early in the morning, the chief priests, with the elders, the teachers of the law and the whole Sanhedrin, reached a decision. They bound Jesus, led him away and handed him over to Pilate. 
2"Are you the king of the Jews?" asked Pilate. 
"Yes, it is as you say," Jesus replied. 
3The chief priests accused him of many things. 4So again Pilate asked him, "Aren't you going to answer? See how many things they are accusing you of." 
5But Jesus still made no reply, and Pilate was amazed. 
6Now it was the custom at the Feast to release a prisoner whom the people requested. 7A man called Barabbas was in prison with the insurrectionists who had committed murder in the uprising. 8The crowd came up and asked Pilate to do for them what he usually did. 
9"Do you want me to release to you the king of the Jews?" asked Pilate, 10knowing it was out of envy that the chief priests had handed Jesus over to him. 11But the chief priests stirred up the crowd to have Pilate release Barabbas instead. 
12"What shall I do, then, with the one you call the king of the Jews?" Pilate asked them. 
13"Crucify him!" they shouted. 
14"Why? What crime has he committed?" asked Pilate. 
But they shouted all the louder, "Crucify him!" 
15Wanting to satisfy the crowd, Pilate released Barabbas to them. He had Jesus flogged, and handed him over to be crucified.


11Meanwhile Jesus stood before the governor, and the governor asked him, "Are you the king of the Jews?" 
"Yes, it is as you say," Jesus replied. 
 

Matthew 27

Jesus Before Pilate
12When he was accused by the chief priests and the elders, he gave no answer. 13Then Pilate asked him, "Don't you hear the testimony they are bringing against you?" 14But Jesus made no reply, not even to a single charge - to the great amazement of the governor. 

15Now it was the governor's custom at the Feast to release a prisoner chosen by the crowd. 16At that time they had a notorious prisoner, called Barabbas. 17So when the crowd had gathered, Pilate asked them, "Which one do you want me to release to you: Barabbas, or Jesus who is called Christ?" 18For he knew it was out of envy that they had handed Jesus over to him.



Matthew 27

Jesus Before Pilate
19While Pilate was sitting on the judge's seat, his wife sent him this message: "Don't have anything to do with that innocent man, for I have suffered a great deal today in a dream because of him." 
20But the chief priests and the elders persuaded the crowd to ask for Barabbas and to have Jesus executed. 
21"Which of the two do you want me to release to you?" asked the governor. 
"Barabbas," they answered.

22"What shall I do, then, with Jesus who is called Christ?" Pilate asked. 
They all answered, "Crucify him!" 
23"Why? What crime has he committed?" asked Pilate. 
But they shouted all the louder, "Crucify him!" 
24When Pilate saw that he was getting nowhere, but that instead an uproar was starting, he took water and washed his hands in front of the crowd. "I am innocent of this man's blood," he said. "It is your responsibility!" 
25All the people answered, "Let his blood be on us and on our children!" 
26Then he released Barabbas to them. But he had Jesus flogged, and handed him over to be crucified.

YEAR 8 SPRING TERM   

Moving on up or going round in circles.
OBJECTIVES

At the end of this unit most students will:


PoS

Through direct teaching and for example: enquiry, exploration, discussion, asking and answering questions, using a range of sources (including artefacts, visits and ICT) students should be taught:

Unit Number: 8d

This unit is about:

What are Christian and Hindu beliefs about life after death.

(7 hours)
AT 1 

LEVEL 4-7

· Understand key beliefs about life after death for Christians and Hindus

· Understand traditional Hindu stages of life and how these relate to Dharma and the attainment of Moksha

· Explore what kind of life in the present might be implied by different views of death


PoS Reference No.

3:5
about and reflect on the way in which belonging to a religion affects a believer’s lifestyle;

3.15
to recognise their own thoughts and feelings on the cycle of life and religious responses to this;

3.17
to develop their thinking about ultimate questions and human responses to them, realising that there are no easy answers;




AT 2 Meaning and purpose

LEVEL 4 -5

· Reflect on their own changing duties and responsibilities in life

· Reflect on their own understanding of what happens after death




POSSIBLE TEACHING ACTIVITIES BASED ON KEY QUESTIONS
POINTS TO NOTE

LIFE AFTER DEATH? (Possible starting activities) (1 hour)
· In groups of four or five provide students with a range of quotations about life after death. Ask students to work out ‘Who said what?’ Feedback to the class. Students could sort the cards and place them on a continuum line: strongly agree with, not sure, strongly disagree with. 

· Select a quotation which is closest to your opinion and explain why. Ask students to select four quotations they disagree with most and write a response to each of the people explaining why they disagree with them.  How would the following respond to the statement: ‘Death is a comma, not a full stop’: an atheist, a Hindu, Christian, agnostic, postmodernist? Select a statement which one of these people would disagree with and explain why.


Examples of cards can be photocopied from p20f, ‘Listening to young people in Secondary Religious Education,’ RE Today Publishing.

Alternatively select your own from ‘Faith in the Future.’  Also see p85, ‘Some Hard Questions’ by Chris Wright, OUP.



POSSIBLE TEACHING ACTIVITIES BASED ON KEY QUESTIONS
POINTS TO NOTE

· Students could ask 5 people of different age groups for their opinion of life after death. They could also try to categorise them: Christian aged 52, atheist, agnostic, Muslim. These could be typed up and used as part of the introduction next year. Students could feedback the results to the class and see whether any patterns emerge, e.g. older people believe in Heaven because they believe in God. Ask students for explanations for their findings. This could be written up for homework. ‘Our class survey reported that …’


Key Vocabulary

Ashramas:- Brahmachari, Grihastha, Vanaprastha. Sannayasin; Dharma; Karma; Samsara; Moksha; Atman; reincarnation; yogas.

Salvation by faith, Salvation by works, predestination, Judgement Day.

· In pairs students could spend 5 minutes recording what they know about Christian and Hindu life after death beliefs. Then join with another pair and consolidate answers into one list, adding any more. Then join with another pair. Students then spend 20 minutes researching either Christian or Hindu beliefs about life after death. This can then be turned into a concept map or written up into paragraphs.

HOW DO HINDUS BELIEVE YOU CAN STOP GOING ROUND? (3 hours)

· Divide the class into groups of 4-5 and provide them with a piece of plain paper and pencil. Have a copy of a transmigration picture at the front of the classroom (see resources for an example). In silence ask the groups to send a member to the front to study the picture. They then return to their group and draw one bit. Then repeat the activity 5 times. When each of the groups have a completed picture, ask them to discuss what they think the picture means? Feedback to the rest of the class. Introduce to the class Hindu life after death beliefs and key vocabulary. Students could write a brief summary in their books.

· Is life a journey? Brainstorm with students about their journey so far. What are the highlights? Where do they think they are going? What do they think are the significant times in the rest of their lives? What duties and responsibilities do they have now? Where do they hope to be in 5, 10, 15 years time? Draw together common aspirations, e.g. wealth, career, family. Introduce the following Hindu quotation, ‘Two paths lie in front of a man. Pondering on them, the wise person chooses the path of joy; the fool takes the path of pleasure,’ Katha Upanishad 2. How do students’ ideas about the direction and purpose of life match or differ from this? What do they think is the difference between pleasure and joy? Revisit their hopes and aspirations; which would be categorised as pleasures and which as joy?


Transmigration picture available from ISKCON. Can be viewed on www.iskcon.org.uk/ies/posters.html.  Cycle of birth and death; Samsara.

See p20ff, ‘RE in Practice: Living with Change’ for details on the four Ashramas.



POSSIBLE TEACHING ACTIVITIES BASED ON KEY QUESTIONS
POINTS TO NOTE

· What duties and responsibilities do they expect the following people to have: a young person, a couple with a home and family, an older couple once their children have left home and an elderly person?  Explain to the class, the Hindu belief that there are four stages in that journey (Brahmachari, Grihastha, Vanaprastha, Sannayasin). Compare and contrast their ideas and the Hindu ideas. What matters most for the Hindu? Ask students to consider the dharmas for a doctor, a teacher, a father, a prime minister, a headteacher. How does the community rely on people fulfilling their dharma? What happens when they don’t? Encourage the students to think of examples.

· How can people be one with God? See attached story ‘Salt in Water.’
· Introduce the Hindu idea of karma. This could be done by playing ‘The Karma Game’ from ‘Understanding God.’  At the end students explain what they have learnt about karma, caste system, moksha and reincarnation. As a summary to the Hindu section of this unit, students could create a 3D game to illustrate the Hindu beliefs. 


Salt in Water.

www.hampshire-reweb.co.uk 

SALT IN WATER “You are that - Brahman is You.”
Many years ago in India a father asked his son, who had been studying away from home, what he had learned. He was not very impressed with what his son told him, and said he would now teach him something really important. He told his son to fetch a cup of water, which he did, and then put some water in it. He told him to leave it over night. In the morning, he told him to look at it again.

“Where is the salt?” the father asked.  “In the water,” replied the son.

“Please take it out,” said the father. “I can’t,” said the son. 

“Please sip the water.” said the father. “What can you taste?”

“Salt,” said the son. 

“So you know its there even though you can’t see it?”

“Yes.” 

“You are like that water, and the salt is the Self, the Self in every living thing.”

1.
Which of the following things do you think the father wanted his son to learn?

*Salt makes food tasty.  

*Our true Self is part of God.  

*There is badness in everyone.

*God is in every human being like salt dissolved in water. 




(Here is an opportunity for students to explore the differences between the different Christian denominations.) 

· Students could research Christian views about life after death and either feedback to the class or record as a mindmap. Give students a variety of sources about Christian beliefs, ask them to categorise them under the following headings: Judgement Day, salvation by faith, salvation by works, apocalypse, predestination, heaven and hell.

DOES IT MATTER HOW I ACT? (1 hour)

· Students could role play how the following people might act depending on their beliefs Christian, Hindu, atheist, agnostic, postmodernist.  Students could look at different points in their life:


How should they act at school?


How should they act in a job?


How should they act as parents?


How should they act when they are old?

 Or they could take on these roles and debate: You only have one life you should enjoy it.




POSSIBLE TEACHING ACTIVITIES BASED ON KEY QUESTIONS
POINTS TO NOTE

ASSESSMENT OPPORTUNITY (1 hour)

AT1   L 4-6 Practices and Lifestyles


How might the life of a Hindu be different to a Christian/atheist/agnostic/postmodernist in today’s world?

Or an extended piece of writing on, ‘Where do we go when we die?’ Include I think.

Christians think…

Hindus think…

Triads: What is similar and different between the following: moksha, heaven, paradise; reincarnation, soul, judgement; Catholic, Potestant and Atheist beliefs about life after death?

AT2 L 4-6
Values and Commitments 

Produce a chart illustrating the 4 Ashramas for themselves. They should record dharmas essential for each stage and include responsibilities.


*Salty water makes you sick.

*We cannot see God but we can find out that

God is in us.  

*God does not exist because you cannot see God.  *God is completely separate from human beings.

*Only a few people have God in them.

2.
Think  about:

· How could salt be separated from water? 

· When do you think Hindus believe the Self (or soul) separates from the body?

· How do you think Hindus believe we can get to know our true Self?

How would it make someone feel to know they are part of God?

Triads are a Thinking Skills activity.  See attachment for an example of a completed one, comparing Moksha, Heaven and Paradise.





YEAR 8 SUMMER TERM 

Is there power in peace?

Gandhi, Martin Luther King, Desmond Tutu


OBJECTIVES

At the end of this unit most students will:
PoS

Through direct teaching and for example: enquiry, exploration, discussion, asking and answering questions, using a range of sources (including artefacts, visits and ICT) students should be taught:

Unit Number: 8e

This unit is about the impact of an influential person’s non-violent beliefs.

(7 hours)
AT 1 (Level 5)

· Explain how some beliefs and teachings are shared by different religions and how they affect the lives of individuals and communities

AT 2 (Level 6)

· Identify and evaluate the teachings and experience of inspirational people by relating these to their own and others’ lives


PoS Reference No.

3:3  
about the lives of key religious figures and 
the way in which they are regarded as   sources of authority and inspiration by    religious communities today;

3:13 
different kinds and uses of authority and 
inspiration and the sources of these within their own lives;

POSSIBLE TEACHING ACTIVITIES BASED ON KEY QUESTIONS
POINTS TO NOTE

WHY DO WE VIEW THINGS DIFFERENTLY?

WHAT ARE VISIONS? (Possible starting activities) (1 hour)

· Give students a number of optical illusions to start off a discussion about how we may see things differently. These could be from the 3D magic eye books, or candlestick/2 faces, old lady/young lady, etc. Or show a clip from ‘Angel’ when Cordelia is having a vision. Or read the story of the blind men and the elephant, or Plato’s cave, a simplified version can be found in the ‘Philosophy Files.’ What does it mean to see things differently? What is a vision?

· Provide students with 6 different beliefs. Put a washing line across the classroom and label one side strongly agree and the other side strongly disagree. Ask them to put their names on a piece of paper, read out the first belief. Ask students to put their name on the washing line to represent their point of view. Why do some people have different points of view?

WHAT KIND OF VISIONS DO OTHERS HAVE & HOW DO THEY GO ABOUT ACHIEVING THEM? (2 hours)

· Students research an inspirational person who has tried to achieve their vision without using violence, such as Martin Luther King, Oscar Romero, Gandhi, Desmond Tutu, Thich Quang Doc.
‘Looking Inwards Looking Outwards,’ RE Today Publishing.

‘Philosophy Files,’ Stephen Law.

‘Angel,’ TV series.

‘Philosophy files’.

‘Sophie’s World,’ Jostein Gaarder 1995, Phonex ISBN 1-85799-291-1 pg 76-77

‘Faith in Action’ books RMEP Expressway – Developing Oral and Literacy Skills in Religious Education.)

POSSIBLE TEACHING ACTIVITIES BASED ON KEY QUESTIONS
POINTS TO NOTE

· Students should find out: the context of the person, their main teachings/message/principles; their beliefs about people/the future/how the world can become a better place. How has their work influenced others?

· This could be group work, research, presentations, extended writing, one-to-one.

WHY DO SOME PEOPLE REFUSE TO USE VIOLENCE?
· Jesus: Turn the other cheek (Sermon on the Mount).

· Ghandi: ‘Eye for an eye, tooth for a tooth, very soon the whole world will be blind and toothless.’

Provide students with a variety of statements.

· In groups, sort out some statements and respond using: ‘If the world followed this, things would be different because ………’

WHAT VISION OF LIFE DO WE HAVE?

· Imagine you are Darth Vader, Lord Voldemort, Freddie Kreuger or another fictional character who is famous for being violent and evil. Write your replies to Ghandi’s 6 principles for non-violence in a code called ‘Six Principles for Violence.'

· Discuss with a partner which code will make for a better world. Which would you like to follow? Which produces good citizens and good societies? Give 4 or more reasons for your choice.

· Construct a graffiti wall and ask students to each design a slogan which represents their dreams of an ideal world.

· Introduce the idea of the Mezuzah and explain how The Shema used to remind Jews of their visions (Deut 6:4-9).  Students design their own vision box, capsule, memorial day. What message would they have for future generations?


Luke Bazeley, ISBN 1-85175-259-5. Pages 39-42.

Richard Attenborough’s ‘Ghandi’ video clips: 

· Pushed off train; 

· Burning of passes; 

· Lying down in front of horses; 

· Pushed off pavement; 

· Fasting;

· Salt march;

· Peach Pledge Union

‘I have a dream’ tape by M. L. King, published - 416 Brecknock Road, London N7 0BT.

Martin L. King – www.seattletimes.com/mlk/index.html

www.cnn/com/world/9709/mother.teresa/index/html

Poster of M.L. King.

Search websites, Encyclopaedia Britannica (Lives of Individuals).

‘RE Today – Secondary RE,’ by Ed. Lat Blaylock.

Links – Citizenship

Gandhi’s six Principals for Non-Violence:-

1. Don’t be an animal, 

2. Trust in God, 

3. Respect yourself, 

4. Be willing to pay the price, 

5. Include everyone, 

6. Love always works best.

ASSESSMENT OPPORTUNITY 

AT1 L5 
Discuss as a whole class what can be learned from Ghandi or another inspirational person and then write 80 words to answer this question: What can the world learn from inspirational people?

AT2 L6 
Design a memorial day/ vision capsule to the great man for his home in Probander in India, which shows his spiritual and political impact on India and the wider world.




YEAR: 8 SUMMER TERM  

What makes a place special?


OBJECTIVES

At the end of this unit most students will:
PoS

Through direct teaching and for example: enquiry, exploration, discussion, asking and answering questions, using a range of sources (including artefacts, visits and ICT) students should be taught:

Unit Number:   8f

This unit is about the importance of Jerusalem to Christians and Jews.

(7 hours)


AT 1 (Level 4-7/8)

· Understand the importance of Israel for the three religions and the key conflicting beliefs

· Be able to explain how some of these key beliefs affect the lives of individuals and communities

· Identify and be able to explain the importance of a range of places of pilgrimage today

· Some will be able to relate these beliefs to their cultural and historical context
PoS Reference No.

3:7
the significance of pilgrimages and other religious journeys;

3:10
the various ways people express their religious beliefs, both cultural and personal;


AT 2 (Level 5)

· Express their own and respond to other people’s values and commitments in the light of their learning




POSSIBLE TEACHING ACTIVITIES BASED ON KEY QUESTIONS
POINTS TO NOTE

WHY IS JERUSALEM IMPORTANT FOR JEWS AND CHRISTIANS? 

(2 hours)

· Students could research what places are important for each of the religions. ‘What sites do Jews and Christians visit today?’ They could look at travel brochures, pilgrimage websites, etc. They need to compile a list of important sites. Then find out what happened at each of these places to make them important. 


Links to 9D QCA

Jews do not now take part in pilgrimages, although they visit Hebron and the Western Wall.



POSSIBLE TEACHING ACTIVITIES BASED ON KEY QUESTIONS
POINTS TO NOTE

· Ask students to fill in a timeline and map showing who has been in charge of Jerusalem and the temple sites from 70 CE to the present day. Ask them to investigate and then explain in writing some of the reasons for the conflict.

· Working in pairs, why is their conflict? What are the issues about conflict and harmony, identity and tradition, justice and truth among Jerusalem’s religious communities.

WHAT CAN BE LEARNT FROM EXAMPLES OF CONFLICT, COEXISTENCE, DIALOGUE AND HARMONY? (2 hours)

· Using their timeline, students research the historical conflicts between people in Jerusalem. What are the similarities and differences between Jewish Christian and Muslim practice?

· Provide students with source material about specific initiatives which have encouraged dialogue, cooperation and harmony in Israel.

HOW COULD THESE DIFFERENT RELIGIONS COEXIST IN ONE CITY PEACEFULLY? 

(2 hours)

· ‘What would a shared Holy City look like?’ Get students to design their own Holy City that would enable all religions to coexist peacefully. Students are first put into groups, with each group representing the role of a religion. They discuss what would be important for their faith community. These are fed back to the class as a whole. Then the groups are split up so that each new group has 2 members from each faith community. These groups plan their ideal Holy City. They should try to meet the needs of the different faith communities. 

ASSESSMENT OPPORTUNITY (1 hour)

AT1 (L5-7)   Create a new Holy City to accommodate the variety of religious beliefs. They must show a good understanding of the similarities and differences in beliefs from the different religions. They could even show the variations within a religion here too. (To gain Level 7 students need to explain why they are creating this new place and how it avoids the historical and cultural problems from the past).


Information on Judaism is available form the ‘Friends of Israel,’ Educational Trust.

ICT link: Use www.theresite.org.uk and search for Jerusalem.

Here it will be important to draw students’ attention to different points of view expressed and making them aware of bias.

N.B. When a website has ~ in the address this means it is a personal opinion.

P76ff ‘Religions in the World,’ by Chris Wright 

OUP has some information on the conflict in Israel.



POSSIBLE TEACHING ACTIVITIES BASED ON KEY QUESTIONS
POINTS TO NOTE

AT1/2 (L5-6)
Why is peace so difficult to achieve in Israel? This could be done as a Powerpoint presentation, a class debate or an extended piece of writing. Students should include a description of the people involved and explain the context of the problem, explain why the land is special to each of the faith communities, explain why there is conflict, explain why peace is so difficult to achieve. What do they think should be done?





Instructions: Cut up the statements below.


Students need to work in small groups and each group has a set of all the statements.


Groups need to decide what they think Jack should or might have done. They use the evidence to make their decision and construct a story to explain what they think happened.






































Example of a Triad





Judgement Day


Only one life





Heaven





Lots of lives


Be with Brahman


Reborn until enough good karma





�





Soul


Life beyond death


God





Paradise (Islam)





If you believe in Jesus go to Heaven





Predestination


Purgatory











Allah judges on Judgement Day





Add up merits (niyyah)





What you do earns you merit.








� 	A denarius was a coin worth about a day’s wages
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