Frequently asked questions about Primary Languages
Most of the questions frequently asked about the Primary Languages initiative are addressed in the Key Stage 2 Framework for Languages. A further source of reference is: http://www.nacell.org.uk/official/dfes_%20primary_faqs.pdf
	Which language / languages should we teach?
	Extract from The KS2 Framework for Languages (Part 2 – pp 23 + 24)
Schools are free to teach any modern foreign or community language. The choice of language(s) to be taught will depend on a range of factors including:
· the availability, expertise, experience and interests of the staff
· languages which are spoken in the local community
· contacts with the country or countries where the language is spoken
· the language(s) which are taught in neighbouring primary and secondary schools
· the availability of specialist support in Local Authorities, Specialist Language Colleges and other secondary schools and from other sources, including native speakers

· the writing system of a particular language
· the expectations and ambitions of parents and pupils
· the language policies of the Local Authority

· the capacity to sustain and resource the teaching of a particular language across Years 3 to 6.
The Framework is flexible and provides for a single, dual or multi-lingual approach. 


	How do we fit languages in?
	Extract from The KS2 Framework for Languages (Part 2 – p. 25 – WHEN – Time and Timetabling)
The Framework works on the basis that schools will teach languages for no less than 60 minutes per week… 

The Framework encourages schools to integrate language learning into the existing curriculum as much as possible. Through a combination of dedicated language lessons, teaching language through other subject areas, and using language for real purposes in daily classroom routines, schools have found that they can meet the recommended time allocation of 60 minutes.
This little and often approach is not only advantageous for time management, but also much more effective for retention.


	My local schools all teach French but we have a German native speaker. Should we teach German?
	Whilst contacts with native speakers can be a great advantage for schools (e.g. for a model of authentic pronunciation, source of reference for other staff, intercultural understanding), the ability to speak another language does not in itself guarantee quality teaching. Schools should audit language skills of all staff in deciding on their language policy. If, for example, a school has one native German speaker, but all other members of staff feel confident to teach French, then French would be more sustainable and there would be more opportunities for staff to embed language with confidence. The Framework is flexible enough to allow for pupils to study both languages, either simultaneously or consecutively. 

Initial planning, including dialogue with local primary and secondary schools, will help HTs and their leadership team towards a clear vision for the development of languages and how they are best to be delivered.



	What about mixed age classes?
	The Key Stage 2 Framework for Languages (Part 3 – pp 119 – 127) offers guidance to schools with mixed age classes, much of which is drawn from the experiences of Pathfinder authorities - http://www.nacell.org.uk/official/3387.section8_part3.pdf 

As in other curricular areas, rolling programmes are suggested which visit and re-visit language and skills in different contexts. Differentiated questioning techniques, with older pupils being encouraged to lead questioning, offer the opportunity for pupils to achieve and absorb language at a pace appropriate to their exposure, experience and ability.  The Framework itself has discrete learning objectives for each KS2 year group. Planning for mixed age classes will need to ensure that the full range of objectives is available for ALL pupils and requires even greater attention to differentiation than same age classes.



	What scheme of work should we use?
	There is no prescribed scheme of work and the Framework is not content specific. New non-statutory KS2 schemes of work for French, German and Spanish were published in 2007 http://www.standards.dcsf.gov.uk/schemes3/subjects/primary_mff/?view=get
Schools should feel free to use as much or as little of these as they find useful.

Many schools have used devolved PNS funding to buy into published schemes which provide a good range of electronic resources including, very importantly for non-specialist teachers, audio files of the language covered.

For further information on resources , go to: http://www.thegrid.org.uk/learning/mfl/ks1-2/resources.shtml


	How do we achieve differentiation?
	The PL entitlement is inclusive and the Framework states (Part 2 – page 11) that children with special educational needs tend to respond very positively to language learning and enjoy the practical and interactive nature of language learning and further that children for whom English is a second or additional language can be greatly encouraged and supported by language lessons … they are able to take pride in their existing linguistic skills and see languages other than English being valued… their plurilingual experience may help them to learn the new language or languages. 

For ALL pupils, therefore, the interactive methodology encouraged by the Framework (part 2 – page 25) with its emphasis on games, songs and enjoyment and the embedding of languages in class routines and school life is central to effective acquisition and promoting positive attitudes.

Planning for differentiation should include:

· differentiated questioning – e.g. options for those with less experience or less sure – c’est un chat ou un poisson?
· grouping of pupils to allow more able pupils to work with less able and avoid the same groups always working together

· speaking and writing frames to support activities with open ended outcomes

· the use of ICT, such as Clicker 5, to support children with writing development



	How can we assess progress/ standards?
	Extract from The Languages Review (March 2007) 
There should be informal classroom assessment of every child’s learning near the end of Key Stage 2 by reference to the Languages Ladder, so that the Key Stage 3 teacher is well informed about the pupil’s learning standard and needs. We recommend use of the ladder because it provides the teacher with assessment at the level appropriate to the child in each of the four strands of learning: speaking, listening, reading and writing, and because it is to a common national standard. Its purpose is different from the SATs, which in the past have been essentially a summative means of assessing a school’s performance with all pupils taking the same test. The assessment we recommend is formative in purpose, fit for the individual child, not aggregated, and should not be the basis for any league tables. 

Part 3, section 7 of the Framework (Assessment and recording) offers guidance on using the Languages Ladder and the Junior European Languages Portfolio to support assessment for learning and summative assessment - http://www.nacell.org.uk/official/3387.section7_part3.pdf 
For further support with assessment, go to: http://www.thegrid.org.uk/learning/mfl/ks1-2/toolkit/assessment.shtml


	How do we monitor and evaluate the quality of provision?
	The Framework has some exemplar sheets for planning (Part 3, Section 2 – Seeing the whole picture). There are some pro forma documents to support the monitoring of primary Languages at: http://www.thegrid.org.uk/learning/mfl/ks1-2/toolkit/planning.shtml
The Ofsted publication Implementing languages

entitlement in primary schools contains self-evaluation prompts for primary and secondary schools and local authorities.
http://www.ofsted.gov.uk/assets/3948.pdf


	How do we ensure effective transition?
Feeder infant school delivers languages. Where do we start?
	Part 3, section 6 of the Framework (Transition and continuity – building on achievement) offers guidance to primary and secondary schools on transition, both from KS1 to KS2 and KS2 to KS3 - http://www.nacell.org.uk/official/3387.section6_part3.pdf 
Central to this are communication and collaboration. Primary schools are advised to pass on information to secondary schools about their language provision and pupil achievement using the Languages Ladder. Schools can adapt this pro forma to transfer information:

http://www.thegrid.org.uk/learning/mfl/ks1-2/toolkit/documents/primary_languages_transition_information.doc
Secondary schools are encouraged to have a member of staff in the MFL department who is responsible for Primary Languages and who can act as a point of contact between primary and secondary schools. They should take account of information provided by primary schools and pupils’ prior learning and what the implications of this information might be for grouping and schemes of work. The secondary curriculum review offers opportunities for creative contexts in which to deliver languages so that basic language can be covered along with language that will be new for all pupils to avoid the de-motivating experience of pupils feeling they are simply starting again.
There is a useful report by Comenius South East called 
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KS2 – KS3 transition in MFL - Guidance towards your local policy and practice http://www.comenius.soton.ac.uk/materials/P12transition.doc
which offers practical ideas to both primary and secondary schools.


	What do we do if the languages teacher leaves?
	This is one of the risks of relying on one person for all the delivery of languages. The involvement of ALL staff in the delivery of languages offers many more opportunities to embed languages in the curriculum and increases the chances of sustainability. Staff can develop their skills and confidence through upskilling and using good resources. The more teachers actively involved in the delivery of languages the greater the collective skills base. Schools may need to be flexible, however, in terms of offering children a different language experience if, for example, a teacher more confident in Spanish replaces one who was delivering French.



	End of year reports
	There is no statutory requirement for schools to report on languages, but some schools provide a statement of coverage. Greater understanding of the KS2 Framework learning objectives and the Languages Ladder will help teachers to report more accurately on pupil progress as language provision increases. 



	The pupils coming into year 7 have done different languages. What do we do?
How can we avoid starting again in yr 7?
	Although French is by far the dominant language, pupils may have studied other languages, Spanish being the next most popular. The Framework strands of Knowledge about Language and Language Learning Strategies are intended to provide pupils with skills to acquire further languages and should complement Literacy work. Early experience suggests that Yr 7 learners are arriving with positive attitudes to language learning and an understanding of what language learning looks like and are therefore able to make more rapid progress.

Secondary schools should consider setting arrangements for languages and diversity of provision. Schemes of work should be creative in terms of visiting and revisiting language in fresh contexts. Early lessons in Year 7 could provide a platform for pupils to share their language learning experiences which would both acknowledge prior learning as well as celebrating linguistic diversity.
Useful guidance is available on the transfer and transition nugget of the secondary strategy MFL interactive resources

http://www.nationalstrategiescpd.org.uk/course/view.php?id=6


	Even the Year 7 pupils who have done the same language have different experiences. What do we do about pupils who have done languages for only a year in the same group as pupils who did languages for the whole of KS2?

	It is inevitable that there will be differences here for some years. By Sept 2013, all Year 7 pupils will have done at least 4 years of languages for the equivalent of 60 minutes per week.
Schemes of work should allow for creative contexts in which to deliver languages so that all learners are motivated.



	What if non-specialist teachers model poor pronunciation or make mistakes?
	Primary practitioners are being encouraged to use the many very supportive resources with audio files to present good models of pronunciation to pupils. As is the case with specialist language teachers, language skills will improve by using resources to teach and this will help to reduce mistakes. If a serious mistake has been taught, it is best to correct this with the pupils, acknowledging that you too are improving your skills.
Good teaching skills are the most important pre-requisite.

.



	How will we know what our Year 7s have covered?

	Both the KS2 and KS3 Framework objectives are skill based. Pupils are likely to arrive with a variety of vocabulary which will have been influenced, for example, by the stories and songs pupils have learnt. All of them are likely to have increased knowledge of the vocabulary of childhood – e.g. il était une fois, Boucle d’Or et leas trois ours, non, non, non, par le poil de mon menton  Basic content, however,  tends to be very much the same from one course to another – numbers, greetings, the days of the week, the months, colours, pets, saying your name and age etc.

	How do we deliver languages in special schools?
	Some special schools have some excellent multi-sensory practice. The Framework is flexible and there may need to be a greater emphasis on some strands over others. 
The Framework offers guidance in Part 3, section 4 (Inclusion – languages for all) http://www.nacell.org.uk/official/3387.section4_part3.pdf
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