PSHE Education and the use of ‘drop down or off-timetable days’
PSHE Education consists of two non-statutory programmes study, Personal Well-being and Economic Well-being and Financial capability. These have statutory elements relating to sex education, careers education and work related learning. They contribute fully to the achievement of the curriculum aims for all young people to become successful learners who enjoy learning and make progress, confident individuals who are able to live safe, healthy and fulfilling lives and responsible citizens who make a positive contribution to society.

As Lord Adonis noted in launching the PSHE Association in May 2007

‘Not only is PSHE central to achieving the aims of the National Curriculum, well planned, high quality provision is also key to the effectiveness of schools in meeting all the national outcomes for children…without effective PSHE a school’s ability to demonstrate how they are contributing to the Every Child matters agenda, address pupil well-being and supporting personal development is compromised’.

This necessarily requires a coherent, progressive curriculum which develops the concepts and key processes in delivering the full range and content for all pupils and responsive to their needs. Effective teaching and learning and thorough assessment for learning is central to the success of PSHE Education just as much as it is for any other subject of the curriculum. In the Annual Report of Her Majesty’s Chief Inspector of Education and Children’s Services and Skills 2006/07, young people themselves (HMCI Para 331) it is noted, ‘want to have more help from schools to understand and respond to changes in their lives, and to have more time to work on important aspects of PSHE’.
The approach favoured by Ofsted and the DCSF remains that having a dedicated team who teach a weekly lesson, in the same way that other lessons are delivered, ensures the status of PSHE Education in schools, and recognises that where schools have specialist teachers of PSHE, the overall achievement of pupils is good or better. (HMCI Para 329)
 

Further relevant guidance can be found in the following extracts:

 

1. “The success of whole school focus days is limited because they do not connect with pupils’ prior experiences or meet their needs and there is no effective follow- up.  They have the potential to enrich programmes, but not to replace them.” (Personal, social and health education in secondary schools Ofsted, 2005) 
2. “A missing feature from termly or half-termly PSHE days is that there is little time for pupils and staff to digest their learning and reflect on it.  Placing them as infrequent special events does not allow for a series of progressive lessons that build up cumulatively.  The regular, timetabled PSHE lesson, taught by staff who are trained and therefore confident and comfortable with the materials, is still the ideal” (PSHE in Practice DfES, 2004) 
3. “While tutors have an important role in pupils’ personal and social development, requiring them also to teach PSHE creates difficulties for the tutor and their pupils, largely because of the changed relationship of tutor and pupil when it becomes that of teacher and class. Many teachers who are good tutors do not have the knowledge and the understanding of appropriate teaching methods for many PSHE topics. They are also, perhaps understandably, reluctant to teach some topics. Pupils quickly notice a teacher’s lack of knowledge or enthusiasm for the subject; they react negatively or are simply embarrassed.” (Time for Change? Ofsted, 2007)
In respect of Healthy Schools status 'drop down days', ‘off-timetable’ days should be considered as PSHE enhancement days and not a substitute for timetabled PSHE sessions. Such themed days are usually well received by the students, but students do not always remember much of their learning from the day; very few of these days
have clear learning objectives and outcomes identified. 
Further confusion can be caused by combining PSHE Education and Citizenship on such days where different objectives and outcomes are required (HMCI Para 328). By their nature they do not allow follow up of issues, they do not enable effective progression or appropriate opportunities for assessment. Additionally where pupils can choose between activities not all pupils will receive the same experiences and if a pupil is absent then it is likely that an important part of their curriculum will be missed completely. 
Many Secondary Schools who use this model, as opposed to adequate discrete curriculum time for PSHE Education, have difficulty achieving the minimum criteria required to achieve Healthy School Status.  Therefore schools need to consider how they will be able to evidence the following criteria:

 

     1.1 That the programme of study for PSHE Education and supporting schemes of work should clearly reflect the QCA/DCSF guidance, and that this includes a progressive programme that does not rely on de-timetabled days.  

 

     1.3 Assessment requires that the school has a clear plan on how pupil progress and achievement in PSHE is assessed, recorded and reported, and that both staff and students can identify and are aware of this. Assessment should be against clear learning outcomes.  A programme of short tutor times and the use of external agencies can present its difficulties for assessment.
The PSHE Association fully endorses the view that schools should endeavour to 

provide a full PSHE Education programme for all of its pupils, and that this should be 

co-ordinated and delivered by trained teachers in discrete curriculum time as 

opposed to ‘drop down, off-timetable days’ or through inadequate ‘tutorial time’.
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