The evaluation schedule for Hertfordshire schools

Outline guidance and grade descriptors for the Hertfordshire school self-evaluation summary profile, for use by schools, School Improvement Partners and National Challenge Advisers from Spring 2010. 
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Use of this document
The Hertfordshire evaluation schedule provides outline guidance and grade descriptors for the Hertfordshire specific aspects of the school self-evaluation summary profile.  These elements are marked in italics in the profile.  All other elements in the profile are covered by Ofsted’s evaluation schedule. 
The school summary profile is completed as part of the Spring term School Improvement Partner (SIP) programme. 
The first additional element (A2.3a) focuses on the outcomes for the school’s vulnerable groups, other than for students with SEND, which is already covered by the Ofsted evaluation schedule.  This will allow schools to consider groups specific to the school and to assess the quality of its work with those students. This discussion may be informed by Raiseonline, or more likely, by information held by the school.   This discussion will give schools more confidence in talking to Ofsted inspectors about the progress of those groups whose progress may not be obvious to inspectors looking at published data. 

The remaining Hertfordshire-specific elements (A4.5a-d and A6.2a) are concerned with partnership working.  The point of producing this additional guidance is to encourage schools and SIPs to consider the school’s work with  its partners in more detail than is required by the Ofsted evaluation schedule, and to foster a greater understanding of what constitutes good work with the range of partners.   
The Ofsted guidance and grade descriptors for ‘The effectiveness of partnerships in promoting learning and well-being’ should be used to inform element A4.5 on the profile, which gives the opportunity for SIPs and schools to decide on a summary grade for the school’s overall work with its range of partners. 
The grade for overall effectiveness on the schools self-evaluation summary profile should be informed by Hertfordshire’s categories of school effectiveness.  These can be found in the Hertfordshire Learning Partnership document and are reproduced at the end of this booklet. 
	SCHOOL SELF EVALUATION SUMMARY PROFILE 2009/10


	School
	


	SEF

No
	
	School’s

view
	SIP’s view 

	A2
	OUTCOMES: HOW WELL ARE PUPILS DOING, TAKING ACCOUNT OF ANY VARIATION?

	A2.1
	Pupils’ attainment
	
	

	A2.2
	The quality of pupils’ learning and their progress


	
	

	A2.3
	The quality of learning of pupils with learning difficulties and/or disabilities, and their progress
	
	

	A2.3a
	The quality of learning and progress of the school’s other vulnerable groups


	
	

	A2.4
	Pupils' achievement and the extent to which they enjoy their learning


	
	

	A2.5
	The extent to which pupils feel safe


	
	

	A2.6
	Pupils’ behaviour


	
	

	A2.7
	The extent to which pupils adopt healthy lifestyles


	
	

	A2.8
	The extent to which pupils contribute to the school and wider community


	
	

	A2.9
	Pupils’ attendance


	
	

	A2.10
	The extent to which pupils develop workplace and other skills that will contribute to their future economic well-being
	
	

	A2.11
	What is the extent of pupils’ spiritual, moral, social and cultural development?


	
	

	A3
	HOW EFFECTIVE IS THE PROVISION?
	
	

	A3.1
	The quality of teaching


	
	

	A3.2
	The use of assessment to support learning


	
	

	A3.3
	The extent to which the curriculum meets pupils’ needs, including, where relevant through partnerships
	
	

	A3.4
	The effectiveness of care, guidance and support


	
	

	A4
	HOW EFFECTIVE ARE LEADERSHIP AND MANAGEMENT?
	
	

	A4.1
	The effectiveness of leadership and management in embedding ambition and driving improvement
	
	

	A4.2
	The leadership and management of teaching and learning


	
	

	A4.3
	The effectiveness of the governing body in challenging and supporting the school so that weaknesses are tackled decisively and statutory responsibilities met 
	
	

	A4.4
	The effectiveness of the school’s engagement with parents 


	
	

	A4.5
	The effectiveness of partnerships in promoting learning and well-being


	
	

	A4.5a
	The effectiveness of the school’s extended schools partnership


	
	

	A4.5b
	The effectiveness of the school’s work on integrated practice 


	
	

	A4.5c
	The effectiveness of the school’s partnership with children’s centre(s)
	
	

	A4.5d
	The effectiveness of the school’s work with its other partners

	
	

	SEF

No
	
	School’s

view
	SIP’s view 

	A4.6
	The effectiveness with which the school promotes equal opportunity and tackles discrimination 
	
	

	A4.7
	The effectiveness of safeguarding procedures


	
	

	A4.8
	The effectiveness with which the school  promotes community cohesion


	
	

	A4.9
	The effectiveness with which the school deploys resources to achieve value for money


	
	

	A5
	HOW EFFECTIVE IS THE EARLY YEARS FOUNDATION STAGE 

	A5.1
	Outcomes for children in the Early Years Foundation Stage


	
	

	A5.2
	The quality of provision in the Early Years Foundation Stage


	
	

	A5.3
	The effectiveness of leadership and management in the Early Years Foundation Stage 


	
	

	A5.4
	Overall effectiveness: how well does the setting/school meet the needs of children in the Early Years Foundation Stage?
	
	

	A6
	HOW EFFECTIVE IS THE SIXTH FORM?
	
	

	A6.1
	Outcomes for students in the sixth form


	
	

	A6.2
	The quality of provision in the sixth form


	
	

	A6.2a
	The effectiveness of the school’s partnership with its post-16 consortium and 14-19 strategic area partnership group in promoting learning and well-being
	
	

	A6.3
	Leadership and management in the sixth form 


	
	

	A6.4
	The overall effectiveness of the sixth form


	
	

	A7
	HOW EFFECTIVE IS BOARDING PROVISION?

	A7.1
	The effectiveness of the boarding provision, taking into account whether the school meets the National Minimum Standards
	
	

	A8
	SUMMATIVE JUDGEMENTS
	
	

	A8.1
	Outcomes for individuals and groups of pupils


	
	

	A8.2
	The school’s capacity for sustained improvement


	
	

	A8.3
	OVERALL CATEGORY OF SCHOOL EFFECTIVENESS* – HOW GOOD IS THE SCHOOL?
	
	

	
	

	A8.3a
	What are the school’s key strengths?




	What are the important actions for the school? Recommendations and required actions


	


*Refer to Hertfordshire Learning Partnership document and Appendix 1a, Categories of School Effectiveness   Hertfordshire local priorities in italics

A2.3a The quality of learning and progress of the school’s other vulnerable groups 

The starting point for these key judgements is the quality of learning experienced by pupils and groups that the school specifically has identified as vulnerable. These will be pupils not identified in the Ofsted evaluation schedule, but will be pupils that form a group specific to the school, and which the school has identified as vulnerable. 

Schools should evaluate:

· how well identified pupils acquire knowledge, develop their understanding, learn and practise skills and are developing their competence as learners across a range of subjects 

· how well identified pupils enjoy their learning as shown by their interest, enthusiasm and engagement across a range of subjects

· how well identified pupils make progress relative to their starting points, using contextual value added and other value added measures, making clear whether there is any underachievement generally or among particular groups who could be doing better

Outline guidance

Schools should take into account a range of information, including, where relevant, information about how well pupils registered at the school but taught in other institutions and those from other institutions taught in the school make progress: 

· learning across a range of subjects:

· lesson observations, including scrutinising identified pupils’ work 

· discussions with pupils 

· the school’s evaluation of the quality of learning for the identified pupils or groups

· external evaluation of the quality of learning, for example Ofsted’s survey visits or the local authority’s evaluation

· past progress:

· data for up to three previous years
· contextual value added data for the school overall (and the learning achievement tracker for post-16) and, where relevant, different key stages, key subjects and for the identified groups of pupils

· school-specific data, including information provided by external bodies

· benchmarks from the progression guidance

· any analysis of past progress carried out by the school including whether identified pupils reach challenging targets

· Foundation Stage Profile scores

· current progress:

· pupils’ records

· any analysis of progress carried out by the school on the progress of identified groups and pupils. 

The quality of learning and progress of the school’s other vulnerable groups: grade descriptors

	Outstanding
(1)
	The identified pupils acquire knowledge, develop understanding and learn and practise skills exceptionally well. Pupils demonstrate excellent concentration and are rarely off task, even in extended periods without direction from an adult. They have developed resilience when tackling challenging activities in a range of subjects. Their keenness and commitment to succeed in all aspects of school life and ability to grasp opportunities to extend and improve their learning are exceptional. Progress is at least good in each key stage, key subjects and for different groups and is exemplary in some. 

	Good
(2)
	The identified pupils acquire knowledge, develop understanding and learn and practise skills well. The pupils are keen to do well, apply themselves diligently in lessons and work at a good pace. They seek to produce their best work and are usually interested and enthusiastic about their learning in a range of subjects. A very large majority of groups of pupils make at least good progress and some may make outstanding progress, with nothing that is inadequate. 

	Satisfactory
(3)
	The extent to which identified pupils acquire knowledge, develop understanding and learn and practise skills is at least satisfactory. Most pupils work effectively in a range of subjects when provided with appropriate tasks and guidance but lack confidence in improving the quality of their work. They generally work steadily and occasionally show high levels of enthusiasm and interest. The pupils make the progress expected given their starting points and some, although not the majority, may make good progress. Progress is inadequate in no major respect (for example, a key stage or particular groups of pupils), and may be good in some respects. 

	Inadequate
(4)
	· The extent to which identified pupils acquire knowledge, develop understanding and learn and practise skills is inadequate.

or

· Too many identified pupils fail to work effectively unless closely directed by an adult and give up easily. Pupils do not enjoy the activities provided, which is reflected in poor completion of tasks across a range of subjects.

or

· Identified pupils make too little progress in one or more key stages.


A 4.5a  The effectiveness of extended schools partnerships in promoting learning and well-being

The school should evaluate:

· the extent and effectiveness of its extended schools partnership activity within its consortium, with other providers, organisations and services to promote learning and well-being for its own pupils and those of its partners 

· how well extended schools partnership activities provide value for money.

Outline guidance 

The guidance below is not exhaustive. Some of the evidence may be gathered through the school’s evaluation of other aspects of its work, such as the curriculum and care, guidance and support.

The school should take account of:

· its role within its consortium and the extent to which its extended schools partnership activity underpins the work of the school

· the extent to which the school is able to demonstrate that partnership activity provides value for money 

· the impact of its extended schools partnership and how key stakeholders from consortium schools and the wider community contribute to the review and development of extended schools partnership activities

· the contribution that the extended schools activity makes to driving up school improvement

· the effectiveness of the school’s work to commission services, meeting the range of needs within its community

· the effectiveness of the school’s engagement with the extended schools workforce, e.g. ESCO, parent support worker, children and young people’s worker 

· the effectiveness of the school’s consultation with diverse stakeholders; the effectiveness of its planning as a result of the consultation and needs analysis to meet the diverse needs of its community

· how far the school meets the full core offer, including the use of the moderation tool and its engagement with the hub school annual monitoring review
The effectiveness of extended schools partnerships in promoting learning and well-being: grade descriptors
	Outstanding
(1)


	The school is highly committed to working in its extended school consortium and participates fully and actively in developing, implementing and taking a leading role in a range of significant activities. The school’s consultation with stakeholders is dynamic and carried out in a variety of different ways to reach the whole of the community.  Provision is highly responsive to consultation. The school meets the full core offer. The extended schools activities themselves, and/or the resulting improvements in the school’s provision and leadership and management, make a consistently excellent contribution to pupils’ good and often outstanding achievement and well-being. Extended schools’ partnership activity provides excellent value for money because it benefits pupils in aspects and in ways which could not be provided otherwise. 

	Good 
(2)


	A range of extended schools partnership activities, and/or the resulting improvements in the school’s provision and leadership and management, make a strong contribution to at least satisfactory, and often good, achievement and well-being for pupils. The school’s consultation with stakeholders leads to good quality provision that is sustainable and meets the needs of the community. The school contributes well to its consortium and is meets the full core offer. Extended schools partnership activity provides good value for money because it contributes to improved and generally good outcomes for pupils in aspects which the school alone could not provide. The school understands the value of what it has to offer and seeks ways to support other institutions.

	Satisfactory 
(3)


	Extended schools partnership activities, and/or the resulting improvements in the school’s provision and leadership and management, contribute to pupils’ satisfactory or better achievement and well-being. The school consults regularly with stakeholders and plans to meet local needs. The school contributes to its consortium and is likely to meet the full core offer. Extended schools partnership activity provides satisfactory value for money because it contributes to satisfactory and improving outcomes for pupils in aspects which the school alone could not provide.

	Inadequate 
(4)


	· Partnership activity does not result in worthwhile improvements in the achievement or well-being of pupils because it is ineffective or poorly developed.

or

· Partnership activity provides poor value for money.


A4.5b The effectiveness of integrated practice including the common assessment framework (CAF), team around the child and the role of the lead professional in promoting learning and well-being 
Schools should evaluate:

· the extent and effectiveness of its engagement with pupils, parents, partner organisations and services to endorse the use of the CAF process to promote learning and well-being for its own pupils and those of its partners

· how well integrated practice activities provide value for money.

Outline guidance 

The guidance below is not exhaustive and may not apply to all schools. Some of the evidence may be gathered through looking at of other aspects of the school’s work, such as the curriculum and care, guidance and support.

Schools should take account of:

· the extent to which the school is using the CAF process and how it is embedded in school policy, procedures and practice

· the extent to which the school is able to demonstrate that it is assessing and responding to individual needs, relevant to school action and school action plus

· the  extent to which early  identification and intervention procedures for all pupils with additional (unmet) needs are in place and used by all staff, supported by the appropriate designated person for integrated practice

· the impact of integrated practice/common assessment on the school’s attainment, achievement, attendance and exclusion figures 

· the effective way in which the school identifies safeguarding and prevention within integrated practice/common assessment

· the impact of integrated practice for identified vulnerable groups – such as traveller families, refugees, asylum seekers and ethnic minority groups

· the use of common assessment appropriately and preventatively at times of transition

· the effective partnership working with parents and engaging them in them in early intervention through the common assessment process

·  the effective use the children and young peoples support worker in supporting pupils, parents and staff through the CAF process

· the knowledge that all school governors have of integrated practice. The extent to which one governor has more specific knowledge and can challenge and make recommendations.

The effectiveness of integrated practice including the common assessment framework (CAF), team around the child and the role of the lead professional in promoting learning and well-being : grade descriptors

	Outstanding
(1)


	The school is highly committed to integrated practice (IP), early intervention and developing and embedding partnerships. It participates actively in the use of the common assessment framework process.  The outcomes from this activity are tangible and measurable and make a consistently excellent contribution to pupils’ good and often outstanding achievement and well-being. A designated person for IP has been identified within the school, and provides support to all staff actively involved in the CAF process. The school has an appropriate number of staff fully trained in the use of the common assessment process.  Integrated practice provides excellent value for money because it benefits pupils and their families in aspects and ways which could not be provided otherwise. Pupils and parents are aware of the use of the CAF and are engaging with the process.

	Good 
(2)


	The school is committed to integrated practice and moving towards embedding partnerships and beginning to participate in the use of the common assessment framework process. Measurable outcomes from this activity are beginning to be identified, through improving levels of achievement and well being of pupils. The school has an appropriate number of staff fully trained in the use of the common assessment process. Parents are aware of the common assessment framework and how it can be useful for them.

	Satisfactory 
(3)


	The school’s activity for integrated practice is emerging and developing appropriately.  Ways of measuring outcomes are beginning to be developed. The school is working towards an appropriate number of staff fully trained in the use of the common assessment process.  Parents are beginning to become aware of common assessment framework in the school setting.

	Inadequate 
(4)


	Integrated practice is not in use or it is poorly developed, used inappropriately and therefore is not effective. Inadequate number of staff trained.  Limited or no information for pupils or parents regarding CAF process.  




A 4.5c   The effectiveness of the school’s partnership with children’s centre(s)
The school should evaluate:

· The extent and effectiveness of its engagement with the lead agency of the local children’s centre(s), and other partners within the centre community e.g. health professionals, pre-schools, childminders

· the extent and effectiveness of its partnership activity with its local children’s centre community, to promote learning and well-being for its own pupils and those of its community partners 

Outline guidance 

The guidance below is not exhaustive. Some of the evidence may be gathered through the school’s evaluation of other aspects of its work, such as the curriculum and care, guidance and support.

The school should take account of:

· its role within its local children’s centre community and the extent to which its partnership activity underpins the work of the school

· the extent to which the school is able to demonstrate that partnership activity through liaison with the children’s centre(s) provides value for money 

· the impact of its partnership with the local children’s centre(s) and how key stakeholders from consortium schools and the wider community contribute to the review and development of those partnership activities 

· the contribution that the children’s centre(s) partnership activity makes to supporting school improvement

· the effectiveness of the school’s work to commission services for 0-5 year olds, meeting the range of needs within its community

· the effectiveness of the school’s engagement with the children’s centre(s) workforce, e.g. children’s centre manager, qualified teacher, outreach worker 

· the effectiveness of the school’s engagement in children’s centre(s) consultation with diverse stakeholders; the effectiveness of its planning as a result of the consultation to meet the diverse needs of its community

uhu
The effectiveness of the school’s partnership with children’s centre(s) in promoting learning and well-being: grade descriptors

	Outstanding
(1)


	The school is highly committed to working in partnership with its children’s centre(s) and participates fully and actively in developing, implementing and taking a leading role in a range of significant activities for 0-5 year olds. The school’s direct consultation with stakeholders or in liaison with the children’s centre(s) is dynamic and carried out in a variety of different ways to reach the whole of the community.  Provision is highly responsive to consultation. The activities developed through partnership with the children’s centre(s) themselves, and/or the resulting improvements in the school’s provision and leadership and management, make a consistently excellent contribution to pupils’ good and often outstanding achievement and well-being. Children’s centre(s) partnership activity provides excellent value for money because it benefits pupils in aspects and in ways which could not be provided otherwise. 

	Good 
(2)


	A range of children’s centre(s) partnership activities, and/or the resulting improvements in the school’s provision and leadership and management, make a strong contribution to at least satisfactory, and often good, achievement and well-being for pupils. The school’s direct consultation with stakeholders or in liaison with the children’s centre(s) leads to good quality provision that is sustainable and meets the needs of the community. The school contributes well to its children’s centre(s) partnership and the resulting activity provides good value for money because it contributes to improved and generally good outcomes for pupils in aspects which the school alone could not provide. The school understands the value of what it has to offer and seeks ways to support other institutions.

	Satisfactory 
(3)


	Children’s centre(s) partnership activities, and/or the resulting improvements in the school’s provision and leadership and management, contribute to pupils’ satisfactory or better achievement and well-being. The school consults regularly with stakeholders and the children’s centre(s) and plans to meet local needs. The school contributes to the children’s centre partnership and the resulting activity provides satisfactory value for money because it contributes to satisfactory and improving outcomes for pupils in aspects which the school alone could not provide.

	Inadequate 
(4)


	· Partnership activity with the children’s centre(s) does not result in worthwhile improvements in the achievement or well-being of pupils because it is ineffective or poorly developed.

or

· Partnership activity with the children’s centre(s) provides poor value for money.


A4.5d The effectiveness of the school’s work with its other partners 

The school should evaluate:

· the extent and effectiveness of its work with partners other than those included in section A4.5a – A4.5c, for example (but not exclusively) partnerships with other schools such as mainstream, ESCs and special schools, school sports partnerships, education improvement partnerships, partnerships with PGCE providers, universities, providers of work-based learning and any other partnership that the school undertakes for the benefit of pupils. 

· how well partnership activities provide value for money.

Outline guidance 

The guidance below is not exhaustive and may not apply to all schools. Some of the evidence may be gathered through evaluation of other aspects of the school’s work, such as the curriculum and care, guidance and support.

Schools should take account of:

· the extent to which partnership activity underpins the school’s work and the school’s role within those partnerships

· the extent to which the school is able to demonstrate that partnership activity provides value for money 

· how well the school assures the quality of learning through partnership working 

· the impact of partnership working on improving outcomes, particularly achievement, for the school’s pupils who work off-site and for pupils from other schools or organisations who attend the school for some provision.

The effectiveness of the school’s work with its other partners: grade descriptors

	Outstanding
(1)


	The school is highly committed to working in partnership and participates fully and actively in developing, implementing and taking a leading role in a range of significant activities. These activities themselves, and/or the resulting improvements in the school’s provision and leadership and management, make a consistently excellent contribution to pupils’ good and often outstanding achievement and well-being. Partnership activity provides excellent value for money because it benefits pupils in aspects and in ways which could not be provided otherwise. 

	Good 
(2)


	A range of partnership activities, and/or the resulting improvements in the school’s provision and leadership and management, make a strong contribution to at least satisfactory, and often good, achievement and well-being for pupils. Partnership activity provides good value for money because it contributes to improved and generally good outcomes for pupils in aspects which the school alone could not provide. The school understands the value of what it has to offer and seeks ways to support other institutions.

	Satisfactory 
(3)


	Partnership activities, and/or the resulting improvements in the school’s provision and leadership and management, contribute to pupils’ satisfactory or better achievement and well-being. Partnership activity provides satisfactory value for money because it contributes to satisfactory and improving outcomes for pupils in aspects which the school alone could not provide.

	Inadequate 
(4)


	· Partnership activity does not result in worthwhile improvements in the achievement or well-being of pupils because it is ineffective or poorly developed.

or

· Partnership activity provides poor value for money.


A 6.2a   Effectiveness of the school’s partnership with its post-16 consortium and 14-19 strategic area partnership group in promoting learning and well-being 
The school should evaluate:

· the extent and effectiveness of its post-16 consortium partnership activity to improve outcomes for its own pupils and those of its partners 

· the extent and effectiveness of its strategic area partnership group (SAPG) activity to improve outcomes for its own pupils and those of its partners

· how well post-16 consortium and SAPG activities provide value for money.

Outline guidance 

The guidance below is not exhaustive. Some of the evidence may be gathered through the school’s evaluation of other aspects of its work, such as the curriculum and care, guidance and support.

The school should take account of:

· its role within its post-16 consortium and the extent to which  consortium activity enhances the quality of provision and outcomes of the sixth form 

· the impact of the school’s work in engaging with other members of the post-16 consortium to plan, develop and review provision for pupils 

· the contribution that the post-16 consortium activity makes to driving up school improvement and specifically outcomes for pupils in the school’s sixth form and that of its partners

· its role within its SAPG and the extent to which activity supports enhances the quality of provision and outcomes for 14-19 students

· the impact of the school’s work in engaging with other members of the SAPG to plan, develop and review provision for pupils

· the contribution that the SAPG activity makes to driving up school improvement and specifically outcomes for pupils being taught in collaboration with other schools within the SAPG

· the extent to which the school is able to demonstrate that post-16 consortium  and SAPG partnership activity provides value for money 

The effectiveness of the school’s partnership with its post-16 consortia and 14-19 SAPG in improving outcomes for pupils : grade descriptors
	Outstanding
(1)


	The school is highly committed to working in its post-16 consortium and SAPG and participates fully and actively in developing, implementing and taking a leading role in a range of significant activities. The school’s consultation with partners and stakeholders is dynamic and carried out in a variety of different ways.  Provision is highly responsive to consultation. The post-16 consortium and SAPG activities themselves, and/or the resulting improvements in the school’s provision and leadership and management, make a consistently excellent contribution to pupils’ good and often outstanding achievement and well-being. Post-16 consortium and SAPG activity provide excellent value for money because they benefit pupils in aspects and in ways which could not be provided otherwise. 

	Good 
(2)


	A range of post-16 consortium and SAPG partnership activities, and/or the resulting improvements in the school’s provision and leadership and management, make a strong contribution to at least satisfactory, and often good, achievement and well-being for pupils. The school’s consultation with partners leads to good quality provision that is sustainable and meets the needs of the pupils. The school contributes well to its consortium and to the SAPG. Post-16 consortium and SAPG partnership activity provide good value for money because they contribute to improved and generally good outcomes for pupils in aspects which the school alone could not provide. The school understands the value of what it has to offer and seeks ways to support other institutions in the partnership.

	Satisfactory 
(3)


	Post-16 consortium and SAPG partnership activities, and/or the resulting improvements in the school’s provision and leadership and management, contribute to pupils’ satisfactory or better achievement and well-being. The school consults regularly with partner schools and plans to meet local needs. Post-16 consortium and SAPG partnership activity provide satisfactory value for money because they contribute to satisfactory and improving outcomes for pupils in aspects which the school alone could not provide.

	Inadequate 
(4)


	· Post-16 and SAPG partnership activity does not result in worthwhile improvements in the achievement or well-being of pupils because the school fails to engage effectively with partners.

or

· Post-16 and SAPG partnership activity provides poor value for money.


	
	The Categories of School Effectiveness
	

	
	Outcomes for children 
	School Self-Evaluation Summary Profile

	1
	Outstanding schools:  

· ‘Outcomes for individuals and groups of pupils’ and ‘The school’s capacity for sustained improvement’ are good or outstanding
· The quality of provision is mostly outstanding
· Attainment is above average or high and learning and progress are outstanding OR attainment is high and learning and progress are good.   Pupils’ attainment in key subjects is good, as is that of sizeable groups of pupils 

· Progress is at least good in each key stage, in key subjects and for different groups and is exemplary for some. 

· Pupils meet very challenging targets. 

· The school’s actions have a markedly beneficial impact on community cohesion. 

· Performance against the five outcomes from Every Child Matters is consistently high and the school has very effective partnerships with other agencies. Pupils show very good attitudes to learning, consistently thoughtful behaviour and high attendance. All aspects of personal development progress strongly as pupils gain rapidly in self assurance, in their capacity to deal sensitively with others and to become involved in the community.
	· Predominantly grades 1 and 2 across all ECM outcomes

· Attendance is high or above average for all groups of pupils; unauthorised absence and exclusions well below average 

· Quality of teaching well above national picture: almost all teaching (95%+) at least good and a substantial proportion is outstanding

· School self-evaluation is embedded in the school’s culture and is open, frank and accurate

· Extended services and partnerships with other providers and organisations add significantly to the quality of provision and to the outcomes pupils achieve. The school is likely to meet the full core offer.

· The school makes an exceptional contribution to  community cohesion

· Productive partnerships ensure that parents and carers are strongly engaged with their children’s learning and the school’s work. 

· Leadership and management are highly effective in embedding ambition and driving improvement.

· Governors make a highly significant contribution to the work and direction of the school.  

	2
	Good schools:  

· ‘Outcomes for individuals and groups of pupils’ is good and ‘The school’s capacity for sustained improvement’ is good or, in exceptional circumstances, satisfactory. 

· The quality of provision is mostly good
· Attainment is average or above average and learning and progress are good OR attainment is average and learning and progress are outstanding. In the most exceptional circumstances, attainment may be low.  There is a pattern of improvement. 

· Almost all groups of pupils make at least good progress across all key stages.

· Pupils meet challenging targets. 

· Performance against the five outcomes from Every Child Matters is consistently good. The school has good partnerships with other agencies.  
· The school demonstrates that it makes a strong contribution to promoting community cohesion. 
· Pupils’ overall spiritual, moral, social and cultural development is good, and no element of it is unsatisfactory. Very young children are learning to understand their feelings. Pupils enjoy school a good deal, as demonstrated by their welcoming and positive behaviour, positive attitudes and regular attendance. 
	· Predominantly grade 2 across all ECM outcomes, some grades 1 or 3

· Attendance above average, including for sizeable groups of pupils; unauthorised absence and exclusions below average

· Quality of teaching better than national picture: no unsatisfactory teaching, and at least 70% teaching at least good with a significant proportion outstanding.

· School self-evaluation is thorough and systematic: weaknesses are quickly identified and acted upon

· Extended services and partnerships are well provided.  The school is likely to meet the full core offer.

· The school has an important place in the community, has good links with it and the impact of its work on community cohesion is felt strongly within the school. 

· The school has a highly positive relationship with most groups of parents and carers and helps them support their children’s learning in different ways. 

· Leadership and management are effective in embedding ambition and driving improvement.

· The governing body has the capacity to meet the school’s needs and is influential in determining the strategic direction of the school. 

	3
	Satisfactory schools: 

· ‘Outcomes for individuals and groups of pupils’ and ‘The school’s capacity for sustained improvement’  are at least satisfactory, as are all aspects of provision. ‘The effectiveness with which the school promotes equal opportunity and tackles discrimination’ and ‘The effectiveness of safeguarding procedures’ are at least satsifactory. 

· Attainment is average, above average or high and learning and progress are satisfactory OR attainment is low but improving strongly. Pupils make the progress expected given their starting points and it is inadequate in no major respect. 
· Almost all pupils meet reasonably challenging targets. 
· Performance against the five outcomes from Every Child Matters is consistently sound and the school has satisfactory partnerships with other agencies and the community.  For most pupils, their spiritual, moral, social and cultural development is satisfactory overall.  They feel safe and are not unduly intimidated by bullying. Pupils behave so that learning proceeds appropriately and time is not wasted.  Most pupils enjoy school and make at least satisfactory progress in their capacity to adopt safe and healthy lifestyles, to participate in the community and to prepare for their working lives.
	· Predominantly grade 3 including achievement and standards, personal development and well-being, quality of provision and leadership and management.  Weaker areas are few in number and do not have substantial impact on the outcomes for pupils

· Attendance broadly average, including for sizeable groups of pupils. Few are persistently absent

· Unauthorised absence and exclusions are average 

· Quality of teaching in line with national picture:  unsatisfactory teaching no greater than 5% with  70% or more at least good and some outstanding. 

· Sound procedures for school-self evaluation and tackling weaknesses are in place

· Extended services, and partnerships with other organisations, are satisfactory and contribute to pupil achievement and community cohesion. The school is likely to meet the full core offer.

· Relationships with parents and carers are generally positive; strategies are provided to help them support their children’s learning. 

· Leadership and management are broadly effective in embedding ambition and driving improvement.

· Most governors know the strengths and weaknesses of the school and are directly involved in setting appropriate priorities for improvement.



	4a
	Schools which require significant improvement in any one important aspect of their work. 

· If inspected, schools in this category are likely to be given an Improvement Notice unless they can show clear capacity to improve based upon their recent track record. The most recent inspection may have been satisfactory, but there may have been little or no improvement since the inspection.  

· Targets are likely to lack challenge. 

· The school’s work makes little effective contribution to community cohesion so that the school itself is not a cohesive community. 

· If standards require improvement then pupils' progress is inconsistent and particular groups and individuals are not sufficiently challenged e.g. boys, BME, CLA, FSM, LDD, Travellers and young carers. There are signs of underachievement among groups of pupils in key subjects and/or key stages and there is a large gap in the outcomes for these pupils and their peers.  In the core subjects, pupils achieve less well than those in similar schools and their English literacy and language skills, mathematics and ICT are weak.  


	· Grade 4 in one of the following: 

· Outcomes for individuals and groups of pupils

· The school’s capacity for sustained improvement

· The effectiveness with which the school promotes equal opportunity and tackles discrimination

· The effectiveness of safeguarding procedures

· Key aspects of provision

· Key indicators include:

· Pupils' achievement - see opposite

· Unsatisfactory attitudes, poor behaviour and low attendance; exclusions above average

· Inadequate personal development, particularly where some pupils feel unsafe

· Quality of teaching worse than national picture, with unsatisfactory teaching approaching 10% and/or insufficient good teaching.  Little teaching that is outstanding. 

· School self-evaluation procedures, whilst in place, are not sufficiently rigorous and lack impact

· Failures in any one aspect of safeguarding procedure

· Lack of involvement of parents and carers in supporting and making decisions about their children’s well-being. Many do not feel consulted about decisions on whole-school matters. 

· Effectiveness of any extended services and links with other organisations are very variable

· Leadership fails to embed ambition and drive improvement. 

· The governing body has too little impact on the direction and work of the school, failing to challenge and bring about improvement. 


	The Categories of School Effectiveness

	
	Outcomes for children
	School Self-Evaluation Summary Profile

	4b
	Schools with complex weaknesses, resulting in wide-spread under-achievement, which are not providing an acceptable standard of education and show limited capacity to improve.  

· If inspected, schools in this category are likely to be placed in Special Measures.  

· A significant number of pupils do not meet targets that are adequately challenging. Key aspects of the outcomes for pupils are significantly below expectation, given pupils’ starting points. Considerable numbers of pupils underachieve, or particular groups of pupils e.g. boys, BME, CLA, FSM, LDD, Travellers and young carers underachieve significantly.

· The pace of learning is insufficient for pupils to make satisfactory gains in knowledge, skills and understanding, especially in key subjects. Pupils underachieve in one or more key stages. Performance in a number of subjects and courses is unsatisfactory. Overall, the standards that pupils achieve are not high enough when set against their capability and starting points.
· Pupils’ overall spiritual, moral, social and cultural development is unsatisfactory. Pupils’ poor behaviour inhibits progress and time is wasted through low level disruption. Attendance (including that of sizeable groups of pupils) has been below the national average over the past three years and shows little sign of improvement; too many are persistently absent.

· Exposure to bullying, racial discrimination or other factors mean that pupils feel unsafe.  When threatened, they do not have confidence that they can get sufficient support.  Healthy lifestyles are not adequately appreciated or pursued.  Pupils do not engage readily with the community or make satisfactory progress in the skills.
	· Grade 4 in more than one of the following: 

· Outcomes for individuals and groups of pupils

· The school’s capacity for sustained improvement

· The effectiveness with which the school promotes equal opportunity and tackles discrimination

· The effectiveness of safeguarding procedures

· Key aspects of provision
· Attendance below average; unauthorised absence and exclusions above average 

· Quality of teaching well below national picture, with more than 10% unsatisfactory.  Little teaching that is outstanding.  

· School self-evaluation procedures are inadequate and have shown little impact on pupils’ achievement

· Any extended services, such as day care, are ineffective.  Weak links exist with other organisations and services

· Failures in any one aspect of safeguarding procedure

· Lack of involvement of parents and carers in supporting and making decisions about their children’s well-being. Many do not feel consulted about decisions on whole-school matters. 

· Effectiveness of any extended services and links with other organisations are very variable

· Leadership fails to embed ambition and drive improvement. 

· The governing body has too little impact on the direction and work of the school, failing to challenge and bring about improvement.

	4c
	Schools in Ofsted categories: Notice to improve or Special Measures.
	· The Ofsted reports will detail aspects with significant weaknesses
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