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KS3 English Tests 2003


Responses to teachers’ recent queries
1. What is QCA currently doing to support teachers and improve the marking of the tests?

2. What is the relationship between the assessment focuses for Reading and Writing and the Framework objectives?

3. Why is the new test format being introduced this year when implementation of the KS3 Strategy has not yet reached Y 9?

4. How are the sample test materials related to levels?

· how do we get levels from the sample test materials?

· why are the mark schemes not level related?

· so how are teachers to make judgements about levels?

5. Why are pupils not allowed to read the questions in the 15 minutes reading time for the Reading paper?

6. How can the new style shorter reading questions assess or develop pupils’ critical reading and appreciation of literature?

7. In what way is the shorter writing task linked to the study of the Shakespeare play?

8. Can you clarify how the words scene, section and extract are used in relation to the set Shakespeare plays?

9. How can we show value added now that there is no extension paper?

1.
What is QCA currently doing to support teachers and improve the marking of the tests?

· Test helpline

From 20 January QCA has had a dedicated telephone helpline to deal with calls from schools about the changes to the tests. The helpline is open from 8.30 a.m. to 5.00p.m. on Monday to Friday.  The number is 0207 509 5532. 

· New arrangements for markers

Recruitment

There is a recruitment drive at national and local level promoting marking as the best way to learn about the new tests. The KS3 English Strand is supporting the idea of there being one KS3 marker in every school because the training that markers receive will benefit the school.

A recruitment leaflet is available which gives details of how to apply online. 

The fees for marking have been significantly increased in recognition of the fact that the marking of writing will take longer on the new test model. The system of allocation has been made more flexible to take account of the variable time commitments that potential markers can make.

Marker training and supervision

The time for marker training has been doubled: all markers in 2003 will receive 2 full days training.

The training model will be more centralised and consistent. All training will be to a common script which will be delivered by people specifically selected and trained to be presenters.  Additional training will be given to supervisors and more quality control processes are being introduced into the supervision routines. 

· Other initiatives

Officers from the curriculum and assessment divisions at QCA continue to liaise closely with colleagues from the DfES and KS3 Strategy to respond to issues as they arise. 

2.
What is the relationship between the assessment focuses for Reading and Writing and the Framework objectives?

The tests continues to test National Curriculum English, Reading and Writing, but links can be made with the Framework objectives across the key stage. The following tables indicate relevant Framework teaching objectives (mainly from Y9) for each assessment focus. 

The tables show that coverage of the Y9 objectives in the planned curriculum will develop the skills need to show in the tests. 

Reading Assessment Focuses
English Framework Objectives

AF1: use a range of strategies, including accurate decoding of text, to read for meaning.
· 7R6: adopt active reading approaches to engage with and make sense of texts

AF2: understand, describe, select or retrieve information, events or ideas from texts and use quotation and reference to text. 
· 9Sn4: integrate speech, reference and quotation effectively into what they write

· 9R1: review and extend their own strategies for locating, appraising and extracting relevant information

AF3: deduce, infer or interpret information, events or ideas from texts
· 9W7: recognise layers of meaning in the writer’s choice of words

· 9R7: compare the presentation of ideas, values or emotions in related or contrasting texts

· 9R9: compare the themes [and styles] of two writers from different times;

· 9R18: discuss a substantial prose text, sharing perceptions, negotiating common readings and accounting for differences of view

· 9R17: compare the themes [and styles] of two or more poets

AF4: comment on the structure and organisation of texts, including grammatical and presentational features at text level
· 9W8: recognise how lines of thought are developed and signposted through the use of connectives

· 9R14: analyse the … form and dramatic impact of scenes and plays by published dramatists

AF5: comment on the writers’ uses of language including grammatical and literary features at word and sentence level
· 9W6: know and use the terms that are useful for analysing language;

· 9R7: compare the presentation of ideas, values or emotions in related or contrasting texts

· 9R9: compare the themes and styles of two writers from different times;

· 9R12: analyse and discuss the use made of rhetorical devices in a text

· 9R14: analyse the language … of scenes and plays by published dramatists

· 9R16: analyse ways in which different cultural contexts and traditions have influenced language and style

· 9R17: compare the [themes and] styles of two or more poets

AF6: identify and comment on writers’ purposes and viewpoints, and the effect of the text on the reader
· 9R6: comment on the authorial perspectives offered in texts on individuals, community and society in texts from different cultures

· 9R8: analyse how media texts influence and are influenced by readers

· 9R11: analyse how an author’s standpoint can affect meaning in non-literary as well as literary texts.

AF7: relate texts to their social, cultural and historical contexts and literary traditions.
· 9R15: extend their understanding of literary heritage by relating major writers to their historical context, and explaining their appeal over time

· 9R16: analyse ways in which different cultural contexts and traditions have influenced language and style

The italicised assessment focuses are not assessed in the Year 9 tests but there are relevant objectives which ensure full coverage of national curriculum English for all pupils.

Links between the assessment focuses for Writing and the Y9 objectives from the Framework for teaching English
Writing assessment focuses
English framework objectives

AF1: write imaginative and thoughtful texts
· 9Wr5: explore different ways of opening, structuring and ending narratives and experiment with narrative perspective

· 9Wr6: exploit the creative and aesthetic features of language in non-literary texts

· 9Wr7: explore how non-fiction texts can convey information or ideas in amusing or entertaining ways

· 9Wr8: write within the discipline of different poetic forms, exploring how form contributes to meaning

AF2: produce texts which are appropriate to task, reader and purpose
· 9Sn3: write with differing degrees of formality, relating vocabulary and grammar to context 

· 9Sn7: [analyse and] exploit the stylistic conventions of the main text types

· 9Sn9: write sustained standard English with the formality suited to reader and purpose

· 9Wr1: review their ability to write for a range of purposes and audiences, recognising strengths and identifying skills for further development

· 9Wr3: produce formal essays in standard English within a specified time, writing fluently and legibly and maintaining technical accuracy when writing at speed

· Also, 9Wr11; 9Wr12; 9Wr13; 9Wr14; 9Wr15; 9Wr16; 9Wr17

AF3: organise and present whole texts effectively, sequencing and structuring information, ideas and events
· 9Sn5: evaluate their ability to shape ideas rapidly into cohesive paragraphs

· 9Wr4: choose, use and evaluate a range of presentational devices, on paper (and on screen)

· 9Wr9: integrate diverse information into a coherent and comprehensive account

AF4: construct paragraphs and use cohesion within and between paragraphs
· 9Sn6: compare and use different ways of opening, developing, linking and completing paragraphs

· 9Wr10: explain the precise connections between ideas with clarity and an appropriate degree of formality

AF5: vary sentences for clarity, purpose and effect
· 9Sn1: review and develop the meaning, clarity, organisation and impact of complex sentences in their own writing

AF6: write with technical accuracy of syntax and punctuation in phrases, clauses and sentences;
· 9Sn2: use the full range of punctuation to clarify and emphasise meaning for a reader

· 9Sn3: write with differing degrees of formality, relating vocabulary and grammar to context

· 9Sn4: integrate speech, reference and quotation effectively into what they write

AF7: select appropriate and effective vocabulary
· 8Wr6: experiment with figurative language in conveying a sense of character and setting

· 8Wr7: experiment with different language choices to imply meaning and to establish the tone of a piece

· 9Sn9: write sustained standard English with the formality suited to reader and purpose

AF8: use correct spelling
· 9W1: review all aspects of spelling covered in Years 7 and 8 and continue to improve their spelling by applying knowledge of spelling conventions

· 9W2: spell accurately all high-frequency words and new terms from all subject areas

· 9W3: recognise their strengths as spellers, identify areas where they need to improve and use appropriate strategies to eliminate persistent errors

· 9W4: address personal difficulties with words through strategies …

· 9W5: make use of different kinds of dictionary, thesaurus and spell checker

3.
Why is the new test format being introduced this year when implementation of the KS3 Strategy has not yet reached Y9?

· Following the QCA review of assessment in 2000, schools were alerted to the fact that changes to test arrangements at all key stages would be introduced in 2003. The broad outline of these changes was communicated to schools in a circular in June 2002. 
· The reference point for the new format tests is exactly the same as for tests in preceding years: the national curriculum order for English. The Framework for English was developed by the Strategy, in collaboration with QCA, to ensure that it was consonant with national curriculum requirements and the new test format developed by QCA has the full support of the Strategy.
· When the Strategy was first introduced into schools after the pilot year, it was envisaged that schools would phase in any necessary adjustments to planning and teaching.  The Y9 curriculum has always been influenced by the tests – the tests complement the Framework and so support its implementation, but the changes were not made as a consequence of the introduction of the Framework.  The Strategy team has always recognised the importance of the tests and is keen that schools help pupils to do their best this summer.  The Strategy has encouraged schools to implement the Framework across the whole of key stage 3 and has indicated to schools that Y9 objectives should be built into planning.
· The substance of the tests has not changed, they are still testing unseen reading, 2 pieces of writing and study of a Shakespeare play.
4.
How are the sample materials related to levels?
How do we get levels from the sample materials?

The primary purpose of the sample materials is to familiarise teachers and pupils with the new format of the tests rather than as a means to ascribe levels to pupils taking the test for practice. From 2003, pupils at KS3 will be awarded separate levels for Reading and Writing on their test performance as well as an overall level for English. This will give teachers more detailed and useful information about their pupils’ performance than before and also bring the reporting of English results at all key stages into line with each other.  In the future, after the publication of separate threshold scores for reading and writing on the 2003 live tests, teachers will have detailed information to inform their teacher assessment judgments. Threshold marks for the sample papers, however, are not available because these papers have not been through the full development process and so there is not an adequate basis of evidence to determine threshold scores.

Why are mark schemes not level related?

The 2003 KS3 English tests have changed and represent a significant improvement on the previous test format. What has not changed is the standards and the new English tests are keyed to the same standards as the tests in preceding years. The characteristics of pupils’ performance at a particular level, therefore, have not changed and so the knowledge of levels accumulated by teachers over the past decade will still be relevant in 2003 and beyond. 

 

From 2003 the KS3 mark schemes will no longer be level related. This brings the KS3 English tests into line with English tests at other key stages and with national curriculum tests in other subjects which never have had level related mark schemes. 

In the new test format no individual mark, whether for reading or writing, represents sufficient evidence for the award of a level. Sufficient evidence only comes from adding together the various elements. In reading, for example, each pupil accumulates a total number of marks from the 14/15 questions on the Reading paper which are added to those gained on the reading task on the Shakespeare paper. A similar total for writing for each pupil is derived from the marks awarded on each of the 6 strands in writing across the two writing tasks. It is on the basis of all this evidence that levels can be awarded.

The new format of mark schemes ensures that judgments about the level of a pupil’s test performance are made on the basis of a wider and more secure body of evidence. In writing, for example, the assessment is made on the basis of pupils’ performance on two different tasks which are marked with reference to related but significantly different sets of criteria. In reading, information about pupils’ performance on a range of questions, with different assessment focuses, based on unseen reading is complemented by their score on the prepared reading task on the Shakespeare paper. In each case, a secure and fair assessment of the pupils’ levels for reading and for writing can only be arrived at by the aggregation of the relevant contributory scores.

Judgments about levels occur at a later stage in the marking process. Previously, the mark scheme allowed level related judgments to be made at the first point of marking; from 2003, the mark scheme format is designed to defer judgments about levels to enable consideration of a wider body of evidence. 

In the summer, level thresholds for Reading and Writing and for English will be determined, as they always have been, on the basis of a wide range of qualitative and statistical evidence. The statistical evidence includes information about pupil performance from the second pre-test, a large sample of live scripts and the analysis of a number of comparability exercises.  Qualitative evidence used in the level threshold setting includes information drawn from script scrutinies conducted by senior experienced markers. 

So how are teachers to make judgments about levels?

Teachers’ knowledge about levels is well grounded in their familiarity with the standards set in national curriculum tests over the past decade. None of this will change as a result of the new test arrangements introduced in 2003. Teachers draw on their knowledge of levels for a range of purposes in the course of a year:

 

· to inform teacher assessment judgments

Teachers routinely make teacher assessment judgements of their pupils’ performance in English. It is helpful to do this no more than twice a year. Teacher assessment judgments take into account a much wider range of pupils’ work than do the judgments made in tests, but the same standards in the level descriptions underpin both. To inform their teacher assessment judgments, teachers have access to the exemplification on the QCA website [www.ncaction.org.uk/] as well as past test papers, mark schemes and threshold scores and the relevant Standards Report for each of the tests.

 

· to predict pupils’ test performance

Many teachers are also asked to make predictions about pupil performance on the tests. The sample papers for 2003 will certainly familiarise pupils with the new test format and accurately replicate the test conditions pupils will experience in May but will not give levels. In 2004, of course, teachers will have access to the published thresholds for the 2003 tests upon which to base their predictions. For this year, however, teachers may wish to consider using either previous Y 9 tests or the optional Y 7 and Y8 tests to inform their predictions, for all of which there are published thresholds.

· to support or frame targets for pupils

There is a range of resources available to help teachers frame targets for individuals or groups of pupils. Detailed guidance as to the features of performance required to help pupils progress from one level to another in reading and writing is given each year in the Teaching and Learning Implications section of the Standards Reports. In addition, QCA has produced a range of materials in recent years to support target setting for pupils. The Making Assessment Work folder contains the Standards Reports for the Y7 and Y8 Optional tests which provide detailed information related to particular assessment focuses. The same folder also contains Marking Guidelines which provides help in setting targets for writing and teachers may wish, in addition, to refer to the earlier QCA publication, Improving writing at key stages 3 and 4. 

5. 
Why are pupils not allowed to read the questions in the 15 minutes reading time on the Reading paper?

· There are 2 separate booklets for the Reading paper: the reading booklet and the answer booklet containing the questions. Pupils have 15 minutes to read the reading booklet, but not the questions. They then have 60 minutes to answer the questions in the answer booklet.
· The purpose of the reading time, as at other key stages, is to ensure that pupils read in a sustained way for sufficient time to gain an overall view of the three texts uninterrupted by any distraction from questions. In the time allowed they need to develop some overall sense of what each text is about and how it relates to the others. An initial overview of the texts is crucial before pupils turn to the questions which often relate to specific points, so they can interpret these specifics in context.

6.
How can the shorter style reading questions assess or develop pupils’ critical reading and appreciation of literature?

· The skills of critical reading and literary appreciation are fully recognised in the set of reading assessment focuses developed for the new test model. They have been broadly welcomed as a coherent account of the complex skill of reading that gives due weight to dimensions such as understanding literal meaning or the contribution of grammar to meaning, as well as literary and critical aspects.

· The greater variety of question types on the new model reading paper provides different opportunities for pupils to demonstrate their reading skills rather than their fluency in writing.

· Texts for the reading booklet are chosen for their variety of reading challenge. Individual texts tend to lend themselves to questions that target particular assessment focuses so that, across the paper as a whole, the questions provide a comprehensive and balanced assessment of pupils’ reading skills.  
· The sharper focus of the shorter style questions means that questions can be targeted at very particular aspects of a text – its use of metaphoric language, variety of sentence structure, implied meanings or paragraph linkage - and can do so very economically via 1 or 2 mark questions that do not require pupils to write at great length. It is a mistake to assume that low tariff questions are either trivial or easy: many require pupils to read critically and perceptively to answer. 
· The 5 mark questions require pupils to write at greater length, selecting and weighing up evidence from across the text in order to reach a judgment.  Across the test, pupils’ skills of appreciation are targeted in an organised way, rather than left to chance. 
7.
In what way is the shorter writing task linked to the study of the Shakespeare play?

The shorter writing task is thematically linked to a Shakespeare play but does not assess pupils’ knowledge of or response to the play which is tested in section B of the paper. Reference to the play is used as a springboard for writing. Tasks will relate to themes, ideas and issues which are likely to have arisen in the set sections and in study of the play, for example, leadership/war; ambition/guilt; love/disguise. 

8.
Can you clarify how the words scene, extract  and  section  are used in relation to the set Shakespeare plays?

· Pupils are required to study the whole of one of the 3 set Shakespeare plays: Henry V, Macbeth or Twelfth Night.
· From each play, 2 sections  are set for detailed study. Overall the 2 set sections total around 250 lines. Details of these sections are given in the Assessment and Reporting Arrangements booklet which was sent to schools in the autumn.  All the act, scene and line references in the ARA booklet and all other test materials are to the Cambridge School Shakespeare editions of the relevant plays. 
· The sections come from different parts of the play.  Each section may comprise a whole scene, part of a scene or more than one short scene. For example, the set sections in 2003 for:
Henry V are Act 1 scene 2 lines 221 – 310 (part of a scene) and Act 4 scene 3 (whole scene); Macbeth are Act 1 scenes 6 and 7 (whole scenes) and Act 5 scenes 1 and 3 (whole scenes); Twelfth Night are Act 2 scene 4 (whole scene) and Act 3 scene 1 (whole scene).

· For each play the question has 2 extracts, one from each of the two set sections.  The overall line total of the extracts given in the test paper will amount to about half of the sections set for study.
· The reading task on each play will require pupils to refer to both extracts, so pupils will need to be familiar with both set sections.
10. How can we show value added now there is no extension paper?

Value added calculations take account of scores at level 7 and above, they do not specifically include level 8, so the absence of this level from the test will not affect value added calculations.  Performance at level 8 and Exceptional Performance can be recognised through Teacher Assessment.  Tasks which will help teachers to promote and recognise level 8 performance will be available on the QCA website from March.
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