Appendix 7.1 

Involving Primary Aged Children in Teaching and Learning
	Learning Outcomes

· What does a listening school look like?

· How can children participate in decisions about their learning in a meaningful way?
· How can children and teachers work in partnership to plan and develop the curriculum?
· How can we involve children fully in assessment?
· Alternatives to labelling and grouping by ability




The listening school
What are the essential characteristics of a listening school?
· There is an ethos of mutual respect and trust.
· Everyone in the school community (adults and children) has a voice and feels valued.
· There is a whole school democracy system (mixed age circle meetings or school council).
· Governors, parents and families are encouraged to participate in the school. 

· A learning mentor is available for individual children to talk to.
· A private space is provided for children to use when they are upset or need to calm down with dignity.
· Break times and lunchtimes are planned with equal consideration to the needs of children and adults.
· Classrooms are centres of enquiry where children and teachers plan, learn and assess in partnership.
(Figure 1) is a drawing by a ten year old boy who transferred to a school where participative practice was indeed encouraged.  The image of the pool of piranhas contrasts dramatically with feeling ‘on top of the world’ in a classroom where he had a voice and felt valued.
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How can we nurture and develop participative learners?
The foundation stage (3- 5 years) in a listening school:
‘Life must be lived as play’ Plato (427 – 347 BC)

· In a listening school the main emphasis in the Foundation Stage will be on child initiated play and first hand experience.  
· Play is highly valued and opportunities for sustained play will be provided on a daily basis.

· Curriculum planning offers a rich variety of experiences and will be responsive to the children’s interests.

· Changes to the classroom displays and role play areas are often made in collaboration with the children.

· Home visits are arranged, and an open door policy where a warm welcome into school is offered, will aim to encourage real family involvement.  
· Participative learners are valued for the contributions they can make from their first days in school.  

· Routines in the Foundation Stage are purposeful and agreed with the children, wherever possible.
· Decision making is encouraged (both individual and whole group).

· Opportunities for choice are paramount.

· Independence is encouraged e.g. choosing when to eat a healthy snack, pouring a drink when thirsty.

· Assessment is a joint process with children having access to digital cameras to record their learning.

· Children are encouraged to talk about their experience of the setting and to reflect on their learning both individually and within a small group.
The key to providing a participative setting is to constantly view the experience through the eyes of the child.  Young children are able to tell us what they are thinking even if they cannot do this through words.  We need to be receptive and reactive to this.
Key stage 1 (5 – 7 years) in a listening school:
‘Children can be introduced to many ways of learning ……..which can open their eyes to the excitement and reward of learning in its own right.  This means two essentials: being given the time and resources to take a much wider range of their own decisions and realise the excitement and responsibility that goes with choice, and being able to set more of their own challenges and secondly, learning the ‘language of learning’.  Annabelle Dixon (1996).
· In a listening school, key stage 1 practice builds upon the child initiated experiences offered in the Foundation Stage.
· Play is highly valued and is recognised as ‘the highest form of research’ Albert Einstein (1879 – 1945).
· The curriculum is planned jointly with the children and is brought alive through first hand experiences.
· Children self-assess their own work.
· Children are encouraged to explain their thinking.
· ‘Wait time’ is offered during group teaching so that everyone can contribute.
· Paired talk and feedback is encouraged during whole group teaching.
· Individual choices are offered about levels and types of task. 
· Children may take decisions about their learning and self assess the outcomes instead of being placed by the teacher in ability groups.
Key stage 2 (8 – 11 years) in a listening school:
The biggest challenge for the Listening School is to move away from the kind of classroom environment described by Edwards and Furlong (1978):

‘Pupils are too consistently treated as consumers of knowledge in a context where they have little status and few rights ….. A large group of pupils has to behave for considerable periods of time as on subordinate participant.  Their main communicative role is to listen’
A participative Key Stage 2 classroom is based on excellent relationships.  Children work in partnership with the teacher to create and develop innovative and exciting learning experiences that are both purposeful and meaningful.  The classroom is a creative inspiring place to be, where the teacher ‘scaffolds’ the learning of the children and where each individual is valued, trusted and respected.
Features of a participative KS2 classroom:
· First hand experience and play continue to be at the centre of learning.
· The curriculum is meaningful and relevant.
· Children and teachers work in partnership to plan and evaluate learning opportunities.
· Children are encouraged to self assess through methods such as learning journals.
· Children are encouraged to choose learning partners amongst their peers.
· Written feedback by teachers focuses on the next steps for learning. 

· Children are given time to use written feedback to improve their learning.
· Success criteria are explicit.
· Mixed age workshops encourage children of different ages to work together.
· Choices are offered about levels and types of work. 
· Interventions such as Springboard Maths are offered for children when their learning will benefit.
· Additional study may be provided through options such as after a school Writing Club where everyone is welcome.
· Leadership roles are offered through curriculum initiatives where older children learn to lead groups, plan and organise activities etc.
· Techniques such as mind mapping are used to ensure that teaching is planned around the next steps of learning for each child.
	Activity
Think about your classroom:
· List the choices that children are given.

· If choices are limited in some way, what are the barriers to change?

· Select an area for change and reflect on the outcomes with the children.




Children learning from each other
Many schools with a participative culture will encourage opportunities for children to plan and deliver curriculum events for other children and also for adults. These activities become a natural extension of a participative classroom as children who are excited by learning have a compulsion to share their learning with others.

An example of the way one school planned and delivered a mixed age project was filmed at Mill Green Museum, Hertfordshire.  Year 6 children visited the museum with their teacher and took part in the activities on offer.  They held a meeting with the museum education staff in the afternoon and evaluated the experience of their visit.  They proceeded to work with the museum to plan and deliver a range of workshop activities at the site for Year 1 children.  The children completed lesson plans, prepared teaching resources, carried out risk assessments and spent a day providing a new kind of museum experience for a class of Year 1 children at the mill.  This project extended children’s experience of shared learning and enabled them to develop empathic skills in the role of teacher.  Jenny (Y6) reflected: 

‘The big success is (the Year Ones) learning to do most of it themselves rather than just watching us ….because that’s what happens’ Museum Buddies.  The Mill Green Project DVD (2006)
Other initiatives could include:

· Shared writing workshops between classes. 

· Themed days e.g. building a shelter and cooking over an open fire.
· ‘Bring a parent to school’ day where children teach their parents.
· A sustained role play experience leading to creative writing.
· Drama based curriculum projects.
· Developing an outdoor classroom.
· Curriculum workshops organised by children as family learning events.
· Communicating with ‘e’ learning partners in other schools via a learning platform.
· Global links between individual children and classrooms via the internet with webcam.
· Development of a school radio or TV station.
Learning about learning

An important aspect of a participative classroom is the overt teaching of learning strategies that children can use independently.  There is recognition in such an environment that we all learn in different ways and that we all have different qualities and interests that should be celebrated.

Strategies that may be employed could include:

Brain gym

· Brain gym exercises can be taught to encourage the brain to stay alert during lessons.  Once children are aware of the benefits of these exercises they can choose to use them whenever they feel their concentration wavering.

Dr Edward de Bono’s six thinking hats:
· The six thinking hats were developed as a thinking tool by Dr Edward de Bono.  Children learn that different coloured hats represent different states of mind.  Children interviewed after leaving primary school reported using the ‘hats’ as a way of calming themselves before examinations and focussing on the factual information they needed to recall. Hayhoe (2007).
What kind of learner are you?

· Workshops based on an exploration of learning styles or different types of ‘intelligences’ may take place in class.  Once again, the aim of such activities is to enable the child to recognise that learning is a complex individual activity that involves active participation and engagement on the part of the learner.  
Philosophical debate

· In some classrooms philosophy is a regular curriculum activity.  The rigour and skills of Socratic debate are taught.  The skills of active listening and building upon the previous speaker’s argument are complex and important if children are to gain credibility when trying to have their voice heard in society.

Teaching a language for learning

Teachers who wish to foster a participative classroom encourage real debate about the learning process.

Children are able to become far more articulate about their learning if they are explicitly encouraged to use some of the vocabulary of pedagogy.  Language is very powerful and mastery of terms such as ‘respect’, ‘challenge’, ‘reflect’, ‘contrast’, ‘develop’, ‘compare’, ‘discuss’, ‘debate’ etc enables children to engage in a shared language of the classroom where dialogue about teaching and learning leads to enhanced understanding between all participants.
The expectation that everyone has the opportunity to discuss learning (as opposed to content) is a prominent feature of a classroom where dialogue leads to shared understanding and joint purpose.
Features of a dialogic classroom:
· Children and adults trust each other.

· Reflection and feedback is a daily occurrence (both individual and within groups).
· Everybody knows they have a voice and that their opinions are valued.
· Shared understanding can be achieved.
· Collective decision making takes place.
· Children have equal status and are not ranked.
· Collaboration is more important than competition.
Assessment for learning

‘Pupils …change from behaving as passive recipients of the knowledge offered by the teacher to becoming active learners who take responsibility for, and manage, their own learning’ Black et al (2002).
The formative assessment process engages the child as an active participant in his learning.  Assessment becomes a dynamic process where the child and teacher conduct a learning conversation about the task in hand.  This may be a written comment and answer with time built in to subsequent lessons for redrafting and review of the assessor’s comments.  The aim is for a shift away from summative praise / criticism related feedback, to marking that scaffolds the child’s next learning steps.
The DfES materials ‘Excellence and Enjoyment’ (2004) provide a comprehensive range of resources for developing assessment for learning practice in primary schools.

Features of genuine assessment for learning practice:
· Children take more control of their learning.
· Grades, levels and summative judgements are supplemented by feedback related to agreed success criteria.
· Written feedback has clear purpose and enables new learning to take place.
· Children provide feedback to the teacher (traffic lights, smiley faces, comments etc).
· Learning journals may be used by older children to reflect more fully about units of work, subject progress, successes and future challenges etc.
· Mind mapping activities (see the work of Eva Hoffman) help children to establish what they already know in order to identify meaningful future questions and areas of enquiry.
· Peer marking to agreed criteria may be encouraged.
· End of year reports to parents / carers may be substantially written by the children and teachers as an electronic ‘learning conversation’.
· The classroom culture is one where making mistakes is seen as a necessary and formative learning process.
· Parents / Carers are actively involved in receiving feedback about progress via children’s self assessment interviews during Learning Review meetings with children, families and teachers.
· Children are free to use the most appropriate tools for their learning e.g. taking notes during whole class teaching input.
· Children are encouraged to learn who they work most effectively with and make appropriate choices of learning partner.
Summative assessment
How often do we ask children what testing feels like?  This illustration was provided by a Year 6 child as she prepared for the end of KS2 SATs.
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	Activity

Discuss the drawing above with young people you are working with.

· What does the drawing tell us?

· How might it be possible to provide a teaching and learning environment where the child was able to draw a more positive image?

· Young people may wish to draw their own feelings about testing and assessment.




Emotional intelligence

Schools that cater for children’s emotional growth recognise how important it is to provide trusted adults with time to listen and time to talk.  Teachers are often too busy to stop and listen in detail to the stories of thirty children.  
Support staff in schools are often tightly timetabled with intervention groups and roles that rarely allow for flexibility.  Tizard and Hughes (1984) found that opportunities for sustained talk between adults and children in school is extremely limited.

Some schools have created the post of ‘learning mentor’.  This is often a member of support staff who has a flexible timetable and who is available for children during lessons, break and lunch times.  ‘Listening’ schools have the vision to recognise that children should take the lead in asking the learning mentor for an appointment (even during curriculum time).  The role of learning mentor can be very powerful if children are given the opportunity of requesting her help.  She may be available to work with children on their own or in a small group during lesson times occasionally if the child feels this will help their concentration.
The provision of a special area or room where children can go when they are upset or angry is a very important resource.  Schools are very busy public places.  Children often need privacy and ‘quiet’ time to unwind or to resolve friendship difficulties without an audience.
‘Learning does not take place in isolation from children’s feelings.  Being emotionally literate is as important for learning as instruction in maths or reading’ Goleman D (1996). 
The negative power of labels
The notion of ranking children is inherently at odds with a participative learning environment where every child is valued and has a voice.  Children need to see themselves as unique individuals.  Practice which compares children in terms of their potential national curriculum targets and levels can encourage children to respond to labels.  

An alternative approach is to extend the ‘assessment for learning’ agenda to allow the child to self assess the level of task he should attempt.  Within this culture children quickly learn to challenge themselves and to learn from their mistakes.  Children progress at different rates but still have the capacity to surprise us.

‘There is an endemic risk that where the classroom climate is permeated by messages of greater and lesser worth associated with ability labels, some children will be made to feel incompetent, unsafe, unfavourably perceived by their teachers.  Such a negative sense of self leaves them ill placed to engage successfully with curriculum experiences, to take risks or independent initiatives that might further their learning’  Hart et al (2004).
	Activity
Make a list of the labels you have been given during your life.  
· If any of these labels are negative how have they affected you?
· What are your earliest memories of being labelled?

· How do you think schools could avoid labelling by ability?




Summary
As we have seen there are a many ways in which schools can enable children to have a voice.  Truly participative schools seek to hear and engage with the voices of children in every aspect of their work.
‘Pausing to listen to an airplane in the sky, stooping to watch a ladybug on a plant, sitting on a rock to watch the waves crash over the quayside – children have their own agendas and timescales.  As they find out more about their world and their place in it; they work hard not to let adults hurry them.  We need to hear their voices.’ Cathy Nutbrown (1996).
	Recommended further reading
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Hart S, Dixon A, Drummond MJ, McIntyre D (2004) Learning without Limits Open University Press
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Rich D et al (2005) First hand experience.  What matters to children Rich Learning Opportunities

Rudduck J, Flutter J (2004) How to Improve your School Continuum
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Note: This section was written by Alison Peacock, Head Teacher of The Wroxham School who at the time of this going to print was undertaking her PhD at University of Cambridge in Children’s Participation.















