
Tackling the new SEF

Advice and Guidance for Hertfordshire Schools on Completing Part A of the New Self Evaluation Form
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The new Self Evaluation Form (SEF)
Part A of the new self-evaluation form is formatted to help schools make accurate best fit judgements and to briefly summarise their evaluations. The emphasis is placed on justifying as concisely as possible the grades which the school decides it merits. It is not intended that the SEF be used as a store for all of the school’s evidence. In the past schools have produced long narratives and descriptions of activity.  Effective practice is for schools to identify the impact of their work and to represent this in bullet form in the SEF.  There is a section on evaluating impact in this guidance. 
The SEF mirrors the evaluation schedule of judgements used by inspectors. Schools must use the grade descriptors in the evaluation schedule when carrying out their self-evaluation – you cannot use this guidance and write an effective SEF without the evaluation schedule.  The on-line version of the SEF has help-button guidance which brings up the relevant descriptors for each judgement. However you will still need to look at the full document which can be downloaded from the Ofsted website.  
To get the most benefit from the evaluation schedule, schools should refer to the outline guidance for each judgement. It lists the type of evidence which inspectors may wish to see and gives schools a straightforward way to check whether they can make convincing self-evaluative judgements. 

Schools should not attempt to write about each of the separate points in the outline guidance when they are filling in the SEF. This is likely to result in a descriptive and dense SEF rather than one which is tightly focused and sharply evaluative.

The following pages take you through one suggested approach to using the new SEF effectively. The judgement about the school’s governing body is used as an example. This six-step approach is applicable to all of the judgements. 
Step 1

What is the judgement about?
Read the following sections of text, taken from the evaluation schedule.  It is important to understand the thrust of the judgement and to think about the kinds of evidence Ofsted will be looking for.  There are many clues in this section of the evaluation schedule 

	The effectiveness of the governing body in challenging and supporting the school so that weaknesses are tackled decisively and statutory responsibilities met
Inspectors should evaluate:

· how effectively governors help to shape the direction of the school

· how rigorously governors and supervisory boards challenge and support leaders and managers, holding them to account for tackling weaknesses and further improving outcomes for all pupils

how well governors, supervisory boards and any joint committee(s) fulfil their statutory responsibilities.


Identify and note down key words and/or concepts in the wording of the judgement and in the main bullet points which are headed ‘inspectors should evaluate’.
Challenge?

Rigorous?

Shaping the direction of the school?

Supporting leaders and managers?
Holding to account?

Further improving outcomes for all pupils?
Decisively tackling weaknesses?

Meeting statutory responsibilities?
Step 2

Decide on an initial provisional grade based on what you know of the school’s performance.  Begin by looking back to the grade awarded in the previous inspection and considering progress made since that time. Take into account the fact that this framework raises the bar.

When considering the judgement about our example - which is new to the Ofsted framework - you might begin by thinking about the statement about governance in your last inspection report (leadership and management section). Take into account the fact that the evidence base for governance in the previous inspection may have been weaker, due to the fact a grade did not have to be reported.

Consider also the key words identified in Step 1. 

Write a brief list of reasons why you have chosen that grade.  Maximum of 6 bullet points. 
Step 3
Look at the grade descriptor for the grade you have chosen in the new evaluation schedule.  Underline the key words and phrases in the chosen descriptor.  So if you think your grade for governance is 2, you would be looking in detail at the following descriptor:
	Good (2)
	The governing body has the capacity to meet the school’s needs and is influential in determining the strategic direction of the school. Governors are rigorous in ensuring that pupils and staff are safe and discharge their statutory duties effectively. They are fully and systematically involved in evaluating the school. Their relationships with staff are constructive and they show determination in challenging and supporting the school in tackling weaknesses and so bringing about necessary improvements. Governors have clear systems for seeking the views of parents and pupils and mechanisms for acting on these.


Key words and phrases:
Influential in determining the strategic direction of the school 

Rigorous …in ensuring pupils and staff are safe

Discharge their statutory duties effectively

Fully and systematically involved in evaluating the school

Constructive relationships

Show determination in tackling weaknesses

Clear systems for seeking views and acting on these

Compare the key words and phrases above to the notes you made for step 2. 

Are they broadly similar or is there some incongruence?  If there is a difference, repeat this step with the next grade up or down, remembering that this is a best fit model.   
Choose the grade that best fits your practice and record the grade is the SEF grade section. 
	
	1
	2
	3
	4

	Grade: The effectiveness of the governing body in challenging and supporting the school so that weaknesses are tackled decisively and statutory responsibilities met
	
	
	
	


Step 4
Using the key words and phrases you identified in steps 1 and  3, make a bullet point list of  evidence statements.  These statements should provide evidence of impact, relevant to those key words which support your judgement.  Do not use the outline guidance at this stage, as this will simply result in a long list of description.   
It is not necessary to try to write an impact statement for each of the key words and phrases in turn.  Several well chosen statements should demonstrate impact against the grade. 
Writing evidence statements
Describing an activity or process put into place without the difference it has made is not evaluative.  
Remember that impact can be quantified in terms of changes to practice, to quality of processes or to behaviour (in its broadest sense).  The most desirable proof of impact is on changes in outcomes for learners as evidenced by ‘hard’ outcomes, such as improvements in attendance, exclusion rates, examination results etc. .  It is not always possible to make the links, but it should always be borne in mind that this is desirable. 
When making evidence statements, consider the following issues:

1. Ensure that there is clarity about the distinction between monitoring and evaluation. We do not want description of the monitoring activities here, but rather an evaluation of what has happened. . 

· Monitoring may be defined as the process of formally tracking and checking that an initiative is on course and progressing in compliance with parameters such as budgets, dissemination targets, milestones and deadlines

· Evaluation is the process of judging the effectiveness and impact of an event or initiative, ideally against pre-stated and shared objectives, using the most appropriate and rigorous available techniques.  
2. The statements should be the outcome of asking the questions ‘What difference does it make?’ and ‘How do we know?’ If it would not make sense to preface your statement with these questions, then the statement is unlikely to be evaluative enough.  
3. Evaluation can be quantitative or qualitative, or a mixture of both. So, outcomes that relate to perceptions of change and improvement and data about attitude shifts, of practice or behaviour (in its broadest sense), or changes to quality of processes should be given due emphasis in the conclusions resulting from an evaluation.  Quantitative impact is desirable because it is hard to dispute. 
4. The effectiveness of impact can be judged by how clearly “x happened
as a result of y”. The use of connectives is a skill taught to Ofsted inspectors when writing evaluatively, so use :  therefore, as a result, because.

5. Try to be specific on the time frame of activities. This gives the statement more focus. 

6. Try to use vocabulary from the Evaluation Schedule. 

7. Try to make any judgements in the text clear.  Do not write judgements as descriptions or recommendations, for example, write ‘self-evaluation is good’ rather than ‘self-evaluation has been improved’. 

8. Signpost where evidence to support your statement might be found. 

Here is a worked example. It is not recommended that this is taken as a process to be used for writing every statement!

On an old SEF one might typically read:  ‘Governors have undertaken training on inclusion and have monitored vulnerable groups. The results of some groups have improved’.  
This is simply description of activities undertaken. There is no statement of when this happened.  The impact is not specific enough.  There is no signposting to evidence. 
It might be better to write:
Rigorous governor training on inclusion in October 2007 has resulted in governors’ Curriculum and Standards Committee requiring the school to report outcomes of tracking of vulnerable groups on a termly basis.  As a result, a full intervention programme was put in place, starting in December 2007. Students reported that this was highly effective. In 2009, the gap between the FSM cohort and their peers closed by 3% in comparison to 2007.  Evidence : Governors’ Curriculum and Standards Committee Minutes, Raiseonline, School’s Analysis of Results 2009. 
This is a longer statement, but as you can see from the analysis below it ticks a number of boxes. 
	Statement section
	Analysis
	Link to grade descriptor

	Rigorous governor training on inclusion in October 2007
	description of activity or x
	None

	has resulted in governors’ Curriculum and Standards Committee requiring the school to report outcomes of tracking of vulnerable groups on a termly basis.  
	impact on behaviour – y

Answers the question : 
‘What difference does it make?
	Fully and systematically involved in evaluating the school
Challenging…weaknesses


	As a result, a full intervention programme was put in place, starting in December 2007. 
	impact on process  or practice – y
Answers the question : 
‘What difference does it make?
	Influential in determining the strategic direction of the school

	Students reported that this was highly effective.
	impact on process  or practice – y
Answers the question : 
‘What difference does it make?
	seeking views

	In 2009, the gap between the FSM cohort and their peers closed by 3% in comparison to 2007
	impact on student outcomes – y

Answers the question: 
How do you know?
	Show determination in tackling weaknesses




Possible sources evidence of impact to consider: 
1. Analysis of assessment, test and examination results

2. Analysis of other pupil records, e.g attendance, exclusions
3. Direct observation of learning and teaching

4. Scrutiny of pupils’ work
5. Focussed conversations with groups or individual participants, pupils and others

5

6. Measuring changes in pupils’ behaviour, e.g.  participation in activities, motivation and engagement.
    6
7. Questionnaires, forms and surveys  - best use packages that allow you to benchmark against national outcomes
7

8. Interviews and video/audio evidence

9. Case Studies

10. Staff Data, e.g absence, recruitment, turnover
      .

Step 5
The outline guidance provides inspectors with the guidance of what they have to find out on inspection about the particular aspect. . It also provides the school with ways in which it might develop processes for monitoring and evaluation and therefore present evidence to inspectors.  
Please don’t be tempted to use this as a checklist for writing your evidence statements, but read through the statements and decide if there are any holes in your evidence statements and underline where there is the potential to gather ‘hard’ evidence. 
	Outline Guidance

Definitions of the role of governors are set out in legislation. The way in which the role of the governing body, supervisory board, or academy’s Trust is interpreted can vary in relation to school size and type, and according to the experience and expertise of governors. Inspectors must judge how effectively these roles are interpreted in relation to the context of the particular school.

If any judgement in the evaluation schedule is inadequate because of a breach of statutory requirements, inspectors should consider whether the school’s governance is inadequate.

Inspectors should take account of:

· the extent to which the school’s self-evaluation indicates compliance with statutory requirements

· the rigour of the governing body’s procedures to ensure the health, safety and well-being of staff and pupils

· how effectively governors fulfil their duties to promote community cohesion and inclusive practice relating to special educational needs, race equality, disability and gender equality

· how knowledgeable governors are of the work of the school, including its strengths and weaknesses, through their monitoring and evaluation of the school’s performance 

· how engaged governors are in actively setting priorities for improvement and how robustly they monitor and evaluate the impact of any improvement plans

· how effectively the governing body ensures its skills and expertise are matched to the needs of the school and how effectively these are used to improve outcomes for pupils

· the extent to which the governing body understands the school’s performance data and has an accurate picture of how well all the pupils are achieving compared with those in other schools, as well as how different groups of pupils within the school are performing
· how governors ensure that school targets are both achievable and sufficiently challenging to lead to and sustain improvement
· governors’ understanding of barriers to learning, including attendance and behaviour issues, and what the school is doing to overcome them

· how effectively and confidently governors develop and use their skills and knowledge to hold leaders to account for improvement by robustly challenging underperformance

how systematically governors consult and gather the views of users and stakeholders and how these views are taken into account in future planning. 


Step 6
Once you have written your evidence statements, review them   As you are reading them, consider whether or not they truly reflect the grade you have selected. 

If you feel you are on the cusp of a different grade, carry out step 2 for that grade. Put in one or two evidence statements to justify why you have not actually chosen the other grade. 
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