Year 7

Christianity      Islam      Sikhism

Unit 7a

Who Am I?

Unit 7b

God for all faiths or none?

Unit 7c

What is the nature of God in Islam and Sikhism?

Unit 7d

Jesus – Man or God?

Unit 7e

Christian justice: for wimps or the brave hearted?

Unit 7f

How do we know what’s right or wrong?

YEAR 7 AUTUMN TERM

Who Am I?


OBJECTIVES

At the end of this unit most students will:
PoS

Through direct teaching and for example: enquiry, exploration, discussion, asking and answering questions, using a range of sources (including artefacts, visits and ICT) students should be taught:

Unit number: 7a

This unit is about why I am special and unique and how I belong to the community.

(6 hours)
AT 1 (Level 4-5)

· Explain how beliefs are reflected in the practices and lifestyles of a Christian, Muslim or Sikh.  Explain how this helps religious believers to belong to a community

AT 2 (Level 5)

· Express their own views on the rules by which they live their life. Respond to the views of religious believers on what rules they follow and explain how these affect the way they live
PoS Reference No.

3:5  about and reflect on the way in which 
belonging to a religion affects a believer’s 
lifestyle;

3:18 to explore and acknowledge the basis of their 
own beliefs and values;

3:6  about the beliefs associated with the main 
features of places of worship;

POSSIBLE TEACHING ACTIVITIES BASED ON KEY QUESTIONS
POINTS TO NOTE

VARIOUS STARTING POINTS FOR STUDENTS TO THINK ABOUT ‘WHO AM I?”

(1 hour)

· What’s in a name?  Teacher writes their name in centre of board, explains origin and meaning/what they like or dislike about their name/common misspellings and nicknames – students add names around outside and repeat the exercise, each introducing themselves.

· Sit students in a circle, challenge students to move and sit according to alphabetical order of names, birth-date or height, in silence, if possible.

· Talk to person next to you about a selected topic, e.g. the people they live with/the place where they live/hobbies/likes/dislikes/character traits/a memory / beliefs/skills/fears/ambitions and remember things about them to share with the group.

WHY AM I UNIQUE AND SPECIAL? (1 hour)

· What are the four most important things about you: x makes me happy, x makes me annoyed, I like doing x by myself and I think about x most when I am alone. Begin with the statement ‘I am special and unique because …’.  Read several statements at random and allow students to guess the author.

It is advisable to include a transitional assessment task to find out students’ existing knowledge – this could be a quiz.

Note:  Restrict this part of the work.  It is not the main purpose of RE.

P34-36, ‘Active Resources in Christianity,’ Phil Grice  (Heinemann 1999, ISBN 0-435-30372-4).

POSSIBLE TEACHING ACTIVITIES BASED ON KEY QUESTIONS
POINTS TO NOTE

WHO IS MY NEIGHBOUR? (1 hour)

· How do we fit into our community?  Relationship/local community.  Me – family/extended family/friends/local community/world.  Who do you see regularly?

· Map of local area.  This could be a class or group activity.  Colour the location of your house. Where are the following: shops, religious buildings, sports centres?
See relationship web in ‘Christianity in Today’s World’ – Claire Clinton et al. John Murray.

ISBN 0-7195-7193-6

Map of all areas can be found on the Hertfordshire grid Intranet.



HOW DO LOCAL SERVICES REFLECT THE NEEDS AND WANTS OF LOCAL RELIGIOUS COMMUNITIES? (2 hours)

· Draw on previous knowledge of how we can recognise a Christian, Muslim or Sikh.

· Focus beyond appearance to practices and lifestyles.  Show, from a range of images, that it is possible to belong to a religious group, e.g. Sikhism without being a ‘Khalsa’ Sikh and showing all of the outward signs.

· Local survey of supermarkets – kosher/halal shops (link to numeracy).

· Religious buildings as a place of worship.  Church – Do Christians always go to church to pray?  Explain how the Gurdwara/Mosque is more than a place of worship.

Explain how religious buildings are used by a community.
Cartoon in ‘Weaving the Web’ of a typical high street showing different religious communities.

Video: Sikhism – Community & Diversity – BBC Belief File.

Virtual tours of local places of worship:

Hertfordshire Grid for Learning RE site in the student resources of the RE Section.

                www.thegrid.org.uk
                www.theresite.org.uk
                CD ROM ‘Aspects of Religion’

                CD ROM ‘Encarta 2000 Delux Edition’

What makes a Gurdwara special to Sikhs?   

‘Religion for Today,’ Chris Wright p90.

ASSESSMENT OPPORTUNITY (1 hour)

AT1    Explain what is involved in belonging to a faith community in terms of lifestyle and practice.

AT2    By what rules do you live your life? How would being part of a religious community effect your lifestyle?


Invite visitors from local faith community.  See Hertfordshire Faith Communities Directory in RE Curriculum on the Hertfordshire Grid.

YEAR 7 AUTUMN TERM

God for all faiths or none?


OBJECTIVES

At the end of this unit most students will:
PoS

Through direct teaching and for example: enquiry, exploration, discussion, asking and answering questions, using a range of sources (including artefacts, visits and ICT) students should be taught:

Unit number: 7b

This unit is about how God is understood and revealed and whether God’s existence can be proven.

(8 hours)
AT 1 (Level 4-5)

· Explain some of the differing ways people argue for and against the existence of God

· Explain how religious beliefs and ideas can be expressed in a variety of forms using correct terminology

AT 2 (Level 4-5)

· Explain their own ideas and beliefs in relation to a range of ultimate questions

· Explain why there are differences between their own and other people’s ideas about ultimate questions
PoS Reference No.

3:9   about different ways of expressing meaning;

3:17  to develop their thinking about ultimate;
questions and human responses to them 
realising that there are no easy answers;

3:18  to explore and acknowledge the basis of             
       their own beliefs and values;

POSSIBLE TEACHING ACTIVITIES BASED ON KEY QUESTIONS
POINTS TO NOTE

IS MY GOD YOUR GOD? (1 hour)

· Question students prior to starting this unit.  ‘A big religious question is about what God is like.  What are your own thoughts and beliefs about God?’

· Truth or dare-How do students decide what is true?   

· True or false quiz.  Provide a list of questions which students can answer true or false.  Include a few that are historical fact, a matter of opinion, faith.  Discuss and agree what is fact, fiction and faith.

· Take the statements made by students in the Secondary Schools PCfRE questionnaire (Faith in the Future) or their responses made to the question above, ask students to colour code them- red ‘I disagree’, orange ‘not sure’, green ‘I agree.  
· Compare traffic light system in small groups.  Discuss responses focusing their thoughts on religious truth.  Students explain their views on the statements with which you most and least agree.
This unit has been adapted from QCA Unit 7a.  This is an excellent scheme, which provides tried and trusted tasks. www.standards.dfee.gov.uk/schemes2/secondary_RE/rel7a
“Faith in the Future” – RE Today.  An anthology of writing from the Nation RE Festival Questionnaire PCfRE 1998 ISBN 1085100-136-00.

Stress to students that they should keep an open mind and can discuss the idea of God even if they are not religious.



POSSIBLE TEACHING ACTIVITIES BASED ON KEY QUESTIONS
POINTS TO NOTE

DOES SCIENCE DISPROVE THE EXISTENCE OF GOD? (3 hours)

· Investigate cause and effect (e.g. snooker balls/dominoes).

· Use stories from Creation/Evolution to outline arguments for the origin of the earth.

· Discuss students’ own ideas about how they think the earth came to be here.  How far is it necessary to prove things beyond a reasonable doubt?

Outline the cosmological argument for the existence of God.

· God as a designer, explain the Teleological – Design Argument.

· Ask students to reflect on moments when they have experienced a feeling of awe in nature, bring images that support their ideas.

· What characteristics can the group assign to a God of these creations?

· Examine Psalm 19, 1-4.  Discuss whether or not the psalmist believes in a designing God – give reasons. Discuss what students think about the design argument pros and cons.
‘Listening to young people in Secondary Religious Education’.

‘RE Today’ – What do they say about God?

Agnostics, Atheists and Muslims – pages 5-6 (PCfRE).

Generally:  Buddhists don’t believe in God.  Hindus worship many deities.  Christians, Muslims, Jews and Sikhs have one God.  Muslims are offended by images of God.

DOES EVIL DISPROVE THE EXISTENCE OF GOD? (1 hours)

· Are all things bright and beautiful?  Ask students to collect current newspaper articles, which may show design faults in nature – e.g. pain, suffering, earthquakes, volcanoes, etc.

· Use a writing framework based on the hymn ‘All Things Bright and Beautiful’ to record ideas.

· Discuss these events, in the light of the argument from design, in groups.  Two ideas that will weaken it and two which support it.

· Can the natural world reveal God?  Record answer as a written summary.
‘Looking for God’ (and others in this series),

Robert Kirkwood, ISBN 0-582-20255-8 (Longman).

Interesting tasks and discussion questions.

‘New Methods in RE, an experimental approach’ (page 112).

‘Puzzle of God’ by Peter Vardy (1990), Fount, ISBN 0-00-627965-1.

Jostein Gandeer ‘Hello? Is there anybody there?’

1997, Orion. IBSN 1-85881-623-8.

Chapter 8  ‘Does God exist?’ in ‘The Philosophy Files’ Stephen Law.

HOW DO I SEE GOD? (2 hours)

· Write a poem/ paint/ draw/ collage /compose a piece of music or monologue to explain their understanding of the characteristics of God, e.g. omnipotent, omniscient, timeless, omnipresent.

· Complete the statements, if God was (for example) a flower; colour; plant; tree; mineral; food; building; light; animal; drink; item of clothing, character from a film. God would be ………… because ………

· Students develop a belief line.  Mark on a line, at the start, a childish idea of God which they held, a memory of their beliefs when they were younger, an idea of God learnt in Primary school, their newest thought about God.  Beyond the line write 2 or 3 ideas which they have considered but rejected.

· Complete a personal probability line based on their concepts of God.
Units 2-4 from ‘Some Hard Questions’ by  Chris Wright.  These would be very useful for this unit.

Framework provided in ‘Listening to young people in Secondary Religious Education’, ‘RE Today,’  

What do they say about God?  Agnostics, Atheists and Muslims’, pg. 8, (PcfRE).

POSSIBLE TEACHING ACTIVITIES BASED ON KEY QUESTIONS
POINTS TO NOTE

ASSESSMENT OPPORTUNITY (1 hour)

AT1   Using examples you have studied, explain different religious responses to the nature of God.  What are your own thoughts and beliefs about God?  Why do you think that your ideas differ from the ideas that other people express? 

AT2  Identify the strengths and weaknesses of the arguments for the existence of God through discussion and in writing.




How does a Muslim belief in life after death affect their attitude and behaviour?

Complete the following chart


The possible effect of believing in life after death and the Day of Judgement on your attitudes to …
On a Muslim teenager’s actions …

Bereavement 


When someone dies …
At my Grandfather’s. funeral, a Muslim teenager would …

Honesty


It stops you from …

because …
When they find a mobile phone at school, they 

would …

Possessions


When I want to buy new things I …
When they think about what they want for their birthday …

Suffering


Muslims believe that life is a  ….

Their attitude to suffering is ….
When they have a problem …

Personal responsibility


It makes you think about … and your responsibility towards …
When deciding what to do after school and at weekends, they would …



YEAR 7 SPRING TERM 

What is the nature of God in Islam and Sikhism?


OBJECTIVES

At the end of this unit most students will:


PoS

Through direct teaching and for example: enquiry, exploration, discussion, asking and answering questions, using a range of sources (including artefacts, visits and ICT) students should be taught:

Unit number: 7c

Muslim and Sikh beliefs about God and the role of God in society today.

(8 hours)
AT 1 (Level 4-5) 

· Students will gain an understanding of the ways in which people express their beliefs, experience and understanding of God in a variety of ways

· Understand some of the key concepts about God in Islam and Sikhism

· Compare different concepts of God and consider the impact of belief and show how it makes a difference to the lives of individuals

AT 2 (Level 5)

· Students will evaluate whether they think people are all equal 
PoS Reference No.

3:1
key beliefs of major religious systems;

3:2
believers’ understanding of the nature of  
God/gods;

3:17
to develop their thinking about ultimate 
questions and human responses to them, 
realising that there are no easy answers;



POSSIBLE TEACHING ACTIVITIES BASED ON KEY QUESTIONS
POINTS TO NOTE

WHAT DO YOU BELIEVE? (1 hour)

· Give the students 6 statements such as: Why am I alive? What will happen when I die? Is there no God, one God or many gods? Is one religion right? Are the others wrong? What does it mean to lead a good life? Is God male, female or neither? Ask students to organise the statements into a pyramid or a diamond, with the most important question at the top. Ask students to suggest their own answers to the questions? Students could then select three of their answers and suggest how a person might behave.

· Extension: Ask students to suggest answers to the questions if they were a Muslim, a Sikh, an agnostic or an atheist. 

· In groups of 4-6, give students 40 ‘I believe …’ statements and a game board with strongly disagree and strongly agree at opposite ends  (See notes section for resources). Students then turn over a card each and decide whether they disagree or agree with it and place it on the board. They must explain the reason for their view. 

· Extension: You could ask students to select 5 with which you think a Sikh would agree and 5 with which a Muslim would agree.
UNDERSTANDING HOW MUSLIMS & SIKHS VIEW GOD

The statements could come from the ‘Faith in the Future’ booklet or from Lat Blaylock’s Game ‘Beyond Belief.’

Alternatively students could interpret pieces of music to understand the artist’s beliefs about God and the role of God in society today. Students listen to a piece of music and in groups discuss and feedback to the class: What does the artist believe about God? What message is the artist giving about God? Does the artist tell us how God wishes us to behave? Does this view reflects today’s society? Do you agree with this portrayal of God?



POSSIBLE TEACHING ACTIVITIES BASED ON KEY QUESTIONS
POINTS TO NOTE

HOW DO MUSLIM BELIEFS BUILD A COMMUNITY? (2 hours)

· Starter activity. Ask students to think of 3 activities they do in a group. Why is it important to do certain things in groups rather than alone? What feelings does belonging to a group create? How does school create a sense of community, e.g. school uniform, sports day, rewards?

· How do The Five Pillars help to build a sense of community? Provide students with source material about The Five Pillars (N.B. This builds on the Year 3 Primary SOW). Make sure they understand what charity, fasting and pilgrimage mean. Design a table with The Five Pillars in one column and how they provide a sense of community on the other. Get students to fill in the columns. Explain the Muslim concept of Ummah. Discuss how The Five Pillars could make a better society. How would school be different if everyone followed The Five Pillars? Design an event to increase community spirit in school.

WHAT DOES WAHEGURU MEANS FOR SIKHS? (½ hour)

· Analyse the statements of the Mool Mantar (Appendices). This could be done using any of the methods described for the Al-Fatihah.


Key words:

Islam: Allah, eternal, transcendent, monotheism, revelation, creator, soul, niyyah, ummah, 

Suggested pieces of music: U2, ‘Pride’, Robbie Williams, ‘Angels’, Christians, ‘Harvest for the World’, Lauryn Hill, Black Grape, ‘Father, Son and Holy Ghost’, Yes, ‘Holy Lamb’, Belinda Carlisle, ‘Heaven is a Place on Earth’, Handel, ‘Messiah’, Nanci Griffith, ‘From a Distance’, Joan Osbourne, ‘One of Us’, Godspell.

Be wary of teaching Christianity through Islam.

Define ‘imminent’ and ‘transcendent’.

Alternatively, give students a copy of the Al –Fatihah and ask them to highlight the key beliefs. Then ask them to suggest meanings for each of these beliefs. Finally students could be given 6-7 cards which have quotations from Muslims about what the Al-Fatihah means for them. They then have to match the cards with the different statements. (See ‘Islam in Today’s World’ pp2-3 Student book and p19 Teacher resource book.)

HOW DO SIKH LIFE AFTER DEATH BELIEFS AFFECT HOW THEY LIVE? (½ hour)

· Give each student a transmigration picture from text book and in pairs get them to brainstorm what it tells us about how Sikhs understand the life/death process. Students then feedback their responses and these are written on the board. The aim is to tease out the key concepts of transmigration/re-birth/soul. Students could demonstrate their knowledge by writing an answer to the question, 'What do Sikhs believe happens to people when they die?'
Key words:

Sikhism: Waheguru, transmigration  reincarnation, sewa, Vand Chhakna, Kirat Varni.

Waheguru – is the Sikh expression for ‘Wonderful Lord.’

QCR 8D: What does God mean to Sikhs?

‘

POSSIBLE TEACHING ACTIVITIES BASED ON KEY QUESTIONS
POINTS TO NOTE

HOW DO SIKH BELIEFS HELP THE COMMUNITY TO TREAT PEOPLE EQUALLY? 

(1 hour)

· Sikhs believe that all people are equal. Guru Nanak taught that people should be involved in making the world a better place by doing 4 things: sewa; Vand Chhakna; protecting people against injustice and Kirat Karni.  If everyone were to follow these Sikh guidelines would it create an ideal society? List 5 problems in the world and explain how you think a Sikh would try to solve them. Then either get the students to imagine a snakes and ladders game or have one on the OHP. With a counter and a large die borrowed from the Maths dept (if possible) get the students to suggest what actions would send a Sikh down a snake, what actions would send a Sikh up a ladder. Design their own snakes and ladders board and write in 5 things which would send a Sikh down and 3 which would move them up.


Sikh Experience,’ Hodder & Stoughton, P16 and P17.

For details on these four teachings see ‘Religions in the World’ pp85- 87.

ASSESSMENT OPPORTUNITY (1 hour)

AT1   Students complete a chart to compare Islam and Sikhism beliefs and their affect on attitudes and behaviour. Sections to compare would include: belief about God, life after death belief. This could then be used as a writing frame for an essay, poster or brochure.

AT2   Have a class debate on, ‘The world would be a better place if everyone was treated equally.’  Students could take on different roles: Muslim, Christian, Sikh, agnostic, atheist, themselves. Students should use teachings to help them argue their case. You may want to give them cards with prompts to help them.




YEAR 7 SPRING TERM  

Jesus – Man or God?


OBJECTIVES

At the end of this unit most students will:
PoS

Through direct teaching and for example: enquiry, exploration, discussion, asking and answering questions, using a range of sources (including artefacts, visits and ICT) students should be taught:

Unit number: 7d 

This unit is about investigating Jesus’ humanity and divinity.

(7 hours)
AT 1 (Level 4-5)

· Understand how Jesus is believed to be God incarnate

· Reflect on how looking at Jesus gives Christians their ideas about what God is like

· Explore how this idea affects the lives of believers

· Be able to discuss the views of others about Jesus

· AT 2 (Level 4-5)

· Formulate their own answers to the key question using evidence and argument
PoS Reference No.

3:2
believers’ understanding of the nature of God/gods;

3:3
about the lives of key religious figures and the way in which they are regarded as sources of authority and inspiration by religious communities today;

3:9
 about different ways of expressing meaning;



POSSIBLE TEACHING ACTIVITIES BASED ON KEY QUESTIONS
POINTS TO NOTE

WHO WAS JESUS? (1 hour)

· Review class knowledge about the life of Jesus, e.g. timeline of vents/miracles/parables or concept map.

· Starter task – ‘Jesus, this is your life’.  Imagine Jesus was going on ‘This Is Your Life’, who would go and speak about him? Compile information on Jesus’ early life; life as a teenager, ministry and death.  Example: Mary, Joseph, the Kings, Apostles, healed people, Roman soldiers.

· This can be either a collection of written work or a role-play/ presentation.

· Using images of Jesus from a variety of cultures and artists, place all pictures on display in the room.   Students pick one to which they feel drawn.

· In small groups, students discuss the image they have chosen and read about its history.
This unit seeks to show Jesus as a man rooted in history and then explores images of that man and how Christians believe that he was chosen to act on behalf of God.  The term ‘chosen one’ means Christ.

Christians believe that Christ speaks to everyone, in the works of art artists reflect their own cultural and spiritual concerns. Clarify the point that Christ can transcend all cultures.

WHAT DID JESUS LOOK LIKE? (2 hours)

Target questions: - Why does your image appeal/ repulse you? What drew you to your choice? Have you seen the picture before? How many chose a picture of Jesus as he might have looked in Palestine in the first century? Suffering Jesus? European Jesus? African/Asian Jesus?  Jesus of history/Christ of living faith today? Is this image coherent and consistent with its time?  Which student chose a representation of his earthly ministry?  In what way does the image chosen connect to your faith journey now?
Lat Blaylock, ‘Picturing Jesus’ (Worldwide).  ‘Contemporary Artists,’ CEP, ISBN 1851001425.  Art pack or other packs containing artist impressions; Art Link; ICT Link.

The Image of Christ – National Gallery Company Ltd. ISBN 1085709-292-9

POSSIBLE TEACHING ACTIVITIES BASED ON KEY QUESTIONS
POINTS TO NOTE

· Students are given a brief to give a talk/assembly to Year 7 parents about the image of Jesus in art.

· Using various search engines, e.g. Lycos, Yahoo, etc, students download images and write their presentations. Powerpoint can be used and art galleries’ websites accessed.

WAS JESUS REALLY GOD? (2 hours)
· Students should be taught that Christians believe that God became man and this is what they call the incarnation.  Christians believe that Jesus Christ was both fully human and fully divine. This shows that God shared human existence and, therefore, understands from first hand experience humankind problems.

· Revise skills in finding Gospel references and locating chapter and verse, quiz students in order to find the references given. Suggested texts Matthew 120-23;  3;17:5; Mark 111; 9; Luke 1:31-35; 226; 520-24; 8:23-25; John 113; 171-2.
· In groups, using the Gospel references given, construct a chart which divides ‘evidence for being human’ and ‘evidence for being divine.’  Be a detective looking for clues in the text, select relevant quotations. Feedback to whole class.

· Examine the images of Jesus through film.  Through which techniques does the director/producer highlight Jesus’ humanity and divinity? (E.g. set, costume, make-up, lighting, camera view and focus). Select a scenario, e.g. Jesus is baptised by John the Baptist: compare various scenes of the same event from the recommended list of films to an original Gospel account. 

· To what extent are these films accurate portrayals of what Christians believe about Jesus today?

· Listen to the lyrics from Judas’ song ‘Jesus Christ Superstar’ these can be explored to see a contrasting view about Jesus’ divinity.

· Why is the idea of the incarnation important to Christians? How else could Jesus have come?

· Give students source materials on atheist, Muslim and Jewish views about Jesus. Students could debate the key question, ‘Was Jesus God or man?’ The class could be divided into groups: atheists, Muslims, Jews, Christians. Each group has to formulate a response using material from the lessons.

ASSESSMENT OPPORTUNITY (1hour)

AT1    Explain how the incarnation of Jesus is a significant belief for Christians.

AT2    Explain why some religions would disagree with the idea of God becoming man.

(This can draw on their knowledge from unit 7c) 
‘Jesus through Art’ – Margaret Cooling RMEP 

ISBN 185175119X.

‘Son of God’ BBC (video) show reconstruction of Jesus’ face.

‘Seeing Salvation’ pack www.nationalgallery.org.uk.

‘Images of Jesus in Art’ – Margaret Cooling BBC 

ISBN 1901710254 (booklet) 1901710246 (video).

See attached sheet – ‘Asking Questions.’

ICT Links

Chris Wright, ‘Key Christian Beliefs’ pages 48/49.

Miracles: Lk. Ch1 1-2, Mt. Ch 102, Infancy narratives:-

Jairus’ daughter raised to life – Mt 9 18-36; Mk 521-43; Lk 840-56

Calming of storm – Mt 823-27; Mk 645-41; Lk 822-25
Walks on water – Mt 1422-33; Mk 645-52; Jn 616-21
Christianity; Strathclyde Religious Studies; Incarnation sheets may be helpful here. 

‘Exploring Christianity: Jesus and the Birth of the Church’ by Gwyneth Windsor and John Hughes, Heinemann 0 435 30270:

pgs. 8 and 9, Ch 2.  ‘Meet the Messiah.’

Videos:- For example, Franco Zeffirelli’s ‘Jesus of Nazareth,’ Pier Paolo Pasolini’s ‘The Gospel According to St Matthew,’ ‘The Greatest Story Ever Told’ (United Artists).

Andrew Lloyd Webber and Tim Rice, ‘Jesus Christ Superstar’ (video and music).

‘Jesus Christ Movie Star’ – CTVC available at Wheathampstead Development Centre.

Concluding points- If God can become man this means that human life is special/sacred.  God knows what it is to be fully human, which means Christians believe in a God who is personal to them.



ASKING QUESTIONS

· In pairs, look carefully at your painting.  Discuss what you think it is about.

· Now answer the following questions.  Give reasons for your answer.

1. What do you see?



2. Who are the people in the painting?



3. What are the important people doing?



4. What time of day is it?



5. Pick out one person.  Look at his/her face.  What do you think they are thinking?



6. If there are any bystanders in the painting, what are they there for?



7. On whose side is the painter?



8. What does this painting make you feel like?



9. Give the painting a really interesting title.

YEAR 7 SUMMER TERM 

Christian Justice: for wimps or the brave hearted?


OBJECTIVES

At the end of this unit most students will:


PoS

Through direct teaching and for example: enquiry, exploration, discussion, asking and answering questions, using a range of sources (including artefacts, visits and ICT) students should be taught:

Unit Number:  7e

This unit is about what does Jesus’ example mean for Christians today?

(7 hours)
AT 1 (Level 4-5)

· Understand Christian teachings and beliefs about Justice

· Identify how Christians could be affected by the example of Jesus

AT 2 (Level 4 –5)

· Reflect in the importance of love and forgiveness in their lives
PoS Reference No.

3:3
about the lives of key religious figures and 
the way in which they are regarded as 
sources of authority and inspiration by 
religious communities today;

3:5
about and reflect on the way in which 
belonging to a religion affects a believer’s 
lifestyle;

3:20
about issues relating to fairness, justice 
and duty, within society and the world;

POSSIBLE TEACHING ACTIVITIES BASED ON KEY QUESTIONS
POINTS TO NOTE

WHAT DO CHRISTIANS MEAN BY LOVE? (2 hours)

· In pairs students define the word ‘love.’  Share ideas with the class. Ask students how people show love: To whom do they show it? To whom would they not show it to? Brainstorm the different uses of the word ‘love.’

· Introduce 4 Greek terms: storge, agape, eros and philos.  Categorise their suggestions under each of the headings. Look up 1Cor 13:4-7. This passage defines agape love. Students could highlight the different definitions. Then either write a poem to sum up the Christian understanding of agape or write down personal examples when they have shown agape love. They could also think of times when they have done the opposite and suggest what they could have done instead.
QCA Unit 7b. This is an excellent scheme which provides tried and tested tasks. www.standards.dfee.gov.uk/schemes2/secondary_RE/rel7b
The text book ‘Jesus for Today’ has a nice cartoon strip. ‘Jesus for Today,’ Chris Wright.

Or p48-49, ‘This is RE,’ Cath Large.

To help students appreciate the tension between Jews and Samaritans, you may wish to compare the story with Tottenham and Arsenal supporters.



HOW DO CHRISTIANS SHOW JESUS’ LOVE TODAY? (3 hours)


· Read the story of the Good Samaritan (Lk10:25-37). Students need to understand the historical conflict between the Jews and the Samaritans. What was unjust about the situation before the Samaritan came along? What does this story teach about love?
Videos:

Tear Fund : Ikengenza.

Mother Theresa (Available from Wheathampstead).

Chasing the Dragon, Jackie Pullinger.

POSSIBLE TEACHING ACTIVITIES BASED ON KEY QUESTIONS
POINTS TO NOTE

· Students then summarise the Christian beliefs suggested by the reference. Which of these beliefs are unique to Christianity? Which are shared with any other religions? What examples does Jesus give for putting these teachings into practice?

· Provide students with a range of sources which relate to these teachings. Ask them to match the teachings with the sources. Discuss the different ways Christians have been affected by these teachings.

· Watch a video of a modern day example of love in action, e.g. Tear Fund, Jackie Pullinger, Mother Theresa. As the students watch, they are to note down ways in which the organisation/person shows love in action. 

· Students could write up their research under the title, ‘ How Jesus showed love in his life and what I think these stories teach Christians today.’ Or they conduct extra research as homework and produce a large poster as a group: ‘Christian love in action.’
See Ch. ‘A Man with a mission Jesus for Today,’ Chris Wright.

Video, ‘Jesus of Nazareth,’ Zeffirelli –immediately after Jesus’ baptism where Jesus reads the Isaiah passage.

A cartoon account of Oscar Romero in ‘Christianity in Today’s World’ by Claire Clinton et al.  

John Murray RMEP produce a number of booklets in the ‘Faith in Action’ series.

HOW DO CHRISTIANS PUT JESUS’ TEACHING ON FORGIVENESS INTO PRACTICE? 

(1 hour)

· Ask the students if there is anything they could not forgive. Why do they think it is important to forgive? What are possible reasons for not forgiving?

· Watch video, ‘Taking Issue: Forgiveness.’ There are three parts. Show the first and second parts, each time pausing to ask the following question: What were the reasons for whether they forgave or not? What do you think of their reasons? Do you agree with one person? Do you disagree with any of them?


BBC Video: ‘Taking Issue : Forgiveness.’ There is a 

work-book which accompanies this video. A copy is at Wheathampstead Development Centre.

Ch 4 ‘What does Justice mean for Christians?’ (‘This is RE’ by Cath Large.)

Unit 2 ‘Christianity in the world’ in ‘Religions in the World’ by Chris Wright.

An example of the hands is available on the Herts RE Gifted and Talented website.

ASSESSMENT OPPORTUNITY (1 hour)

AT1
Poster explaining ‘Love in Action.’

AT2  Written task: ‘Is it always possible to forgive?’  Students draw round their hands. On the fingers of the left hand students fill in 5 arguments why it is possible to forgive. On the right hand students fill in 5 arguments why is not always possible to forgive.  Then they add a paragraph about what they think.





Biblical references
Headline

The Christian beliefs in this reference

Lk6:27






Lk6 32




Lk6 35




Lk 7:5




Lk7:42




Lk 10:27




Mtt5:43-46




John 3:16




John 13:34




John 15:13
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Luke 6:27

‘Love your enemies, do good to those who hate you.’

Luke 6:32

If you love those who love you, what credit is that to you? Even sinners love those who love them.

Luke 6:35

Love your enemies, do good to them, and lend to them without expecting to get anything back.

Luke 7:5

This man deserves to have you do this because he loves our nation and has built our synagogue.

Luke 7: 41-43

41‘Two men owed money to a certain money-lender. One owed him five hundred denarii, and the other fifty. 42Neither of them had the money to pay him back, so he cancelled the debts of both. Now which of them will love him more?’

43Simon replied, ‘I suppose the one who had the bigger debt cancelled.’

‘You have judged correctly.’ Jesus said.

Luke 10:27

‘Love the Lord your God with all your heart and with all your soul and with all your strength and with all your mind’; and, ‘Love your neighbour as yourself.’

Matthew 5:43-46

43You have heard that it was said, ‘Love your neighbour and hate your enemy.’ 44But I tell you: love your enemies and pray for those who persecute you … 45He causes his sun to rise on the righteous and the unrighteous. 46If you love those who love you, what reward will you get?

John 3:16

‘For God so loved the world that he gave his one and only Son, that whoever believes in him shall not perish but have eternal life.’

John 13:34

‘A new command I give you: love one another. As I have loved you, do you must love one another.’

John 15:13

Greater love has no one than this, that he lay down his life for his friends.
YEAR 7 SUMMER TERM

How do we know what’s right or wrong?


OBJECTIVES

At the end of this unit most pupils will:
PoS

Through direct teaching and for example: enquiry, exploration, discussion, asking and answering questions, using a range of sources (including artefacts, visits and ICT) pupils should be taught:

Unit Number:  7f

What influences people about what is right or wrong? Christian and Muslim perspectives.

(7 hours)


AT 1 Level 4-5

· Compare and contrast the similarities and differences between Muslim, Christian and their own decision making

AT 2 LEVEL 4-5

· Ask questions about matters of right and wrong and suggest answers which show understanding of moral and religious teachings


PoS Reference No.

3:5
about and reflect on the way in which 
belonging to a religion affects a believer’s 
lifestyle;

3:10
the various ways people express their 
religious beliefs, both cultural and personal;

3:18
to explore and acknowledge the basis of 
their own beliefs and values;

POSSIBLE TEACHING ACTIVITIES BASED ON KEY QUESTIONS
POINTS TO NOTE

HOW DO WE KNOW WHAT IS RIGHT OR WRONG? (possible starting activities) 

(2 hours)

· Show a video clip where a person has the choice to do the right or wrong thing, e.g. the scene where 3 boys are tempted to steal food from a bakery (‘Taking Issue,’ Wealth and Poverty). Pause the video when the boys are standing outside the shop deciding what to do. Ask the students what they think is the right thing to do and why? What do they think happens next. Play until they are caught by the police. Pause and ask what punishment would they give? Should they have broken into the shop on this occasion? Has anybody changed their mind? Why?

· What influences us in our decision making? Use a copy of ‘Moral Ocean’ from ‘Christianity in Today’s World.’  Ask students to decide which islands are important influences on them?  Repeat the exercise for Muslims and Christians.


BBC, ‘Taking Issue Wealth and Poverty.’

‘Christianity in Today’s World’ by Claire Clinton et al., John Murray.

Also in, ‘Judaism in Today’s World’ and ‘Islam in Today’s World.’

WHAT DIFFERENCE DOES IT MAKE TO A COMMUNITY TO OBSERVE THE SHARI’AH?

(2 hours)

· Explain to students that Muslims follow a code of behaviour called The Shari’ah. They believe that this law has been given by Allah. It affects how a Muslim thinks and how they live. In Islamic countries, the law of the state is based on The Shari’ah.  

· Give students a copy of The Shari’ah and ask them to think of examples of the differences such laws would make to everyday life.


For a copy of The Shari’ah see p 52-53 ‘Religions in the World’ by Chris Wright, OUP.

p40 Teachers resource book: ‘Religions in the World ‘ by Chris Wright, OUP.

POSSIBLE TEACHING ACTIVITIES BASED ON KEY QUESTIONS
POINTS TO NOTE

· Research a Muslim country and find out what rules they have and how they are based on the Shari’ah. Students could also do a news search and find out modern case studies of people who have broken these rules and what has happened to them. They could write up their findings in a brochure guide for a tourist visiting that country showing how to behave when they are there.

· Discuss how would The Shari’ah affect how the following people work: a Muslim teacher, doctor, Government minister, shopkeeper.  In what way is Islam a complete way of life? On the one hand … On the other hand …


See attached

WHAT IS SIMILAR AND DIFFERENT BETWEEN MUSLIM AND CHRISTIAN CODES OF CONDUCT? (1 hour)

· Provide students with a copy of The Ten Commandments and The Shari’ah. First ask them to identify any words that they do not understand. Secondly ask them to highlight in one colour what is similar. In another colour highlight what is different. Which of these guidelines would they find most difficult to follow and why? Choose either The Shari’ah or The Ten Commandments and give examples of times when you have followed or broken each of the guidelines. If you had broken them, explain what the possible outcomes could have been if you had followed them instead. Would the results have been different? How? Would it have been difficult to follow the code? In what ways?




HOW DOES FOLLOWING A CODE OF CONDUCT AFFECT YOUR LIFE? (1 hour)

· Divide the class into groups and number them 1-3. Explain to the students that they are in The Big Brother House for 7 weeks. There are three Big Brother (BB) houses. The rules in each house are different. The group in House 3 will have to create their own rules. Those in BB House 1 have to follow Islamic rules, those in BB House 2 have to follow Christian rules. These are the tasks for each: 1. Write a code of 10 laws or rules that would apply to your house. 2. Create a slogan or logo to advertise your house. 3. Discuss how the people in your house would deal with the following situations: See resource sheet. Come back together as a class and feedback. Finish with a class discussion: You have been chosen to take part in BB. Which house would you want to be in and why? 


See page 44 Teachers resource book, ‘Religions in the World’ by Chris Wright OUP.

POSSIBLE TEACHING ACTIVITIES BASED ON KEY QUESTIONS
POINTS TO NOTE

ASSESSMENT OPPORTUNITY (1 hour)
AT1 (L5-7) Explain how The Shari’ah affects how a community behaves. This can be in the form of a booklet or a poster.
AT1/2 (L4-7) In what ways is Islam a complete way of life? There are opportunities for students to achieve a level 7 if they evaluate the effects of applying The Shari’ah to individuals and communities. 

AT2 (L4-5) In what ways are The Shari’ah and The Ten Commandments similar and in what ways are they different? What guidelines do you think are important to follow today? Produce a short written summary.




How should I act?

Work in pairs to study the codes of conduct below. Then answer the following questions.

a) The Shari’ah

Do
Do not

Be truthful, reliable and honest.

Keep promises and commitments.
Lie, cheat, fail to keep promises, take part in any type of dishonest dealings

Respect the property of others
Steal. Punishments are strong – e.g. the cutting off of hands. However, punishment does not apply if a person has stolen because of hunger.

Be modest and pure
Mix with members of the opposite sex; have sex outside of marriage; commit adultery; take part in prostitution or homosexual acts.

Be honest and fair in business dealings
Gain wealth by interest, use bribery, gamble, hoard money, spend money in a wasteful way.

Enjoy food and drink
Over eat, drink alcohol, take drugs.

b) 



((((


(The Big Brother Experience(
You have been invited to join the Big Brother House for a new series. You may be in the house for up to seven weeks. There will be three houses. The rules in each house will be different. The group going to Big Brother House 3 will have to create their own rules.
(  (  (


In your group, thinking about your house answer the following questions:



(Class discussion (
Each house is to present its answers to the rest of the houses.

Compare the different answers to the questions.
As a class, discuss which house or houses you think are:

House 1
House 2
House 3

a) the safest




b) the least divided




c) the most friendly




d) the easiest to 
    live in




e) the most 
   difficult to live in




f) the most united




Now, individually answer the question below.


Respect your father and your mother.�


Do not commit murder.�


Do not commit adultery.�


Do not steal.�


Do not testify against someone falsely.�


 Do not covet.





I am the Lord your God who brought you out of slavery in Egypt. You should have no other gods but Me.�


Do not make for yourself images of anything in heaven or on earth.�


Do not use my name in untrue ways.�


Observe the Sabbath and keep it holy. On the Sabbath you must not do any work.








6. In what ways are The Shari’ah and The Ten Commandments similar and in what ways are they different? 





   What guidelines do you think are  important to follow today?





(





5. If you had broken them, explain what the possible outcomes could have been if you had followed them instead. 





Would the results have been different? How? 





Would it have been difficult to follow the code? In what ways?





1. Read through the two sources and underline any words you do not understand. Discuss in your pairs what you think they might mean. Ask your teacher or use classroom resources such as glossary lists, dictionaries, RE textbooks, to find out what these words or phrases mean.





House 1


Islamic Rules








House 2


Christian Rules





House 3


Your own rules





Write a code of ten laws or rules that would apply to your house.


Create a slogan or logo to advertise your house.


Discuss how the people in your house would deal with each of the following situations:


There is only enough food for seven days. One member has been caught hiding some of the food under their bed. What do you do?


One person has been caught juggling with the fruit which is now bruised. What do you do?


One boy has started to become ‘very close’ with one of the girls in the house. His girlfriend is in one of the other houses. What do you do?


At the end of the first week, some of the group want to spend half of next week’s budget on alcohol. What do you do?


Someone has been spreading rumours about another member of the group. When confronted, they deny it. What do you do?


Create 2 more problems and pass them to the other houses to solve.
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