

(Based on Sherborne 1990)


· Does the child accept being supported (let you take his/her weight)?


· Does the child accept being contained?


· Does the child enjoy free-flowing movement while being supported or contained (e.g. being swung)?


· Does the child trust his or her weight to the floor (relax on it, lie down)? 



· Can the child balance with another (e.g. see-saw)?


· Can the child be firm and stable (e.g. resist being pushed or pulled)?


· Can the child direct and control his or her energy (e.g. to try to push adult over)?

· Does the child have flexibility and control over the trunk (to bend, curl up)?



· Is the child aware of his or her knees – sitting (no weight) and standing (bearing weight)?


· Is the child aware of other parts of the body?


· Does the child relate to another child?






· Is the child confident in movement?







· Does the child have delicate and ‘fine touch’, or are actions forceful?




· Does the child have an awareness of fast or sudden movement contrasted with slow and sustained movement?









· Does the child enjoy free flowing movement or is he/she tense?  


· Does the child prefer personal space that is close to or does he/she explore general, more wide-ranging space?


· Does the child tend to move in roving pathways or follow more direct routes?
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· The length of time taken to move (slow or sustained?);

· The kind of pathway in space adopted (flexible or direct?);

· The weight involved (firm or fine?);

· The flow of energy preferred (bound or free?)

It is control over the range of these dynamics – and being able to harness them in combination – that ultimately enables the dancer to move expressively.  In order to achieve maximum expressive potential, then, the dancer will need to work from his or her own natural starting-point.

In any teaching group it is likely that to varying degrees a range of needs will be apparent.  Consider for a moment some of the children with whom you work.  It is likely you could readily instance certain members of the group who:


· Tackle everything at a terrific rate…and who perhaps need to learn to slow down?


· Take forever at a task ….and who need to learn to speed up?


· Wander rather aimlessly….and need to acquire and retain a clear goal?


· Are very rigid about their tasks…and who need to approach things more flexibly? 


· Are very ‘ham-fisted’ about their actions…and who need to develop greater sensitivity?


· Are very ‘light touch’ about their actions…and who need to learn to harness their strength?


· Are very tense and ‘up-tight’ …and who need to learn to relax more and ‘let go’?
· are very ‘loose’… and need to learn to ‘contain’ and channel their energy?


Many children with SEN characteristically may display such polarised movement.  For example, many children with Down’s Syndrome tend to have weak muscle tone and may need to learn to amass greater strength in their movement.  Many children with cerebral palsy experiencing spasticity of their limbs will be very ‘bound’ and may be encouraged to learn to ‘let go’ and relax body tension through experiencing free-flowing movement.


WHERE DO WE START??





A Rough Baseline Assessment
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Children with physical disability





Children who avoid contact





DYNAMICS





















































Working with supporting staff








